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ABSTRACT 


The  main  purposes  of  this  study  were  to  determine  the 
opinions  of  teachers  and  principals  on  desirable  staff 
meeting  purposes,  practices,  and  procedures,  and  to  make 
comparisons  with  the  actual  purposes,  practices,  and  pro¬ 
cedures  as  reported.  An  attempt  was  also  made  to  determine 
whether  the  meetings  were  helpful  to  the  teachers  and 
principals  and  what  suggestions  they  had  for  making  the 
meetings  more  effective. 

The  basis  of  the  study  was  a  questionnaire  which  was 
distributed  to  576  teachers  and  principals  in  non-city 
schools  of  Alberta  which  included  at  least  one  senior  high 
school  grade.  Over  eighty  per  cent  returns  were  received. 

A  review  was  also  made  of  the  related  literature  and  research. 

The  questionnaire  required  the  respondents  to  indicate 
their  opinions  concerning  a  number  of  purposes  for  which 
meetings  might  be  held,  and  also  required  their  opinions  on 
various  practices  and  procedures.  In  a  second  part  of  the 
questionnaire  the  respondents  indicated  the  present  practices 
in  their  schools. 

When  comparisons  were  made,  the  data  revealed  that 
there  were  disagreements  between  teachers  and  principals  as 
to  what  the  purposes  for  holding  staff  meetings  should  be 
and  what  use  was  being  made  of  the  time  which  was  devoted  to 
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staff  meetings.  Both  teachers  and  principals  did  agree  that 
most  of  the  time  at  staff  meetings  was  devoted  to  studying 
and  discussing  school  discipline  and  pupil  management. 
Respondents  also  agreed  that  more  time  should  be  devoted  to 
attempting  to  improve  the  school’s  instructional  program. 

The  study  also  revealed  differences  between  opinions 
and  the  reported  practices. 

Most  of  the  respondents  considered  the  meetings  to 
be  helpful  and  felt  that  the  main  value  of  the  meetings  for 
the  school  as  a  whole  was  that  they  brought  about  greater 
unity,  cooperation,  and  understanding  among  staff  members. 

The  main  conclusion  reached  as  a  result  of  the  study 
was  that  staff  meetings  lack  over-all  planning  and  teacher 
participation.  The  main  recommendation  made  was  that  there 
should  be  more  planning  both  of  a  long  term  nature  and  also 
for  each  meeting.  Teachers  should  take  a  part  in  this 
planning  and  in  deciding  various  practices,  procedures,  and 
the  purposes  for  holding  the  meetings. 
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CHAPTER  I 


INTRODUCTION 

When  most  of  the  schools  in  this  province,  outside  of 
those  in  the  cities,  consisted  of  one,  two,  or  three-teacher 
units,  there  was  little  need  for  a  discussion  on  staff 
meetings;  however,  centralization  has  brought  together  any¬ 
where  from  three  to  perhaps  more  than  thirty  teachers  in  one 
school,  and  staff  meetings  have  become  known  to  almost  every 
teacher  and  certainly  to  every  principal  in  the  province. 

Staff  meetings  have  become  an  integral  part  of  the  operation 
of  almost  every  school  and  merit  investigation  in  the  inter¬ 
ests  of  improving  the  staff  meetings  which  are  now  being 
carried  on  so  that,  in  the  light  of  increased  knowledge,  even 
better  use  can  be  made  of  the  time  which  is  devoted  to  them. 

I .  THE  PROBLEM 

Statement  of  the  problem.  The  purposes  of  this  study 
were  (1)  to  determine  the  opinions  of  teachers  and  principals 
on  matters  of  purpose,  practice,  and  procedure  as  these  are 
concerned  with  staff  meetings;  (2)  to  determine  what  the 
actual  purposes,  practices,  and  procedures  were;  (3)  to 
compare  (2)  with  (1)  and  with  the  literature  in  the  field; 

(A)  to  determine  ways  in  which  teachers  and  principals  found 
staff  meetings  helpful,  or,  if  they  did  not  find  them  helpful, 
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to  determine  reasons  for  this;  (5)  to  determine  some  of  the 
difficulties  which  were  encountered  in  holding  staff  meetings 
(6)  to  determine  ways  in  which  staff  meetings  could  be  made 
more  effective;  and,  on  the  basis  of  the  investigation  and 
the  literature  in  the  field  (7)  to  make  certain  recommend¬ 
ations  for  the  conduct  and  improvement  of  staff  meetings. 


Importance  of  the  study.  Every  school  in  this 
province  which  has  more  than  two  teachers  is  required  by  law 
to  hold  staff  meetings: 

In  every  school  in  which  more  than  two  teachers 
are  employed  it  shall  be  the  duty  of  the  principal 
to  convene,  at  least  once  a  month,  a  meeting  of  his 
assistants  for  the  purpose  of  conferring  on  matters 
pertaining  to  the  organization,  management,  and 
discipline  of  the  school,  and  the  improvement  of 
instruction.  It  shall  be  the  duty  of  the  assistant 
teachers  to  attend  such  meetings  and  in  case  of 
their  neglect  or  failure  to  do  so  the  principal 
shall  report  the  matter  to  the  board. 1 

Writers  in  the  field  of  supervision  agree  that  staff  meetings 

can  be  a  useful  and  effective  means  for  improving  the 

instruction  in  a  school.  Wiles^  illustrates  this  when  he 

writes: 


The  literature  of  supervision  praises  faculty 
meetings  as  a  way  of  improving  the  quality  of  a 


-*-The  Department  of  Education  Act,  R.S.A.,  1942,  Order 
in  Council  No.  1724/52,  "Revised  General  Regulations  of  the 
Department  of  Education  for  the  Operation  of  Schools." 

2 

Kimball  Wiles,  Supervision  for  Better  Schools 
(New  York:  Prentice-Hall  Incorporated,  1955 ) 
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staff  and  school  program.  They  are  described  as 
opportunities  for  cooperative  thinking,  for  staff 
planning,  for  the  presentation  of  stimulating 
talks  by  resource  people,  for  getting  to  know  the 
total  school,  and  for  interchange  of  ideas--all  of 
which  result  in  growth  for  the  staff  members. 3 

Considering  the  importance  which  is  attached  to  staff 
meetings  both  by  our  own  Department  of  Education  and  by 
authorities  in  the  field  of  supervision,  it  seemed  appropriate 
that  an  investigation  should  be  carried  out  to  determine  the 
views  of  teachers  and  principals  on  staff  meetings,  and  also 
to  extend  our  present  knowledge  of  the  purposes,  practices, 
and  values  of  staff  meetings  as  they  were  being  carried  on 
in  Alberta  schools. 

Scope  and  limitations .  The  investigation  was  carried 
out  in  non-city  schools  of  Alberta  which  had  at  least  two 
full  time  teachers  and  which  included  at  least  one  senior 
high  school  grade.  Most  of  the  schools  included  elementary, 
junior  high  school,  and  senior  high  school  grades;  however, 
there  were  some  which  included  only  junior  and  senior  high 
school  grades.  Schools  which  included  only  elementary  or 
elementary  and  junior  high  school  grades  were  not  covered  by 
the  investigation. 


3lbid. ,  p.  131. 
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II.  DEFINITIONS  OF  TERMS  USED 

Staff  meetings .  Staff  meetings  were  defined  as  the 
meetings  of  the  teachers  and  the  principal  of  any  one  school 
which  were  held  for  supervisory,  administrative,  or  social 
purposes. 

Supervision.  For  the  purpose  of  this  study  the  term 
was  used  to  refer  to  the  process  which  has  to  do  with  the 
improvement  of  instruction. 
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CHAPTER  II 


REVIEW  OF  THE  LITERATURE 

Almost  every  textbook  dealing  with  supervision  contains 
a  chapter,  or  at  least  a  section  of  a  chapter,  devoted  to 
staff  meetings.  The  titles  listed  under  the  heading  "Teachers 
Meetings"  in  any  issue  of  the  Education  Index  refer  the  reader 
to  articles  and  accounts  of  research  in  various  periodicals 
and  journals.  Any  attempt  to  exhaust  this  material  and  to 
compile  it  would  form  a  study  in  itself,  and  for  this  reason 
only  the  main  ideas  will  be  summarized  in  this  chapter. 

This  chapter  is  divided  into  two  sections.  One  of 
these  summarizes  the  non- research  literature  in  books  and 
periodicals  while  the  other  summarizes  literature  which  is 
based  on  particular  research  activities. 

I.  REVIEW  OF  NON-RESEARCH  LITERATURE 

Melchior'*'  is  of  the  opinion  that  staff  meetings  are 
now  more  popular  than  they  once  were  and  believes  that  the 
main  reason  for  this  is  that  the  present  day  philosophy  calls 
for  teacher  participation.  Other  reasons  why  meetings  are 
more  popular  are  that  the  topics  of  discussion  arise  from 

■^William  T.  Melchior,  Instructional  Supervision 
(Boston:  D.  C.  Heath  and  Company,  1950) 
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felt  needs,  that  there  is  a  continuity  of  purpose,  and  that 

the  types  of  meetings  are  not  mixed.  This  author  recognizes 

three  distinct  types  of  meetings:  administrative,  social,  and 

professional.  He  deplores  the  practice  of  calling  teachers 

together  on  short  notice  and  then  forcing  them  to  listen  to 

an  administrator  who  talks  about  things  which  could  have  been 

reduced  to  statements  in  a  bulletin.  It  is  suggested  that 

teachers  should  help  to  plan  the  time,  content,  and  procedures 

of  the  meetings.  Some  further  suggestions  are  that  meetings 

should  be  held  immediately  after  school,  should  not  be  longer 

than  one  hour,  should  be  part  of  a  longer  program,  and  that 

2 

a  record  of  the  meeting  should  be  kept. 

The  value  of  group  conferences  in  supervision  is 
stressed  by  Adams  and  Dickey^.  These  authors  believe  that 
any  program  of  supervision  will  fail  unless  there  is  active 
teacher  participation  in  group  conferences.  Like  other 
authorities  in  the  field,  Adams  and  Dickey  hold  that  meetings 
should  be  scheduled,  should  be  carefully  planned,  should  be 
called  for  a  specific  purpose,  and  should  not  deal  with 
material  which  could  be  transacted  through  bulletins. 

2Ibid. ,  pp.  41-46. 

^Harold  P.  Adams  and  Frank  G.  Dickey,  Basic  Principles 
of  Supervision  (New  York:  American  Book  Company,  1953 ) 

^Ibid. ,  pp.  147-166. 
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Boardman,  Douglass,  and  Bent^  emphasize  the  value  of 
staff  meetings  as  a  means  of  educating  teachers  in  service. 
They  report  that  the  common  practice  is  to  have  all  the 
teachers  in  the  school  attend  these  meetings;  the  authors 
believe  that  this  is  a  wise  practice.  They  point  out  further 
that  teachers  should  have  a  voice  in  planning  the  time,  place, 
length,  and  frequency  of  the  meetings.  Here,  too,  is  pointed 
out  the  importance  of  a  proper  physical  setting  and  suggest¬ 
ions  are  given  as  to  the  time  and  frequency  of  the  meetings. 
Concerning  the  material  which  should  be  discussed  at  these 
meetings,  the  authors  state  that  full  time  should  be  devoted 
to  the  study  and  discussion  of  problems  related  to  the  im¬ 
provement  of  the  school  and  that  the  only  time  when  organ¬ 
ization  and  administration  should  be  discussed  is  when  some 
changes  are  involved.  It  is  also  stated  that  findings  of 
studies  show  that  teachers  believe  that  the  discussion  of 
problems  is  the  most  valuable  method  for  conducting  teachers1 
meetings.  Along  these  lines  the  authors  also  give 
suggestions  as  to  the  development  of  good  discussion  and  also 
the  functions  of  the  group  leader. 

The  in-service  value  of  staff  meetings  is  also  pointed 

^Charles  W.  Boardman,  Harl  R.  Douglass,  and  Rudyard  K. 
Bent,  Democratic  Supervision  in  Secondary  Schools  (Boston: 
Houghton  Miflin  Company,  1953 T" 

6Ibid. ,  pp.  219-247. 
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out  by  Barr,  Burton,  and  Brueckner?;  however,  they  do  add 
that  the  effectiveness  of  this  device  depends  upon  how  it  is 
employed  in  different  situations.  These  writers  also  give 
suggestions  as  to  how  group  meetings  can  be  made  effective. 
Among  these  are  that  meetings  should  be  carefully  planned 
and  should  have  clearly  recognized  purposes.  Furthermore, 
the  topic  should  deal  with  issues  which  are  of  vital  concern 
to  the  group.  The  meetings  must  have  effective  leadership 
and  wide  participation  in  addition  to  carefully  directed 
discussion.  Again  we  are  advised  that  these  meetings  should 
not  be  used  for  routine  administrative  purposes. 

Briggs  and  Justman^  recognize  that  meetings  can  be 
held  for  the  purpose  of  organization  and  administration, 
for  the  direction  of  the  social  life  of  the  school,  and  also 
for  the  improvement  of  instruction.  They  are  quick  to  point 
out  that  the  majority  of  meetings  should  be  devoted  to 
improving  the  educational  program  of  the  school.  In  addition 
to  the  three  broad  purposes  stated  above,  these  authors 
list  and  elaborate  on  nineteen  specific  purposes  ranging 

?A.J.  Barr,  William  H.  Burton,  and  Leo  J.  Brueckner, 
Supervision:  Democratic  Leadership  in  the  Improveme nt  of 
Learning  (New  York:  Applet on- Century- Croats  Inc.,  19A7T” 

8Ibid. .  pp.  718-719. 

9 

Thomas  H.  Briggs  and  Joseph  Justman,  Improving 
Instruction  Through  Supervision  (New  York:  Macmillan,  1952) 
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from  the  purpose  of  integrating  the  facility  and  coordinating 
their  work  to  the  purpose  of  imparting  genuine  inspiration. 

As  do  other  authors,  Briggs  and  Justman  stress  the  importance 
of  effective  leadership,  adequate  planning,  and  teacher 
participation.  Included  in  their  basic  suggestions  are 
that  only  interested  teachers  should  attend,  that  purposes 
should  be  clear,  and  that  the  meetings  should  close  with  a 
summary.  Some  of  their  basic  suggestions  such  as  that  of 
having  only  interested  teachers  attend  differ  from  the  views 
of  other  authors. 

Kyte^  also  recognizes  three  types  of  meetings:  the 
social  gathering,  the  administrative  meeting,  and  the 
supervisory  group  conference.  Unlike  some  of  the  other 
writers,  Kyte  believes  that  school  organization,  routine 
matters,  policies  and  public  relations  are  all  proper  topics 
for  discussions  at  staff  meetings.  He  does  add,  however, 
that  generally  these  meetings  should  be  shorter  and  less 
frequent  than  the  supervisory  meetings.  The  latter  are 
considered  by  the  author  to  be  the  most  effective  means  for 
formulating  cooperatively  the  philosophy  of  education  which 
will  govern  the  activities  of  the  school.  Among  the 
principles  which  Kyte  lists  are  that  professional  interest 

1QIbid. .  pp.  392-443. 

"^George  C.  Kyte,  The  Principal  at  Work  (New  York: 

Ginn  and  Company,  1952) 
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must  be  aroused  in  each  teacher  and  that  teacher  partici¬ 
pation  must  predominate  in  the  meeting.  As  might  be  expected, 
this  author  also  gives  suggestions  concerning  physical 

setting  and  various  procedures  to  be  followed  in  holding 

12 

staff  meetings.  These  suggestions  do  not  differ  to  any 

great  extent  from  those  given  by  other  authors. 

Wiles^3  devotes  an  entire  chapter  to  discussing  ways 

and  means  by  which  staff  meetings  can  be  made  effective. 

It  is  evident  that  his  opinion  of  staff  meetings  as  he 

believes  they  are  now  held  is  quite  low  when  he  states: 

Teachers  have  come  to  expect  nothing  from  faculty  . 
meetings  and  wait  impatiently  for  the  meetings  to  end.  ^ 

The  main  solutions  which  he  suggests  are  that  the  meetings 

must  be  organized  around  teachers 1  problems  and  that  the 

teachers  must  be  involved  in  planning  and  scheduling  the 

meetings.  Continuing  along  these  lines,  Wiles  outlines  the 

roles  of  the  chairman  and  also  the  roles  which  the  teachers 

should  play.  He  also  stresses  the  need  for  having  a  clear 

purpose  for  each  meeting,  reaching  a  consensus  on  main 

issues,  and  having  a  permanent  record  of  the  meeting.^ 

12Ibid. ,  pp.  255-302 
13 

Kimball  Wiles,  Supervision  for  Better  Schools 
(New  York:  Prentice-Hall  Incorporated,  1955 ) 

UIbid.  ,  p.  152. 
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Ibid.,  pp.  151-210 
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Ideas  similar  to  those  expressed  by  the  authorities 
mentioned  above  are  also  expressed  by  writers  in  periodical 
literature.  Emeryxo  writes  that  although  teachers1  meetings 
are  too  often  boresome,  fault-finding,  and  consist  of 
wearisome  discussion,  they  can  be  made  enjoyable.  Some 
solutions  which  he  suggests  are  careful  planning,  having  a 
reason  for  calling  the  meeting,  and  having  clear  presentation 
and  discussion  of  the  problem.  The  writer  goes  on  to  suggest 
some  topics  which  could  be  discussed  at  staff  meetings. H 

Barnes-^  suggests  that  research  in  the  area  of  group 
relations  can  be  applied  to  staff  meetings.  Among  the 
principles  which  he  suggests  are  that  (1)  a  good  staff 
meeting  occurs  only  in  a  favorable  climate;  (2)  a  good  staff 
serves  as  its  own  teaching  aid;  and  (3)  a  good  staff  meeting 
takes  time.  He  also  points  out  that  the  character  of  the 
staff  meeting  will  depend  upon  what  the  principal  is  and 
does.  According  to  this  writer,  a  good  staff  meeting  varies 
procedures,  serves  the  needs  of  the  staff,  provides  for 
evaluation,  and  is  scheduled.  The  writer  also  states  that 


l^James  Newell  Emery,  "Teachers’  Meetings  Can  Be 
Enjoyed, TT  The  Nation’ s  Schools .  40:30-31,  November,  1947. 
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Ibid. 


1$ 

Melvin  W.  Barnes,  "How  to  Have  Good  Faculty  Meetings- 
Suggestions  and  Reactions,"  National  Education  Association 
Journal .  42:39-41,  January,  1953. 


■  '  : 


.  O 

.  Vs 


:  89*X(  ■  • 

'  ‘  '  i".0 


VI 


.  ;  :  ■  V. 


■  s. 

:  !;  .y  •'  ■  (  r  } 

'  .  ■  : 

..  •. 


X  <  ' 

.  f 

•  ■  '  :  ./ 

■  ‘ 

:-j:  c  "  i't 

■  ‘  "  -  '  ! 

■ 

:  '•  •  •*  '  ••  (}  - 

-  '  f 

••  ■: 

>  * 

f. 

. 

7 

:  • 

J  r 

•f 

.7-:  7 

' 

• 

r->  i[  *  .  ;  /  ■ 

' 

; 

'  ex  <:  r.  I 

■  T 

r 

i-  ■ .  ; 

j;  :•  , 


■  ■  <  c  i  '  :  - 


‘  •  f!  -  ‘  I 

*  .  J  *  •' 

,  r-  -  ,  .  ■  -j- 

.  1 •'  t  ■■  r 
■ ,  •  .  ■  -  ,  ; .  ■  •  ■  : 

•  r  •:  -  >-j  ■ 

'  i  ■  :  i  :i;  ob  i  V  ly .  ? 

r  »• » 


• :  •  ■  ■  ; .  ■  :  ...  'i 


L 


. 


2  .  •  '  '  .  t 


l  ■ .:.  .v  :■  ' 

< 


.. 

r 


JJ  .  .  V-1-' 


V- .  ‘ 


r  ■ ' 


V  !’  fy.  >  :■  .  ;•!  •'  -.7  r-j  ■ 

/  ;  ; . _  ...  I,,  ?,'-  vVy 

. . ’  •• 


r  * 

.  ■  1  '  •:.>  ■-  ,  ■-  '  r  '■ 

, 


12 

he  has  received  favorable  reactions  to  these  suggestions. 

Most  frequently  suggestions  for  the  improvement  of 
staff  meetings  are  directed  at  the  administrator;  however, 
at  least  one  writer  gives  suggestions  to  teachers  as  to  how 
they  can  also  help.  Perrodin  deplores  the  fact  that  so 
often  staff  meetings  have  only  the  two  dimensions  of  sitting 
and  listening.  He  asserts  that  teachers  can  make  meetings 
much  more  challenging  and  satisfying  by  adding  the  third 
dimension  of  participation.  This  article  includes  a  self- 
evaluation  chart  on  which  teachers  can  check  the  roles  that 
they  play  at  meetings.  The  writer  points  out  that  although 
establishing  the  proper  climate  is  largely  the  responsi¬ 
bility  of  the  official  group,  the  attitudes  and  actions  of  an 

individual  group  member  can  improve  or  harm  the  group7 s 

21 

morale.  x 

Various  volumes  of  The  Bulletin  of  the  National  Assoc¬ 
iation  of  Secondary-School  Principals  contain  summaries  of 
presentations  on  the  topic  of  staff  meetings.  In  a  summary 
of  a  presentation  by  Barnes  and  Eiker22,  Barnes  states  that 

19Ibid. 

20Alex  F.  Perrodin,  "Participation  Adds  a  Third  Dimen¬ 
sion  to  Faculty  Meetings,"  National  Education  Association 
Journal,  43:490-491,  November,  1954. 

21Ibid. 

22 

David  Barnes,  and  Curtis  C.  Eiker,  "How  Can  Faculty 
Meetings  be  Used  to  Stimulate  Professional  Growth,"  The 
Bulletin  of  the  National  Association  of  Secondary  School 
Principals ,  39 : 2-6 ,  April^  1955 • 
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the  principal  must  arouse  the  teachers1  interests  in  the 
meetings,  that  the  faculty  must  help  with  the  organization 
and  planning,  and  that  perhaps  meetings  could  be  held  in 
school  time. jn  the  same  article  Eiker  points  out  that 
faculty  meetings  are  the  best  place  to  stimulate  professional 
growth.  He  outlines  effective  procedures  used  in  a  particu¬ 
lar  school  which  included  using  planning  committees,  having 
short  meetings  of  less  than  one  hour,  and  bringing  in  guest 
speakers  on  professional  matters. 2^ 

In  a  similar  type  of  article  by  Price  and  Hearn2^, 
the  former  indicates  that  he  believes  that  the  fellowship, 
communication,  and  exchange  of  ideas  through  staff  meetings 
are  essential  to  smooth  school  operation.  He  maintains  also 
that  the  meetings  should  have  purpose,  should  be  planned 
cooperatively,  should  be  scheduled  regularly,  and  should 
involve  both  full  participation  and  evaluation. 2^  Hearn 
continues  the  presentation  by  pointing  out  the  value  of 
staff  meetings  for  in-service  training.  He  believes  that 
meetings  should  involve  a  cooperative  approach  to  the 

2 3,1  bid.  ,  pp.  2-3. 

24 

Ibid. .  pp.  3-5. 

25 

Nelson  C.  Price,  and  Arthur  C.  Hearn,  ”How  Can 
Faculty  Meetings  Become  Professional  Experiences?”  The 
Bulletin  of  the  National  Association  of  Secondary  School 
Principals.  42: $0-84 ,  April,  195$. 

26Ibid.,  pp.  30-32. 


£J 

...  ’  '  •  ■ 

'  ■  '  •  .  ■:  '  •  ■ 

'  '  . 
t  ■  •  i .  ■  ■.  ' 

;  *•-  '  '  |  '  ’  '  :• 

.  ■  :  - 

,  r  or  '  ■  ■ 

t  a  r;:'  ; 

■«  ■  t  •  '  ' 

’  '  „  '  ■  ■  ■ 

<  2 
.  •  ■  :  ■  '  ■  ■ 

. 

'  V  :  -■  f;  1 

.  ' 

....  •  •  •  •  ’  '  :  ’  ' 


V  ' 


' 


, 

'  '  ■ 


14 


solution  of  real  problems,  and  also  states  that  it  is 
essential  to  have  every  member  attend  every  meeting  and  to 
pay  attention  to  the  comfort  of  the  group. ^7 

On  the  basis  of  the  literature  which  has  been  surveyed 
above,  the  consensus  of  opinion  seems  to  be  that  staff 
meetings  can  be  an  effective  device  for  improving  instruction 
and  the  professional  outlook  of  teachers.  There  is  also 
some  evidence  to  the  effect  that  authorities  believe  staff 
meetings  are  not  being  used  effectively  for  these  purposes. 
Each  author  seems  to  have  a  set  of  remedies  and  suggestions 
for  improvement,  and,  on  the  whole,  they  are  all  in  agreement. 
There  may  be  some  disagreement  on  minor  points,  but  there  is 
agreement  on  the  main  issues.  These  are  that  teachers  must 
be  brought  into  the  planning  and  conduct  of  the  meetings; 
that  the  atmosphere  should  be  informal  and  relaxed;  that 
principals  should  not  use  the  meetings  for  routine  matters; 
and  that  the  meetings  should  deal  with  problems  which  are 
real  to  the  teachers  who  are  attending  the  meetings.  In 
general,  authorities  would  like  to  see  the  meetings  become 
more  democratic,  and  the  term  is  used  here  in  the  sense 
that  it  is  used  in  the  educational  writings  of  today. 


^^Ibid. ,  pp.  83-$4. 
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II.  RELATED  RESEARCH 

This  section  of  the  chapter  deals  with  writings 
which  are  based  on  specific  investigations  or  research 
activities.  Although  it  is  brief,  it  does  include  a  large 
portion  of  the  literature  which  is  based  on  such  surveys 
or  investigations. 

Cook  and  Full  carried  out  an  investigation  in  240 
elementary  and  secondary  schools  of  West  Virginnia  in  1947 
and  1948.  They  set  up  five  standards  for  appraising  staff 
meetings  and  then  circulated  a  questionnaire  on  which 
teachers  rated  their  own  staff  meetings.  Their  main 
conclusion  was  that  the  staff  meetings  in  the  schools  of 
West  Virginia  do  not  provide  the  stimuli  which  is  basic  to 
genuine  professional  growth. ^9  As  has  been  stated  previously, 
the  literature  in  the  field  seems  to  agree  with  the  conclusions 
reached  by  these  two  investigators. 

It  has  been  discovered  that  at  times  even  the  teachers 
themselves  can  be  deceived  as  to  the  true  nature  of  their 
staff  meetings.  By  observing  the  staff  meetings  of  one 
department  of  a  university,  Williams-^  discovered  that  for 

^K.  A.  Cook  and  Harold  Full,  ?,Is  the  School  Faculty 
Meeting  significant  in  Promoting  Professional  Growth?”  The 
School  Review.  56:519-524,  November,  194$. 

29 

lbid«,  P.  524. 

30 

Lloyd  P.  Williams,  "Democracy  and  Hierarchy:  A  Profile 
of  Faculty  Meetings  in  Department  TXT,”  The  Journal  of 
Educational  Sociology.  30:16^-172,  December,  1956. 
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the  most  part  the  meetings  were  used  to  "rubber  stamp" 
decisions  which  had  already  been  reached  by  a  paramount 
group.  This  did  not  prevent  the  members  of  the  department 
from  considering  their  department  to  be  democratic.^ 

Stuckey^  reports  on  an  attempt  to  democratize  the 
staff  meetings  held  in  the  Junior  High  Schools  of  Passaic, 

New  Jersey.  After  three  years  of  efforts  to  bring  about 
changes  questionnaires  were  sent  to  forty-eight  teachers  who, 
for  the  most  part,  were  aware  of  trends  toward  improvement.33 
From  the  time  involved  here  we  can  gather  that  the  improve¬ 
ment  of  staff  meetings  in  a  school  could  be  a  slow  process. 

Quite  often  results  of  surveys  are  followed  by 
suggestions  as  to  how  existing  conditions  could  be  improved. 
Small* * 3^  quotes  a  survey  taken  at  Teachers’  College,  Columbia 
University  which  found  that  the  main  complaints  that  the 
teachers  had  were  that  faculty  meetings  were  too  long,  were 
dominated  by  the  principal,  did  not  involve  individual 
teachers,  and  could  have  been  better  handled  through  the  use 
of  bulletins.  The  author  then  goes  on  to  give  his  own 


31Ibid. 

32 

Margaret  M.  Stuckey,  "Teachers  Look  at  Teachers’ 
Meetings,"  Educational  Leadership.  13:439-443,  April,  1956. 

33Ibid. ,  pp.  L42-443. 

3Stfilliam  A.  Small,  "Can  Faculty  Meetings  be  Salvaged?" 
The  Education  Digest ,  20:34-35,  April,  1955. 
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opinions  as  to  how  the  meetings  could  be  improved. 35 

Vredevoe36  seems  to  have  collected  an  extensive  amount 
of  information  through  the  use  of  observations  and  interviews 
both  by  himself  and  by  his  students.  He  found  that  teachers 
desired  their  meetings  to  be  more  professional,  and  also 
desired  to  have  a  greater  share  in  the  planning  and  the 
conduct  of  the  meetings.  Vredevoe  also  gathered  information 
on  how  teachers  and  administrators  would  like  to  have  their 
meetings  improved,  problems  which  could  be  discussed,  and 
also  includes  some  of  his  own  suggestions  for  improving 
staff  meetings.  Among  these  are  making  use  of  all  staff 
members,  planning  meetings  to  help  teachers,  and  providing 
opportunities  for  fellowship. 37 


35lbid. 

Lawrence  E.  Vredevoe,  ”How  Can  Faculty  Meetings  be 
Made  More  Professional?”  The  Bulletin  of  the  National 
Association  of  Secondary  School  Principals .  40:110-113, 
April,  1956 

37Ibid. 
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CHAPTER  III 


METHOD  OF  STUDY  AND  THE  COLLECTION  OF  DATA 

This  chapter  outlines  how  the  instrument  was  con¬ 
structed  and  gives  details  as  to  how  the  data  for  the  study 
were  collected.  Information  on  the  organization  and  the 
treatment  of  the  data  is  also  included. 

I.  THE  QUESTIONNAIRE  AND  PILOT  STUDY 

The  questionnaire  which  appears  in  the  Appendix  was 
the  instrument  used  in  the  collection  of  the  data.  It  was 
based  on  the  literature  in  the  field  and  included  types  of 
questions  similar  to  those  asked  in  related  research. 
Several  revisions  were  made  in  an  attempt  to  develop  a 
questionnaire  which  would  secure  all  the  data  which  were 
necessary  for  the  study. 

After  it  had  approached  what  appeared  to  be  satis¬ 
factory  form,  the  questionnaire  was  sent  to  four  principals 
personally  known  to  the  writer,  but  not  within  the  same 
school  system,  for  their  suggestions  and  criticisms.  A 
pilot  study  was  also  carried  out  in  which  questionnaires 
were  sent  to  the  principals  and  teachers  in  six  centralized 
schools  within  the  writer’s  own  system.  Several  minor 
changes  in  the  questionnaire  were  made  as  a  result  of  the 
criticisms  by  principals  and  also  as  a  result  of  the  pilot 
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study  which  was  carried  out.  In  general  no  major  changes  in 
the  questionnaire  appeared  necessary. 

II.  THE  SAMPLE  AND  DISTRIBUTION  OF  QUESTIONNAIRES 

Schools  selected  for  the  study  were  taken  at  random 
from  the  list  TtAccredited  Secondary  Schools  in  Alberta”. 
Initially  the  names  of  165  schools  were  selected  of  which 
143  were  in  fifty-four  divisions  and  counties  and  the 
remaining  twenty-two  were  in  school  districts.  City  schools 
were  not  included  in  this  study. 

Letters  were  then  sent  to  the  secretaries  of  the 
divisions,  counties,  and  school  districts  requesting  the 
names  of  the  teachers  in  the  selected  schools.  A  form  for 
this  was  provided,  but  most  of  the  secretaries  who  replied 
sent  the  mailing  list  of  all  the  teachers  in  that  particular 
unit  of  administration.  The  response  to  this  request  was 
excellent  and  only  seven  schools  were  dropped  from  the  study 
because  there  was  no  reply  or  the  data  received  were 
insufficient.  Thirteen  other  schools  were  dropped  from  the 
study  either  because  they  no  longer  included  secondary 
grades  or  had  only  one  teacher.  There  were  four  schools  in 
the  latter  category.  Sufficient  suitable  data  were  received 
for  145  schools,  and  all  of  these  were  included  in  the  study. 

All  teachers  from  schools  with  only  two,  three,  or 
four  teachers,  including  the  principal,  were  included  in  the 
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study.  For  schools  which  had  more  than  four  teachers  it  was 
necessary  to  select  three  teachers  at  random  from  the  list 
of  teachers  in  that  school;  the  principal  of  each  school  was 
included  in  the  study.  Thus  the  greatest  number  of  question¬ 
naires  which  were  sent  out  to  any  one  school  was  four:  one 
for  the  principal  and  three  for  selected  teachers. 

The  questionnaires  were  mailed  to  the  principal  of 
each  school  who  was  asked  to  complete  one  of  the  question¬ 
naires  himself  and  to  hand  the  remaining  copies  to  the 
teachers  who  were  named  in  the  letter.  In  this  manner  576 
questionnaires  were  distributed  to  145  principals  and  431 
teachers  in  145  different  schools.  A  stamped,  addressed 
envelope  was  enclosed  for  each  teacher  so  that  completed 
questionnaires  could  be  mailed  directly  to  the  writer. 
Principals  were  requested  to  urge  their  teachers  to  complete 
the  questionnaires,  but  they  were  not  asked  to  collect 
completed  ones. 

Two  weeks  after  the  questionnaires  were  sent  out  and 
while  responses  were  still  coming  in  daily,  a  follow-up 
letter  was  sent  to  the  principal  of  each  school  asking  him 
to  remind  his  teachers  about  the  questionnaires.  A  rough 
check  on  schools  which  were  responding  was  kept  by  checking 
postmarks  on  the  responses.  In  this  way  it  was  possible  to 
tell  if  all  four  questionnaires  from  a  certain  school  had 
been  returned.  Of  course  if  fewer  than  four  were  received, 
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it  was  impossible  to  tell  which  teacher  had  not  replied. 

This  check  had  other  shortcomings,  but  it  did  keep  the  writer 
from  sending  follow-ups  to  schools  where  it  appeared  certain 
that  all  questionnaires  had  been  returned.  Four  weeks  after 
the  questionnaires  were  first  distributed  and  two  weeks  after 
the  follow-up  letter  to  the  principals,  post  cards  were  sent 
to  individual  teachers  and  principals  in  the  schools  in  which 
it  appeared,  as  a  result  of  the  post  mark  check,  that  at 
least  one  teacher  had  not  replied.  Since  each  of  the  follow¬ 
ups  occurred  while  responses  were  still  coming  in  daily,  it 
was  impossible  to  tell  how  many  of  the  responses  could  be 
attributed  to  the  follow-up  procedures. 

A  final  count  showed  that  463  completed^  questionnaires 
were  received  from  119  principals,  twenty-eight  vice¬ 
principals,  and  316  teachers.  Two  other  questionnaires  were 
returned  unanswered  with  the  explanation  that  the  two 
teachers  in  this  school  did  not  hold  staff  meetings.  The 
final  number  of  responses  was  just  over  eighty  percent  of 
the  original  number  of  questionnaires  sent  out. 

Table  I  shows  the  distribution  of  the  respondents  by 
the  number  of  full  time  teachers  in  the  school  and  by  the 
position  which  the  respondents  held,  that  is,  teacher, 
principal,  or  vice-principal. 

%ot  all  respondents  completed  every  question. 
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TABLE  I 

DISTRIBUTION  OF  RESPONDENTS  BY  POSITION  HELD  AND  BY  THE 
NUMBER  OF  FULL  TIME  TEACHERS  IN  THE  SCHOOL 


Number 

of  respondents  in  each 

position 

Number  of  full 
time  teachers 

Vice- 

in  school 

Teachers 

Principals 

Principals 

Totals 

Two . 

3 

4 

7 

Three  .... 

5 

3 

3 

Four  .... 

24 

10 

34 

Five  .... 

16 

4 

20 

Six  .... 

35 

12 

47 

Seven  .... 

24 

5 

29 

Eight  .... 

22 

3 

2 

32 

Nine  .... 

32 

13 

7 

52 

Ten  .... 

22 

6 

1 

29 

Eleven  .  .  . 

23 

11 

2 

41 

Twelve  .  .  . 

27 

9 

2 

3S 

Thirteen  .  . 

10 

4 

1 

15 

Fourteen  .  . 

11 

4 

1 

16 

Fifteen  .  . 

10 

5 

1 

16 

Sixteen  .  . 

7 

4 

2 

13 

Seventeen  .  . 

5 

3 

3 

11 

Eighteen  .  . 

2 

0 

1 

3 

Nineteen  .  . 

4 

3 

0 

7 

Twenty  .  .  . 

1 

0 

1 

2 

Twenty- one 

1 

2 

0 

3 

Twenty-two 

4 

2 

0 

6 

Twenty-three 

2 

0 

1 

3 

Twenty- four  . 

9 

2 

0 

11 

Twenty-five  . 

2 

0 

0 

2 

Twenty- six 

2 

1 

1 

4 

Twenty- seven 

6 

2 

0 

3 

Twenty-eight 

0 

1 

1 

2 

Thirty-two 

0 

1 

1 

2 

Not  stated 

2 

0 

0 

2 

316  119  23  463 


Totals 
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III.  ORGANIZATION  OF  DATA 

Originally  the  data  obtained  were  divided  into  three 
groups  according  to  the  number  of  full  time  teachers  in  the 
school  and  also  a  fourth  group  for  junior-senior  high  schools. 
After  the  data  had  been  analyzed  it  was  evident  that  there 
were  not  sufficient  differences  between  the  four  groups  to 
warrant  separation.  In  addition  to  this,  the  category  for 
vice-principals,  which  included  only  twenty-eight  respondents, 
did  not  appear  to  add  anything  of  significance  to  the  study. 
For  these  reasons  the  classification  into  four  groups  was 
not  included  in  the  final  analysis,  and  the  category  for 
vice-principals  was  also  dropped  from  the  study. 

In  the  final  analysis  the  only  two  categories  used 
were  one  for  teachers  and  the  other  for  principals  with  no 
regard  for  the  number  of  full  time  teachers  in  the  schools 
from  which  they  came. 

IV.  TREATMENT  OF  DATA 

The  answers  given  by  the  respondents  to  each  question 
were  compiled  in  terms  of  the  number  of  respondents  giving 
each  answer.  In  questions  other  than  those  dealing  with 
rank  order,  these  totals  were  then  transformed  into  percent¬ 
ages  of  the  total  number  of  respondents. 
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CHAPTER  IV 


PURPOSES  FOR  HOLDING  STAFF  MEETINGS: 

OPINIONS,  REPORTS,  AND  COMPARISONS 

The  questionnaire  suggested  eleven  purposes  for  which 
staff  meetings  might  be  held,  and  in  Part  I  of  the  question¬ 
naire  respondents  were  asked  to  rank  them  according  to  what 
they  thought  should  be  their  order  of  importance  for  holding 
staff  meetings  in  their  school.  Part  II  of  the  questionnaire 
required  the  respondents  to  again  rank  these,  but  this  time 
according  to  the  amount  of  time  and  attention  devoted  to 
each  of  the  topics  at  staff  meetings.  Thus  a  frequency 
distribution  of  eleven  categories  was  formed  for  each 
purpose,  and  the  median  of  the  distribution  was  computed. 

The  purposes  were  then  ranked  according  to  the  relative 
sizes  of  the  medians. 

In  this  chapter  comparisons  are  made  between  the 
opinions  of  teachers  and  principals,  between  the  reports  of 
teachers  and  principals,  between  the  opinions  and  reports 
of  teachers,  and  between  the  opinions  and  the  reports  of 
principals.  The  statistical  significance  of  the  differences 
in  rank  order  were  determined  by  using  the  median  test  as 
outlined  by  Siegel.^ 

^"Sidney  Siegel,  Nonparametric  Statistics  for  the 
Behavioral  Sciences  (New  York:  McGraw-Hill  Book  Co.,  1956) 
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The  procedures  described  above  are  similar  to  those 
used  in  an  investigation  carried  out  by  the  Division  of 
Educational  Administration  at  the  University  of  Alberta. ^ 

I.  OPINIONS  CONCERNING  PURPOSES  FOR  WHICH  STAFF 
MEETINGS  SHOULD  BE  HELD 

Table  II  shows  that  in  the  opinion  of  the  teachers, 
the  three  main  purposes  for  holding  staff  meetings  should  be 
to  discuss  school  discipline,  to  attempt  to  improve  the 
school’s  instructional  program,  and  to  study  teachers’ 
classroom  problems.  The  next  four  purposes,  which  turned 
slightly  away  from  supervisory  problems,  were  discussing 
proposed  administrative  changes,  evaluating  the  present 
instructional  program,  developing  staff  unity  and  morale, 
and  reviewing  current  administrative  practices.  The  purposes 
which  teachers  thought  least  suitable  for  staff  meetings 
were  discussing  professional  matters  other  than  those  relat¬ 
ing  directly  to  instruction,  providing  an  opportunity  for 
the  principal  to  make  announcements  to  the  staff,  studying 
community  relations,  and  providing  a  social  activity  for 
teachers,  in  that  order. 

Table  II  also  shows  that  the  principals  agreed  with 

^Division  of  Educational  Administration,  ’’Public  and 
Professional  Opinion  Regarding  the  Tasks  of  Alberta  Schools,” 
The  Alberta  Journal  of  Educational  Research,  4:247-263, 
December,  1959. 
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COMPARISON  OF  THE  OPINIONS  OF  305*  TEACHERS  WITH  THOSE 
OF  111*  PRINCIPALS  REGARDING  THE  ORDER  OF 
IMPORTANCE  OF  ELEVEN  PURPOSES  FOR  WHICH 
STAFF  MEETINGS  MIGHT  BE  HELD 


Teachers1  Principals1 
Opinions  Opinions 

Rank  Rank 


d.  To  discuss  school  discipline  and 

pupil  management .  1 


f.  To  try  to  improve  the  school’s 

instructional  program  through  a  study 
of  newer  methods  and  procedures  .  .  2 

c.  To  study  and  discuss  teachers’ 

classroom  problems  .........  3 

a.  To  discuss  proposed  administrative 

changes  .  4 

k.  To  evaluate  the  present  instructional 

program  in  your  school .  5 

e.  To  develop  staff  unity  and  morale  .  6 

j.  To  review  current  administrative 

practices  .  7 

h.  To  discuss  professional  matters  other 
than  those  relating  directly  to 
instruction  .  8 

b.  To  provide  an  opportunity  for  the 
principal  to  make  announcements  to 

the  staff .  9 


5a 

la 

3 

6 


2a 

4 

7 

8 

10a 


i.  To  study  and  discuss  community  relations  ID  9 


g.  To  provide  a  social  activity  for 

teachers .  11 


11 


Eleven  teachers  and  eight  principals  did  not  complete 
this  question. 

difference  in  rank  between  opinions  of  teachers  and 
those  of  principals  indicates  a  difference  which  is 
statistically  significant  at  the  .01  level. 
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the  teachers  on  which  purposes  should  be  among  the  top  six 
and  which  should  be  among  the  last  five,  but  there  is  some 
disagreement  as  to  exact  rank  orders.  Only  three  of  the 
differences  in  the  top  six  are  of  statistical  significance. 
Principals  ranked  attempting  to  improve  the  schoolTs 
instructional  program  in  first  position  followed  by  evaluating 
the  present  instructional  program  which  is  significantly 
higher  than  the  ranks  assigned  by  the  teachers.  Signifi¬ 
cantly  lower  was  the  rank  of  five  assigned  to  discussing 
school  discipline  and  pupil  management  which  the  teachers 
ranked  first. 

The  only  significant  difference  among  the  rank  orders 
of  the  last  five  was  that  principals  placed  providing  an 
opportunity  for  the  principal  to  make  announcements  in  tenth 
position  which  was  significantly  lower  than  the  position 
given  to  it  by  the  teachers.  There  were  no  other  differences 
of  any  statistical  significance. 

II.  REPORTS  ON  THE  USE  MADE  OF  THE  TIME  DEVOTED 

TO  STAFF  MEETINGS 

Table  III  shows  that  teachers  reported  that  most  time 
and  attention  at  staff  meetings  was  given  to  discussing 
school  discipline  and  pupil  management,  and  in  second 
position  was  the  time  taken  up  by  the  principal’s  announce¬ 
ments.  Discussing  proposed  administrative  changes, 
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COMPARISON  OF  THE  REPORTS  OF  234*  TEACHERS  WITH  THOSE 
OF  110*  PRINCIPALS  REGARDING  THE  USE  MADE  OF 
THE  TIME  DEVOTED  TO  STAFF  MEETINGS 


Teachers’ 

Principals’ 

Reports 

Reports 

d.  Discussing  school  discipline  and  pupil 
management  . 

Rank 

1 

Rank 

1 

b.  Providing  an  opportunity  for  the  princi¬ 
pal  to  make  announcements  to  the  staff 

2 

3a 

a.  Discussing  proposed  administrative 

changes  . 

3 

5 

c.  Studying  and  discussing  teachers’  class¬ 
room  problems  . 

4 

2 

j .  Reviewing  current  administrative 

practices  . 

5 

7 

f.  Trying  to  improve  the  school’s  instruct¬ 
ional  program  through  a  study  of  newer 
methods  and  procedures  . 

6 

3a 

k.  Evaluating  the  present  instructional 
program  in  your  school  . 

7 

6a 

h.  Discussing  professional  matters  other 
than  those  relating  directly  to 
instruction  . 

3 

9a 

e.  Developing  staff  unity  and  morale  .  . 

9 

4a 

i.  Studying  and  discussing  community 

relations  . 

10 

10 

g.  Providing  a  social  activity  for 

teachers  . . 

11 

11 

* 

Thirty-two  teachers  and  nine  principals  did  not  complete 
this  question. 


Difference  in  rank  between  reports  of  teachers  and  those 
of  principals  indicates  a  difference  which  is  statistically 
significant  at  the  .01  level. 
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discussing  teachers’  classroom  problems,  and  reviewing 
current  administrative  practices  ranked  third,  fourth,  and 
fifth  respectively.  In  sixth  and  seventh  position  were 
attempting  to  improve  the  school’s  instructional  program 
and  evaluating  the  present  instructional  program.  Teachers 
also  reported  that  discussing  professional  matters  other 
than  those  relating  directly  to  instruction  received  more 
attention  than  developing  staff  unity  and  morale  which  was 
ranked  ninth.  The  activities  which  were  reported  to  take 
up  the  least  time  and  attention  were  discussing  community 
relations  and  providing  a  social  activity  for  teachers. 

Table  III  also  shows  that  the  reports  of  principals 
agreed  with  those  of  teachers  on  only  three  rank  orders. 
Principals  agreed  that  most  time  and  attention  was  given 
to  discussing  school  discipline  and  pupil  management  while 
discussing  community  relations  and  providing  a  social 
activity  for  teachers  were  given  the  least.  Of  the  differ¬ 
ences  in  ranking,  five  proved  to  be  statistically  significant 
at  the  .01  level  of  confidence. 

Principals  reported  that  more  time  and  attention  was 
devoted  to  trying  to  improve  the  school’s  instructional 
program  and  evaluating  the  present  instructional  program 
than  did  the  teachers.  Principals  also  ranked  developing 
staff  unity  and  morale  significantly  higher  than  did  the 
teachers.  According  to  the  reports  of  the  principals  two 
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items  which  took  up  less  time  and  attention  than  that 
indicated  by  the  teachers  were  discussing  professional  matters 
other  than  those  relating  directly  to  instruction  and  princi¬ 
pals  announcements.  On  this  latter  item  teachers  ranked 
the  time  and  attention  devoted  to  principals  announcements 
in  second  position  while  the  principals  placed  it  in  eighth. 

It  would  appear  that  there  are  some  significant 
differences  between  what  principals  believe  is  being  discussed 
and  accomplished  at  staff  meetings  and  what  the  teachers 
believe  is  taking  place. 

III.  COMPARISON  OF  OPINIONS  WITH  REPORTS 

Table  IV  shows  that  teachers  reported  that  present 
practice  gives  significantly  less  time  than  they  believe 
should  be  given  to  improving  the  school’s  instructional 
program,  evaluating  the  present  instructional  program,  and 
developing  staff  unity  and  morale.  On  the  other  hand  they 
reported  that  principals  announcements  take  up  more  time 
than  they  should. 

Table  V  shows  that  principals’  reports  indicated  that 
they  agreed  with  teachers  that  attempting  to  improve  the 
school’s  instructional  program  and  evaluating  the  program 
are  not  given  as  much  time  and  attention  as  they  believe 
these  topics  should  have.  Contrary  to  the  opinions  of 
teachers,  they  believe  that  discussing  school  discipline  and 
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COMPARISON  OF  THE  OPINIONS  OF  TEACHERS  WITH  THEIR  REPORTS  OF 
PRESENT  SCHOOL  PRACTICE  REGARDING  THE  ORDER  OF  IMPORTANCE  OF 
ELEVEN  PURPOSES  FOR  HOLDING  STAFF  MEETINGS 


Opinion  Practice 
N  =  305*  N  =234* 


Rank  Rank 

d.  To  discuss  school  discipline  and  pupil 

management .  1  1 

f.  To  try  to  improve  the  school’s  instruct¬ 
ional  program  through  a  study  of  newer 

methods  and  procedures .  2  6a 

c.  To  study  and  discuss  teachers’ 

classroom  problems  .  3  4 


a.  To  discuss  proposed  administrative  changes  4  3 

k.  To  evaluate  the  present  instructional 

program  in  your  school .  5  7a 


e.  To  develop  staff  unity  and  morale 


6  9a 


j.  To  review  current  administrative  practices  7 

h.  To  discuss  professional  matters  other  than 

those  relating  directly  to  instruction  .  .  $ 

b.  To  provide  an  opportunity  for  the 

principal  to  make  announcements  to  the 

staff .  9 

i.  To  study  and  discuss  community  relations  10 


5 

g 

2a 

10 


g.  To  provide  a  social  activity  for  teachers  11 


11 


*Eleven  teachers  did  not  complete  the  question  on  opinions 
and  thirty-two  did  not  complete  the  question  on  practices. 

differences  in  rank  between  opinions  and  reported 
practices  indicates  a  difference  which  is  statistically  signifi¬ 
cant  at  the  .01  level. 
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COMPARISON  OF  THE  OPINIONS  OF  PRINCIPALS  WITH  THEIR  REPORTS 
OF  PRESENT  SCHOOL  PRACTICE  REGARDING  THE  ORDER  OF  IMPORTANCE 
OF  ELEVEN  PURPOSES  FOR  HOLDING  STAFF  MEETINGS 


Opinion  Practice 
N  =  111*  N  =  110* 


Rank 

f.  To  try  to  improve  the  school's  instruct¬ 
ional  program  through  a  study  of  newer 
methods  and  procedures  .  1 

k.  To  evaluate  the  present  instructional 

program  in  your  school .  2 

c.  To  study  and  discuss  teachers1  classroom 

problems  .  3 

e.  To  develop  staff  unity  and  morale  ....  4 

d.  To  discuss  school  discipline  and  pupil 

management  .  5 


a.  To  discuss  proposed  administrative  changes  6 
j.  To  review  current  administrative  practices  7 
h.  To  discuss  professional  matters  other  than 


those  relating  directly  to  instruction  8 

i.  To  study  and  discuss  community  relations  9 

b.  To  provide  an  opportunity  for  the 

principal  to  make  announcements  to  the 

staff .  10 


Rank 


3a 

6a 


2 

4 

la 

5 

7 

9 

10 

8 


g.  To  provide  a  social  activity  for  teachers  11 


11 


*Eight  principals  did  not  complete  the  question  on  opinions 
and  nine  did  not  complete  the  question  on  practices. 

g 

Differences  in  rank  between  opinions  and  reported . 
practices  indicates  a  difference  which  is  statistically  signifi¬ 
cant  at  the  .01  level. 
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pupil  management  takes  up  more  time  than  this  topic  should 
have.  Apparently  principals  were  not  aware  that  the  time 
taken  up  by  their  announcements  should  be  reduced  as  the 
reports  and  opinions  of  the  teachers  would  indicate. 

IV.  PURPOSES  STATED  IN  LITERATURE 

The  regulations  of  the  Department  of  Education  are 
quite  specific  as  to  the  purposes  of  staff  meetings.  They 
are  to  be  held  ".  .  .  for  the  purpose  of  conferring  on 
matters  pertaining  to  the  organization,  management,  and 
discipline  of  the  school,  and  the  improvement  of  instruction. "3 
There  is  no  indication  here,  other  than  in  the  order  of  the 
phrases,  as  to  which  of  these  is  to  be  considered  the  more 
important  reason  for  holding  staff  meetings.  If  meetings 
are  to  be  held  for  the  purposes  of  discussing  school 
discipline,  pupil  management,  and  other  administrative 
matters,  then  the  schools  are  doing  what  they  should  be  for 
those  are  the  topics  which  the  reports  seemed  to  indicate 
as  being  the  main  things  which  were  discussed. 

As  has  been  mentioned  in  Chapter  II,  most  authorities 
in  the  field  recognize  that  meetings  can  be  held  for  three 
main  purposes:  administrative,  supervisory,  and  social. 

■^The  Department  of  Education  Act,  R.S.A.,  1942,  Order 
in  Council  No.  1724/52,  "Revised  General  Regulations  of  the 
Department  of  Education  for  the  Operation  of  Schools". 
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Briggs  and  Justraan  state  that  the  majority  of  group  meetings 
should  be  devoted  to  improving  the  educational  program  of  the 
school.^  Boardman,  Douglass,  and  Bent  were  of  the  opinion 
that  the  full  time  should  be  spent  on  studying  and  discussing 
problems  relating  to  school  improvement  and  that  the  only 
time  when  organization  and  administration  should  be  discussed 
is  when  changes  in  these  are  planned. 5  Kyte  is  of  the  opinion 
that  the  supervisory  meeting  should  occur  more  frequently 
than  any  other  type  and  that  administrative  meetings  should 
be  shorter  and  less  frequent  than  the  supervisory  meetings.^* 
Some  writers  such  as  Wiles  do  not  state  specifically 
what  the  purposes  should  be,  but  do  state  that  whatever  the 
purpose,  teachers  should  be  able  to  recognize  what  this 
central  purpose  is.?  Adams  and  Dickey  stress  particularly 
that  meetings  should  be  called  for  specific  purposes.^ 


^Thomas  H.  Briggs  and  Joseph  Justman,  Improvi ng 
Instruction  Through  Supervision  (New  York:  Macmillan,  1952), 
p.  400. 

5 

Charles  W.  Boardman,  Harl  R.  Douglass,  and  Rudyard  K. 
Bent,  Democratic  Supervision  in  Secondary  Schools  (Boston: 
Houghton  Miflin  Company,  1953T7  PP*  229-230. 

^George  C.  Kyte,  The  Princi pal  At  Work  (New  York:  Ginn 
and  Company,  1952),  p.  2$9« 

^Kimball  Wiles,  Supervision  for  Better  Schools 
(New  York:  Prentice-Hall  Incorporate,  1955 ) ,  p.  196. 

$ 

Harold  P.  Adams  and  Frank  G.  Dickey,  Basic  Principles 
of  Supervision  (New  York:  American  Book  Company,  1953 ) , 

p.  148. 


■  *  :t  ..  ■  '  \  •  ■  'j  ’ 

-  *  -  •  •  •  r  •' 

'  ‘J'''  "<  • 


'  ■  •  Jr  J  1  r 

-  j  nj  r.  :  V  ’  L,  O'"' 


!  •:  j  i  ■  •  j.  •  -,v .  r  j  ''±JeIc"i  a^Idcm. 


■  :•  r :  ■'  1  ‘  ■  ,  .  :  . ’  :?  "  -  '  ' 

o 

7;  ■'  !  :•:  •  •.  ■■  •  •  -  " 

,  g  q  '  i  - .  ■  l 

t:  ■ 

,  ••  *■ 


r: 

■ 

- 

■ 

' 

;  >,  :• 

■-  ■ 

f  t 

■ 

0 

■ 


’ 

. 


'  . 


. 

■  ■  ' 


, 

:■  ' 

. 

:  ■  / 


, 

’ 

- 

,  .  ■  *  • 


' 


. 

^  •  '  ...... 


35 

The  reports  of  practices  which  were  discussed  earlier 
in  the  chapter,  particularly  those  of  teachers,  seemed  to 
indicate  that  more  time  and  attention  was  being  devoted  to 
administrative  matters  than  was  being  devoted  to  supervisory 
matters.  The  literature  in  the  field  of  supervision  states 
that  the  two  should  be  reversed.  The  social  purpose,  which 
the  literature  relegates  to  third  position,  seems  to  occupy 
an  even  more  remote  position  in  actual  practice. 

V.  SUMMARY  OF  CHAPTER  IV 

Purpose  of  meetings.  Teachers  were  of  the  opinion 
that  the  main  purpose  for  holding  staff  meetings  should  be 
to  discuss  school  discipline  and  pupil  management.  Principals 
were  of  the  opinion  that  it  should  be  to  improve  the  school’s 
instructional  program. 

Reports  of  practices.  Both  teachers  and  principals 
agreed  that  most  of  the  time  and  attention  at  staff  meetings 
was  devoted  to  discussing  school  discipline  and  pupil 
management . 

Comparisons.  Teachers  seemed  to  feel  that  more  time 
and  attention  should  be  devoted  to  attempting  to  improve  the 
instructional  program  of  the  school  and  developing  staff 
unity  and  morale  and  less  time  should  be  spent  on  principals’ 
announcements.  Principals  agreed  with  the  first  part  of 
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this  but  felt  also  that  less  time  should  be  spent  discussing 
school  discipline  and  pupil  management. 

The  literature  in  the  field  stresses  the  need  for 
making  use  of  most  staff  meeting  time  for  attempting  to 
improve  the  school’s  instructional  program. 


' 
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CHAPTER  V 


STAFF  MEETING  PRACTICES  CONCERNING  TIME,  PLACE, 

AND  NUMBER:  OPINIONS,  REPORTS,  AND  COMPARISONS 

This  chapter  summarizes  the  opinions  and  the  reports 
of  teachers  and  principals  on  the  following  topics  concerned 
with  staff  meetings:  amount  of  time  which  should  be  spent  in 
one  month,  number  of  meetings  and  length  of  each  meeting, 
time  for  holding  meetings,  and  place  for  holding  meetings. 

Data  are  presented  in  terms  of  the  percentage  of 
respondents  who  indicated  each  response,  and  comparisons 
were  made  on  the  basis  of  the  differences  in  the  sizes  of 
these  percentages.  All  percentages  were  rounded  off  to  the 
nearest  whole  number. 

I.  NUMBER  OF  HOURS  PER  MONTH 

In  Part  I  of  the  questionnaire  respondents  were  asked 
to  give  their  opinions  on  the  number  of  hours  which  they 
thought  should  be  spent  in  holding  staff  meetings  in  one 
month;  in  Part  II  they  were  asked  to  report  on  the  number  of 
hours  which  they  actually  did  spend.  Choices  provided  were 
presented  in  ranges  of  two  hours  from  less  than  two  hours  per 
month  to  more  than  eight  hours  per  month. 

Opinions  and  reports  of  teachers.  Table  VI  shows  that 
3$  per  cent  of  the  teachers  favored  spending  less  than  two 
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hours  per  month  at  staff  meetings  while  62  per  cent  were  in 
favor  of  spending  two  hours  or  more.  This  latter  figure 
includes  54  per  cent  who  were  in  favor  of  spending  from  two 
to  four  hours  per  month  at  staff  meetings. 


TABLE  VI 

PERCENTAGES  OF  TEACHERS  AND  PRINCIPALS  BY  THE  AMOUNT  OF  TIME 
THEY  THINK  SHOULD  BE  SPENT  AND  THE  AMOUNT  THEY  REPORT  IS 
SPENT  IN  HOLDING  STAFF  MEETINGS  IN  ONE  MONTH 


Teachers  Principals 


Should 

Should 

be 

Is 

be 

Is 

spent 

spent 

spent 

spent 

N=315 

N=310 

N=119 

N=11S> 

Less 

than 

2 

hours 

38% 

38% 

33% 

30% 

From 

2  to 

4 

hours 

54 

37 

49 

40 

From 

4  to 

6 

hours 

7 

2 

15 

7 

From 

6  to 

8 

hours 

1 

1 

1 

2 

More 

than 

8 

hours 

- 

2 

0 

1 

This  same  table  also  shows  that  5$  per  cent  of  the 
teachers  reported  that  they  spent  less  than  two  hours  per 
month  at  staff  meetings  while  the  remaining  42  per  cent 
reported  that  they  spent  more  than  two  hours  per  month  at 
staff  meetings.  Included  in  the  latter  figure  are  the  5 
per  cent  who  reported  that  staff  meetings  took  up  more  than 
four  hours  of  their  time  each  month. 
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Considering  the  fact  that  more  than  one-half  of  the 
teachers  were  in  favor  of  spending  from  two  to  four  hours 
per  month  at  staff  meetings,  it  would  appear  that  many 
teachers  are  in  favor  of  spending  more  time  per  month  at 
staff  meetings  than  they  do  at  present. 

Opinions  and  reports  of  principals .  Table  VI  also 
shows  that  35  per  cent  of  the  principals  were  in  favor  of 
spending  less  than  two  hours  per  month  at  staff  meetings, 
but  that  50  per  cent  reported  that  this  was  the  practice  in 
their  schools.  Sixty-five  per  cent  thought  that  meetings 
should  be  two  hours  or  longer  while  only  50  per  cent  reported 
that  their  meetings  did  take  up  at  least  this  much  time. 

Just  under  one-half  of  the  principals  thought  that 
two  to  four  hours  per  month  should  be  devoted  to  staff 
meetings.  As  did  the  teachers,  principals  also  appeared  to 
favor  spending  more  time  at  staff  meetings  each  month  than 
is  the  practice  at  present. 

Comparison  with  literature .  Although  the  literature 
in  the  field  states  nothing  specific  in  regard  to  this 
problem,  we  can  conclude  from  what  is  said  about  the  number 
of  meetings  per  month  and  the  length  of  each  meeting  that  the 
authorities  are  in  favor  of  spending  from  one  to  two  hours 
per  month.  Present  practice  would  appear  to  approximate  this 
closely,  but  opinion  appears  to  favor  spending  more  time  per 
month  than  is  suggested  by  the  literature. 
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II.  NUMBER  OF  MEETINGS  PER  MONTH 

Respondents  were  asked  to  give  their  opinions  and 
also  to  report  on  the  number  of  staff  meetings  which  should 
be  and  which  are  held  in  one  month.  Choices  provided  ranged 
from  one  meeting  per  month  to  more  than  four  meetings. 

Opinions  and  reports  of  teachers.  Table  VII  shows 
that  39  per  cent  of  the  teachers  thought  there  should  be  one 
meeting  per  month,  49  per  cent  favored  two  meetings,  and 
only  11  per  cent  thought  that  there  should  be  more  than  two 
meetings.  This  contrasts  markedly  with  their  reports  in 
which  71  per  cent  of  the  teachers  reported  that  one  meeting 
was  held,  Id  per  cent  indicated  that  two  meetings  were  held, 
and  only  10  per  cent  reported  more  than  two  meetings. 

This  would  seem  to  indicate  that  many  teachers  are 
in  favor  of  increasing  the  number  of  meetings  from  one  to 
two  per  month,  but  that  few  teachers  want  any  more  than  two 
meetings  per  month. 

Opinions  and  reports  of  principals.  Table  VII  also 
shows  that  40  per  cent  of  the  principals  thought  there  should 
be  only  one  meeting  per  month,  46  per  cent  thought  there 
should  be  two,  and  the  remaining  14  per  cent  were  in  favor 
of  more  than  two  per  month.  Sixty- seven  per  cent  of  the 
principals  reported  that  only  one  meeting  per  month  was  held, 
and  21  per  cent  reported  two  meetings. 


' 

• 

. 

J  :  f ' .  ■ 

’  • 

■  ■ 

f 

>  ••  <:c 

, 

• 

• ,  •  ;•  , ' 

■  ■  ■  v  -  i  • 

■ 

. 

■  .  ■  ,  t 

•  •  :t  ■  ' :  .  ■  ■ 


.  •• 

:v  I  !'■  i •.  r 


■  ■■ 

•  Koqa'x  :  ■  ‘ 

l  4  ' 

„ 

;  -•  •  i  ;■  .  f :  l  •  !<  ;  ::  ir''!’ 

i  v  ;v-.\  ;  ..  j  / :  r  '''  !  ’  >  n  ''  :  '  ’.'i?  i  ‘ ;  '  >  V  (  't 

'  ; 

. 


. 

If  •  ..  :  t  .!!  >.q  r.  . 

..  .  :  ■■  j  :  ' 

,  ;  -  ,,  ,  •  -•  ,  ■;  .v 

•  '  '  i  .  V  -  ;  ;t 

. 

. 


I 

■ 

.  . 

„ 

+  ,,  ■:  J  ■  ; 

,  J  ,  .c  ‘i  -  \  I:''  W:  ' 


41 


It  would  appear  that  many  principals,  like  many  of 
the  teachers,  are  also  in  favor  of  changing  from  monthly 
meetings  to  two  meetings  per  month. 


TABLE  VII 

PERCENTAGES  OF  TEACHERS  AND  PRINCIPALS  BY  THEIR  OPINIONS  ON 
THE  NUMBER  OF  STAFF  MEETINGS  WHICH  SHOULD  BE  HELD  AND  THE 
NUMBER  THEY  REPORT  ARE  HELD  IN  ONE  MONTH 


Teachers 

Principals 

Should 

Should 

be 

Are 

be 

Are 

held 

held 

held 

held 

N=313 

N=300 

N*ll8 

N=115 

One  meeting 

39% 

71 % 

LQffo 

67% 

Two  meetings 

49 

18 

46 

21 

Three  meetings 

2 

- 

4 

3 

Four  meetings 

8 

4 

8 

4 

More  than  four  meetings 

1 

6 

2 

5 

No  regular  meetings 

0 

1 

0 

0 

Comparison  with  literature .  Authorities  are  not  in 
complete  agreement  as  to  how  many  staff  meetings  should  be 
held  in  one  month.  In  Alberta,  the  regulations  of  the 
Department  of  Education  require  that  at  least  one  meeting  be 
held  each  month. ^  Boardman,  Douglass,  and  Bent  report  that 


The  Department  of  Education  Act,  R.S.A.,  1942,  Order 
in  Council  No.  1724/52,  "Revised  General  Regulations  of  the 
Department  of  Education  for  the  Operation  of  Schools". 
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a  common  practice  seems  to  be  to  hold  monthly  meetings.^ 
Then  on  the  other  hand  Kyte  states  that  there  should  be  two 
meetings  per  month. 3 

According  to  the  reports,  one  would  conclude  that 
many  of  the  schools  are  following  the  suggested  practice  of 
having  one  meeting  each  month,  but  that  in  the  neighborhood 
of  30  per  cent  of  the  schools  are  holding  more  than  one 
meeting.  The  opinions  of  the  teachers  and  principals  are 
more  in  line  with  those  of  Kyte  who  favors  holding  two 
meetings  per  month. 

III.  LENGTH  OF  EACH  MEETING 

Respondents  were  asked  to  give  their  opinions  on  how 
long  they  thought  staff  meetings  should  be  and  to  report  on 
how  long  their  staff  meetings  actually  were.  The  choices 
provided  were  in  ranges  of  one-half  hour  and  extended  from 
less  than  one  hour  to  two  hours  or  longer. 

Opinions  and  reports  of  teachers.  Table  VIII  shows 
that  75  per  cent  of  the  teachers  were  in  favor  of  having 
meetings  which  were  between  one  and  two  hours  in  duration. 
The  majority  of  these  favored  meetings  of  from  one  to  one 
and  one-half  hours  duration.  Sixteen  per  cent  thought  that 


2 

Boardman,  Douglass,  and  Bent,  0£.  cit . ,  p.  224. 
3 

Kyte,  0£.  cit.,  p.  301. 
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each  meeting  should  last  less  than  one  hour,  while  9  per  cent 


thought  each  meeting  should  be  two  hours  or  longer. 


TABLE  VIII 

PERCENTAGES  OF  TEACHERS  AND  PRINCIPALS  BY  HOW  LONG  THEY 
THINK  EACH  STAFF  MEETING  SHOULD  BE  AND  THEIR  REPORTS 
ON  HOW  LONG  EACH  MEETING  IS 


Teachers 

Principals 

Should 

Should 

be 

Are 

be 

Are 

N=30S 

N=2$7 

N=117 

N-lll 

Less  than  one  hour 

16% 

26% 

11% 

21% 

From  1  to  lg  hours 

45 

29 

50 

41 

From  lg  to  2  hours 

30 

26 

26 

25 

Two  hours  or  longer 

9 

IS 

12 

13 

Table  VIII  also  shows  that  55  per  cent  of  the  teachers 
indicated  that  the  meetings  in  their  schools  lasted  some¬ 
where  from  one  to  two  hours,  26  per  cent  reported  meetings 
were  shorter  than  this,  and  IS  per  cent  indicated  that  their 
meetings  were  longer  than  two  hours. 

Indications  are  that  teachers  would  prefer  to  reduce 
the  extremes  of  having  meetings  of  less  than  one  hour  or 
longer  than  two  hours  in  favor  of  meetings  which  are  between 
one  and  two  hours  in  duration.  Meetings  of  from  one  to  one 
and  one-half  hours  would  appear  to  be  the  most  popular. 
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Opinions  and  reports  of  principals.  Table  VIII  shows 
that  principals  agreed  closely  with  teachers  in  that  76  per 
cent  were  of  the  opinion  that  meetings  should  be  somewhere 
from  one  to  two  hours  in  length  with  a  strong  preference  for 
meetings  of  from  one  to  one  and  on-half  hours.  Eleven  per 
cent  favored  meetings  of  less  than  one  hour,  and  12  per  cent 
favored  meetings  of  two  hours  or  longer. 

Sixty-six  per  cent  of  the  principals  reported  their 
meetings  ranged  from  one  to  two  hours  in  length  while  21 
per  cent  indicated  meetings  were  shorter  than  this  and  13  per 
cent  indicated  they  were  longer. 

A  comparison  between  opinions  and  reports  shows  little 
difference  other  than  that  some  of  the  principals  appear  to 
be  in  favor  of  increasing  meetings  from  less  than  one  hour 
to  over  one  hour  in  length. 

Comparison  with  literature .  There  is  not  much 
variation  in  the  opinions  of  various  authorities  on  how  long 
staff  meetings  should  be.  Boardman,  Douglass,  and  Bent 
express  the  opinion  that  they  believe  the  general  practice 
is  to  hold  meetings  which  are  one  hour  in  duration.^  Kyte 
appears  to  agree  with  this  practice  of  having  meetings  which 

^Boardman,  Douglass,  and  Bent,  op.  pit.,  pp.  224-225. 
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are  one  hour  long. 5  Melchior  agrees  with  the  other  writers 
and  states  that  meetings  should  not  be  longer  than  one 
hour . ° 

The  opinions  of  teachers  and  principals  seem  to  come 
close  to  those  expressed  by  the  authorities  on  this  question. 
There  is  considerable  variation  in  the  practices,  but  it 
would  seem  that  staff  meetings  tend  to  be  somewhat  longer 
than  the  literature  states  are  or  should  be  the  practices. 

IV.  TIME  OF  DAI  FOR  STAFF  MEETINGS 

Respondents  were  asked  to  give  their  opinions  as  to 
whether  they  thought  meetings  should  be  held  before  school 
hours,  during  noon  hours,  during  school  hours,  after  school 
hours,  or  partly  in — partly  after  school  hours.  In  Part  II 
of  the  questionnaire  respondents  reported  on  the  practices 
which  were  followed  in  their  schools. 

Opinions  and  reports  of  teachers.  Table  IX  shows 
that  50  per  cent  of  the  teachers  thought  that  meetings 
should  be  held  after  school  hours,  and  37  per  cent  favored 
using  some  school  time.  Only  8  per  cent  were  in  favor  of 
holding  meetings  entirely  during  school  hours,  4  per  cent 

^Kyte,  o£.  cit . ,  p.  301. 

£ 

William  T.  Melchior,  Instructional  Supervision 
(Boston:  D.  C.  Heath  and  Company,  1950),  p.  44. 
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during  noon  hours,  and  one  per  cent  favored  holding  them 
before  school  hours. 

As  to  the  current  practices,  6l  per  cent  of  the 
teachers  reported  that  meetings  were  held  after  school  hours, 
25  per  cent  indicated  that  some  school  time  was  used,  7  per 
cent  reported  that  meetings  were  held  entirely  during  school 
hours,  and  7  per  cent  reported  that  meetings  were  held 
during  the  noon  hours. 


TABLE  IX 

PERCENTAGES  OF  TEACHERS  AND  PRINCIPALS  BY  WHEN  THEY  THINK 
MEETINGS  SHOULD  BE  HELD  AND  WHEN  THEY  REPORT  MEETINGS 


ARE  HELD 

IN  THEIR 

SCHOOLS 

Teachers 

Principals 

Should 

be 

Are 

Should 

be 

Are 

held 

held 

held 

held 

N=315 

N=3H 

N-119 

N=119 

Before  school  hours 

Vfo 

0 

0 

0 

During  noon  hours 

4 

% 

1 1o 

6% 

During  school  hours 

S 

7 

4 

4 

After  school  hours 

50 

61 

54 

61 

Partly  in,  partly  after 
school  hours 

37 

25 

41 

29 

The  reports  and  opinions  seem  to  indicate  that  a 
slight  increase  is  favored  in  the  number  of  meetings  which 
make  use  of  some  school  time  away  from  those  held  entirely 
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outside  of  school  hours.  In  spite  of  this  it  should  be  kept 
in  mind  that  50  per  cent  of  the  teachers  were  still  in  favor 
of  holding  meetings  after  school  hours. 

Opinions  and  reports  of  principals .  Table  IX  shows 
that  54  per  cent  of  the  principals  were  in  favor  of  holding 
meetings  after  school  hours,  and  41  per  cent  favored  holding 
them  partly  in--partly  after  school  hours.  Only  k  per  cent 
were  in  favor  of  holding  them  entirely  within  school  hours, 
and  only  one  per  cent  thought  that  they  should  be  held 
during  the  noon  hours.  Sixty-one  per  cent  of  the  principals 
reported  that  meetings  were  held  after  school  hours  and  29 
per  cent  reported  that  meetings  were  held  partly  in — partly 
after  school  hours.  Six  and  four  per  cent  reported  that 
meetings  were  held  during  noon  hours  and  entirely  during 
school  hours  respectively. 

As  was  the  case  with  the  opinions  and  reports  of 
teachers,  there  appears  to  be  some  trend  favoring  the  use 
of  school  time  for  part  of  the  meetings,  but  even  so,  54  per 
cent  of  the  principals  were  still  in  favor  of  holding 
meetings  after  school  hours. 

Comparison  with  literature .  Among  the  authors  who 
mention  this  subject  is  Kyte  who  states  that  meetings  should 
be  held  after  school  hours. ^  Another  author  who  agrees  with 

7 

Kyte,  op.  cit . ,  p.  300. 
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Kyte  and  with  the  general  current  opinion  and  practice  is 
Melchior  since  he  also  favors  holding  meetings  after  school 
hours.  Those  who  favor  holding  meetings  during  school  hours 
or  using  some  school  time  have  support  in  the  writings  of 
Boardman,  Douglass,  and  Bent.  These  writers  report  that  there 
is  a  growing  practice  in  the  United  States  to  hold  meetings 
in  school  hours,  but  their  main  point  is  that  meetings  should 
be  held  when  all  teachers  find  it  convenient  to  attend. 9 

V.  DAY  OF  THE  WEEK  FOR  HOLDING  MEETINGS 

Respondents  were  asked  to  select  the  day  of  the  week 
on  which  they  thought  staff  meetings  should  be  held.  A 
response  was  also  provided  in  which  they  could  indicate  that 
any  school  day  was  satisfactory.  Respondents  also  reported 
upon  the  day  of  the  week  which  was  commonly  used  for  staff 
meetings. 

Opinions  and  reports  of  teachers.  Table  X  shows  that 
33  per  cent  of  the  teachers  felt  that  it  did  not  make  any 
difference  as  to  which  day  was  used  for  staff  meetings.  Of 
particular  days,  24  per  cent  favored  Monday,  22  per  cent 
favored  Wednesday,  and  the  remaining  20  per  cent  were  divided 
among  Tuesday,  Friday,  and  Thursday  in  that  order. 

^Melchior,  op.  cit . ,  p.  44. 

9 

Boardman,  Douglass,  and  Bent,  op.  pit.,  p.  223. 
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Table  X  also  shows  that  36  per  cent  of  the  teachers 
reported  that  there  was  no  particular  day  of  the  week  on 
which  staff  meetings  were  held.  The  most  frequently  reported 
individual  day  was  Wednesday  which  was  reported  by  22  per  cent 
followed  by  Monday  which  was  indicated  by  17  per  cent  and 
Thursday  by  11  per  cent.  Tuesday  and  Friday  were  reported 
by  9  and  5  per  cent  of  the  teachers  respectively. 


TABLE  X 

PERCENTAGES  OF  TEACHERS  AND  PRINCIPALS  BY  THE  DAY  OF  THE 
WEEK  ON  WHICH  THEY  THINK  MEETINGS  SHOULD  BE  HELD  AND  THE 
DAY  OF  THE  WEEK  ON  WHICH  THEY  REPORT  MEETINGS  ARE  HELD 


Teachers  Principals 


Should 

Should 

be 

Are 

be 

Are 

held 

held 

held 

held 

N=311 

N=30$ 

N=119 

N=119 

Monday 

24 1o 

17% 

24  % 

Tuesday 

9 

9 

17 

17 

Wednesday 

22 

22 

16 

l£ 

Thursday 

4 

11 

7 

10 

Friday 

7 

5 

7 

7 

No  regular  day 

33 

36 

29 

30 

Other 

0 

- 

0 

0 

There  would  appear  to  be  almost  no  difference  between 
the  opinions  of  teachers  and  present  school  practice.  There 
is  a  slight  indication  that  a  few  might  favor  holding  more 
meetings  on  a  Monday  rather  than  on  a  Thursday. 
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Opinions  and  reports  of  principals.  Table  X  shows 
that  the  opinions  of  principals  followed  those  of  the 
teachers  quite  closely.  Twenty-nine  per  cent  of  the  princi¬ 
pals  felt  that  the  day  of  the  week  did  not  matter  particu¬ 
larly,  24  per  cent  thought  that  meetings  should  be  held  on  a 
Monday,  17  per  cent  indicated  Tuesday,  and  16  per  cent 
Wednesday.  Seven  per  cent  favored  each  of  Thursday  and  Friday. 

Thirty  per  cent  of  the  principals  reported  that  there 
was  no  particular  day  of  the  week  on  which  staff  meetings 
were  held  in  their  schools.  The  two  most  common  individual 
days  mentioned  were  Monday  and  Tuesday  with  each  being 
reported  by  IS  per  cent  of  the  principals.  This  was  followed 
closely  by  Tuesday  which  was  reported  by  17  per  cent.  Ten 
and  seven  per  cent  of  the  principals  reported  the  use  of 
Thursday  and  Friday  respectively. 

The  reports  of  the  principals  show  almost  no  differ¬ 
ences  from  their  opinions  concerning  the  day  of  the  week  on 
which  meetings  should  be  held. 

Comparison  with  literature .  One  of  the  few  comments 
concerning  the  day  of  the  week  on  which  staff  meetings  should 
be  held  is  made  by  Boardman,  Douglass,  and  Bent  who  state 
that  meetings  should  be  held  in  the  middle  of  the  week.^ 

■^Boardman,  Douglass,  and  Bent,  0£.  cit . , 


p.  223. 
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VI.  PLACE  FOR  HOLDING  STAFF  MEETINGS 

Respondents  were  asked  to  give  their  opinions  as  to 
which  of  the  following  rooms  should  be  used  for  holding  staff 
meetings:  a  classroom,  principal’s  office,  staff  room, 
library,  lunch  room,  Home  Economics  room,  or  any  suitable 
room.  In  Part  II  of  the  questionnaire  the  respondents  in¬ 
dicated  which  of  these  rooms  was  commonly  used  for  holding 
staff  meetings  in  their  schools. 

Opinions  and  reports  of  teachers.  Table  XI  shows  that 
51  per  cent  of  the  teachers  thought  that  meetings  should  be 
held  in  the  staff  room,  and  26  per  cent  thought  that  any 
suitable  room  could  be  used.  The  remainder  indicated  the 
Home  Economics  room,  a  classroom,  principal’s  office, 
library,  and  lunch  room  in  that  order. 

The  reports  show  that  44  per  cent  of  the  teachers 
indicated  that  meetings  were  held  in  the  staff  room,  2$  per 
cent  indicated  that  a  classroom  was  used,  and  13  per  cent 
reported  that  the  Home  Economics  room  was  used.  The 
remainder  listed  the  principal’s  office,  library,  and  lunch 
room  in  that  order. 

It  would  appear  at  first,  on  the  basis  of  the  differ¬ 
ences  in  percentages,  that  some  of  the  teachers  are  in  favor 
of  moving  the  meetings  out  of  a  classroom;  however,  when  the 
26  per  cent  who  were  not  too  concerned  where  meetings  are 
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held  is  considered,  there  is  probably  little  difference 
between  opinion  and  actual  practice. 
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TABLE  XI 

PERCENTAGES  OF  TEACHERS  AND  PRINCIPALS  BY  THEIR  OPINIONS 
ON  TOE RE  MEETINGS  SHOULD  BE  HELD  AND  THEIR  REPORTS 
ON  WHERE  MEETINGS  ARE  HELD 


Teachers 


Principals 


Should 

Should 

be 

Are 

be 

Are 

held 

held 

held 

held 

N=316 

N=312 

N=119 

N=119 

In  a  classroom 

6 fo 

2H 

11% 

27 % 

In  the  principal’s  office 

5 

9 

2 

6 

In  the  staff  room 

51 

44 

45 

45 

In  the  library 

4 

2 

4 

3 

In  the  lunch  room 

— 

1 

3 

4 

In  the  Home  Economics  room 

S 

13 

12 

13 

In  any  suitable  room 

Other 

26 

3 

24 

2 

Opinions  and  reports  of  principals.  Table  XI  also 
shows  that  45  per  cent  of  the  principals  thought  that  meet¬ 
ings  should  be  held  in  the  staff  room,  24  per  cent  thought 
that  the  particular  room  did  not  matter,  12  per  cent  favored 
the  Home  Economics  room,  and  11  per  cent  favored  using  a 
classroom.  The  remainder  indicated  the  library,  lunch  room, 
and  principal’s  office  in  that  order. 

The  difference  in  the  percentages  who  favored  using  a 
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classroom  and  those  who  reported  that  a  classroom  is  used  is 
probably  explained  by  the  fact  that  24  per  cent  of  the 
principals  felt  that  it  did  not  matter  which  room  was  used. 
For  this  reason  one  could  conclude  that  there  are  almost  no 
differences  between  opinions  and  practices  on  this  question. 

Comparison  with  literature .  The  literature  in  the 
field  does  not  mention  any  particular  room  which  seems  to  be 
more  suitable  than  others,  but  factors  concerning  the  type 
of  surroundings  in  which  staff  meetings  should  be  held  are 
mentioned.  Kyte  states  that  the  size,  comfort,  informality, 
and  attractiveness  of  the  meeting  place  should  be  taken  into 
consideration  when  selecting  the  place. Adams  and  Dickey 
also  mention  that  the  physical  setting  should  be  pleasant 
and  comfortable  .-*-2  Wiles  does  suggest  that  the  library  or 
some  other  room  which  is  pleasant  and  has  a  flexible 
furniture  arrangement  should  be  used. -*-3 

It  could  very  well  be  that  the  staff  room  which  is 
favored,  and  is  also  the  room  most  commonly  used,  meets  with 
the  above  requirements. 

^Kyte,  op.  cit.,  pp.  301-302. 

12 

Adams  and  Dickey,  op.  cit.,  p.  156. 

■^Wiles,  op.  cit,.,  p.  1$7. 
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VII.  SUMMARY  OF  CHAPTER  V 

Number  of  hours  per  month.  Over  60  per  cent  of  the 
respondents  favored  spending  at  least  two  hours  per  month 
at  staff  meetings,  but  more  than  one-half  of  the  respondents 
reported  that  they  spent  less  than  two  hours  per  month.  The 
literature  implies  that  from  one  to  two  hours  should  be  spent 
in  holding  staff  meetings  each  month. 

Number  of  meetings  per  month.  Over  one-half  of  the 
respondents  favored  holding  at  least  two  meetings,  but  more 
than  two-thirds  reported  that  only  one  meeting  was  held. 
Suggestions  in  the  literature  vary  from  one  to  two  meetings 
per  month. 

Length  of  each  meeting.  About  three-quarters  of  the 
respondents  favored  meetings  which  were  from  one  to  two 
hours  in  duration.  The  reports  indicated  considerable  vari¬ 
ation  in  actual  practices,  and  the  literature  suggests 
meetings  should  be  about  one  hour  long. 

Time  of  day  for  staff  meetings.  More  than  50  per 
cent  of  the  respondents  felt  that  meetings  should  be  held 
after  school  hours,  and  over  60  per  cent  reported  that  was 
when  meetings  were  held.  The  literature  agrees  with  the 
practice  of  holding  meetings  after  school  hours. 


i 

• 

• 

■ 

a 

■  '  7 

:  •  ■  ■ ; 

•  v 

■  : 

' 1  ..!  .  - 

' 

■)  ■  ; 

. 

■ 

.  j  r 

• 

;  '•  urn-'-  '• 

(  ■ 

• 

; 

'•  V 

f  .  r  i 

«•;  *•'.*  •  *  <• 

tl 

\ !'  • 

a'  ■  •  C 

■ 

■ .  r 

. 

t  ■  : ; 

f 

, 

.  v  •  .  u 

, '  V-  7  f;  o 

’ 

'  ■  ,  j  v. 

•  • 

:  v  t 

‘  J' 

.  j  --riw 

v  .  ■■  r  . 

0  '  I 

' ’ V  'J 

„ 

.  < 

:  r> 

-■ 

i 

■ 

■■ : 

1 

' 

V 

■  ' 

■ 

r,  r  i ' i 

. 

■  '  ■  C  v  ■ 

jr  :  ■ 

1 

■ 

' 

r 

i 

> 

• 

. . . 

r 

v:v 

■■  ' 

V 

r.> 

•  VO 

VO 

. 

' 

e  v  -v;  p>  :  j 

• 

£ 

. 

,  ■  .  ’  • 

, 

: ' . 

!t  ,f 

:: 

' 

55 


Day  of  the  week  for  holding  meetings .  Over  30  per 
cent  of  the  respondents  were  of  the  opinion  that  it  did  not 
matter  on  which  day  of  the  week  meetings  were  held,  and 
about  the  same  proportion  reported  that  there  was  no 
particular  day  of  the  week  on  which  staff  meetings  were 
held  in  their  schools.  The  days  in  the  early  part  of  the 
week  were  favored  both  by  the  respondents  and  by  the 
literature;  present  practice  seems  to  follow  this. 

Place  for  holding  meetings .  The  place  which  almost 
one-half  of  the  respondents  favored,  and  which  was  reported 
as  the  place  being  used  by  about  45  per  cent  of  the 
respondents,  was  the  staff  room.  If  the  group  were  not  too 
large,  the  staff  room  would  probably  fulfil  the  requirements 
which  the  literature  recommends  that  a  meeting  place  should 


have . 
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CHAPTER  VI 


STAFF  MEETING  PROCEDURES:  OPINIONS, 

REPORTS,  AND  COMPARISONS 

The  respondents  were  asked  to  give  their  opinions  on 
whether  certain  staff  meeting  procedures  should  be  used 
usually,  sometimes,  or  only  seldom.  In  Part  II  of  the 
questionnaire,  the  respondents  indicated  how  frequently  each 
of  these  was  carried  out  in  their  staff  meetings.  In  this 
chapter  comparisons  are  made  between  opinions  and  reports, 
and  reference  is  also  made  to  the  literature  in  the  field. 

The  data  are  presented  in  the  tables  in  terms  of  the 
percentage  of  the  respondents  who  gave  each  reply.  The 
percentages  for  any  one  question  may  not  total  one  hundred 
because  the  table  does  not  show  the  percentage  of  the 
respondents  who  did  not  answer  a  particular  question.  This 
information  can  be  obtained  by  totalling  the  percentages 
reported  and  subtracting  this  total  from  one  hundred.  All 
percentages  are  reported  rounded  off  to  the  nearest  whole 
number. 


I.  AGENDA  FOR  THE  MEETINGS 

Respondents  indicated  how  often  they  thought  an  agenda 
should  be  prepared  beforehand,  made  up  at  the  beginning  of 
the  meeting,  or  made  up  as  the  meeting  progressed,  and  also 
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on  how  often  it  should  be  made  available  to  the  teachers 
before  the  meetings.  They  also  reported  on  the  present 
practices  in  their  schools  on  these  same  questions. 

Opinions  and  reports  of  teachers.  Table  XII  shows 
that  89  per  cent  of  the  teachers  thought  that  an  agenda 
should  usually  be  prepared  beforehand.  Although  34  per 
cent  indicated  that  this  sometimes  could  be  made  up  at  the 
beginning  of  the  meeting,  57  per  cent  felt  that  this  should 
seldom  be  done.  Seventy- nine  per  cent  thought  that  seldom 
should  an  agenda  be  made  up  as  the  meeting  progressed.  On 
the  question  of  making  an  agenda  available  to  the  teachers 
before  a  meeting,  56  per  cent  thought  that  it  should  usually 
be  done,  and  another  32  per  cent  thought  that  it  should 
sometimes  be  done. 

Sixty-eight  per  cent  of  these  same  teachers  reported 
that  an  agenda  was  usually  made  up  beforehand,  and  only  12 
per  cent  reported  that  this  was  seldom  done.  Sixty-nine 
per  cent  and  6&  per  cent  respectively  reported  that  an 
agenda  was  seldom  made  up  at  the  beginning  of  a  meeting  or 
made  up  as  the  meeting  progressed.  Only  16  per  cent  reported 
that  an  agenda  was  usually  made  available  to  teachers  before 
a  meeting,  while  62  per  cent  indicated  that  this  was  seldom 
done  and  19  per  cent  reported  that  it  was  sometimes  done. 

The  reports  did  not  differ  greatly  from  the  opinions 
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TABLE  XII 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  CERTAIN  PRACTICES  CONCERNING  THE 
AGENDA  SHOULD  BE  CARRIED  OUT  AND  THEIR  REPORTS  ON 
HOW  OFTEN  THEY  ARE  CARRIED  OUT 


Usually  Sometimes  Seldom 


Should 

Should 
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be 

Is 
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Is 

be 
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1.  Agenda  prepared 
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63# 

8% 

n% 

2% 

12# 

beforehand 

P 

94 

76 

3 

16 

1 

6 

2.  Agenda  made  up 

T 

7 

5 

34 

22 

57 

69 

at  beginning 
of  meeting 
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3 

3 

32 

23 

63 

72 

3.  Agenda  made  up 
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12 
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79 

63 

as  meeting 
progresses 
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6 

13 

13 

35 

73 

4.  Agenda  made 
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56 

16 

32 

19 

10 
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available  to 
teachers  before 
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30 

29 

30 
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36 

the  meeting 
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on  the  matter  of  preparing  an  agenda,  but  it  would  seem  that 
teachers  are  in  favor  of  increasing  the  number  of  times  that 
an  agenda  is  prepared  beforehand.  Although  only  56  per  cent 
favored  making  an  agenda  usually  available  to  teachers  before¬ 
hand,  it  appears  that  teachers  are  also  in  favor  of  an 
increase  in  the  number  of  times  that  this  is  done. 

Opinions  and  reports  of  principals.  Table  XII  also 
shows  that  94  per  cent  of  the  principals  thought  that  an 
agenda  usually  should  be  prepared  ahead  of  time,  63  per 
cent  indicated  that  it  should  seldom  be  made  up  at  the 
beginning  of  the  meeting,  and  $5  per  cent  were  of  the  opinion 
that  it  should  seldom  be  made  up  as  the  meeting  progressed. 
Sixty-six  per  cent  of  the  principals  were  in  favor  of 
usually  making  an  agenda  available  to  teachers  before  the 
meeting  while  another  29  per  cent  thought  that  it  should  be 
done  sometimes. 

In  the  reports  of  present  practices,  76  per  cent  of 
the  principals  stated  that  an  agenda  was  usually  prepared 
ahead  of  time,  72  per  cent  indicated  that  seldom  was  one 
made  up  at  the  beginning  of  the  meeting,  and  7$  per  cent 
reported  that  seldom  was  an  agenda  made  up  as  the  meeting 
progressed.  Only  30  per  cent  reported  that  an  agenda  was 
usually  made  available  to  teachers  before  a  meeting,  the 
same  percentage  reported  that  this  was  sometimes  done,  and 
36  per  cent  reported  that  it  was  seldom  done. 
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From  the  reports  it  would  appear  that  principals  are 
in  favor  of  increasing  the  number  of  times  that  an  agenda  is 
prepared  ahead  of  time  and  increasing  the  number  of  times 
that  one  is  made  available  to  teachers  before  the  meetings. 

Comparison  with  literature .  The  literature  states 
that  an  agenda  is  essential  and  that  it  should  be  made 
available  to  the  teachers  so  that  they  can  prepare  themselves 
for  the  meeting.  Wiles  is  one  of  the  authorities  who  states 
that  meetings  should  have  a  definite  agenda.-*-  Melchior 
reports  that  one  of  the  causes  of  the  failure  of  staff 
meetings  is  that  there  is  a  lack  of  preparation  for  the 
meeting.^  Adams  and  Dickey  would  also  support  the  idea  of 
having  an  agenda  prepared  beforehand  because  they  indicate 
that  each  group  conference  should  be  carefully  planned. ^ 

The  opinions  of  teachers  and  principals  seem  to  agree 
with  the  literature,  but  there  appears  to  be  a  slight  lag  in 
the  actual  practice. 

II.  PLANNING  FOR  THE  MEETINGS 

The  respondents  gave  their  opinions  on  the  amount  of 
planning  which  should  be  done  by  the  principals  and  by  the 
teachers,  and  also  reported  on  the  current  practices.  They 

Hfiles,  op.  cit . ,  p.  1$3.  ^Melchior,  op.  cit.,  p.  313. 

3 

Adams  and  Dickey,  op.  cit . , 


p.  152. 
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also  gave  their  opinions  and  reports  on  the  question  of 
having  each  meeting  as  part  of  a  larger  program  for  the 
entire  year. 

Opinions  and  reports  of  teachers.  Table  XIII  shows 
that  53  per  cent  of  the  teachers  felt  that  the  principal 
should  usually  do  the  planning  and  3$  per  cent  indicated 
that  he  should  sometimes  do  it.  Fifty-six  per  cent  were  of 
the  opinion  that  teachers  should  sometimes  take  part  in 
planning  the  meetings,  and  37  per  cent  felt  that  they  usually 
should.  Only  6  per  cent  of  the  teachers  felt  that  they 
should  seldom  have  a  part  in  the  planning.  Forty-four  per 
cent  were  of  the  opinion  that  each  meeting  should  usually  be 
part  of  a  larger  program. 

Seventy-three  per  cent  of  the  teachers  reported  that 
the  planning  was  usually  done  by  the  principal;  U6  per  cent 
indicated  that  the  teachers  seldom  took  part  in  the  planning, 
and  37  per  cent  reported  that  they  sometimes  did.  Only  17 
per  cent  reported  that  their  individual  meetings  were  usually 
part  of  a  larger  program. 

The  reports  and  opinions  appear  to  indicate  that  the 
teachers  would  like  to  see  some  increase  in  the  amount  of 
participation  which  the  teachers  have  in  planning  the  meet¬ 
ings  and  some  decrease  in  the  amount  of  planning  done  by  the 
principal  alone.  Indications  also  are  that  many  teachers 
would  favor  making  each  meeting  part  of  a  larger  program  of 
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in-service  training  or  instructional  improvement. 


TABLE  XIII 


PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  OF  HOW  OFTEN  CERTAIN  PRACTICES  CONCERNED  WITH 
THE  PLANNING  OF  MEETINGS  SHOULD  BE  CARRIED  OUT  AND 
THEIR  REPORTS  ON  HOW  OFTEN  THEY  ARE  CARRIED  OUT 


Usually  Sometimes  Seldom 
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22 
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35 

Opinions  and  reports  of  principals.  Table  XIII  also 
shows  that  38  per  cent  of  the  principals  were  of  the  opinion 
that  the  principal  should  usually  do  the  planning  and  another 
46  per  cent  thought  that  he  sometimes  should.  Fifty-three 
per  cent  felt  that  the  teachers  should  usually  take  a  part 
in  planning,  and  another  40  per  cent  indicated  that  they 
sometimes  should.  Fifty-four  per  cent  of  the  principals 
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were  of  the  opinion  that  meetings  should  usually  be  part  of 
a  larger  program. 

Fifty- two  per  cent  of  the  principals  reported  that  it 
was  the  usual  practice  for  the  principal  to  do  the  planning 
for  staff  meetings.  Only  21  per  cent  reported  that  the 
teachers  usually  took  part  in  the  planning,  although  5$  per 
cent  reported  that  they  sometimes  did.  Twenty-two  per  cent 
of  the  principals  reported  that  their  meetings  were  usually 
a  part  of  a  larger  program. 

A  comparison  between  the  reports  and  opinions  indi¬ 
cates  that  principals  would  also  favor  having  the  teachers 
take  more  part  in  planning  the  meetings.  In  fact  they  seem 
to  be  more  anxious  to  extend  teacher  participation  than  the 
teachers  are. 

Comparison  with  literature.  The  literature  on  staff 
meetings  also  supports  the  idea  of  group  planning  and  even 
emphasizes  the  necessity  of  it.  Briggs  and  Justman  state 
that  the  first  meeting  of  the  year  might  be  devoted  to  the 
cooperative  planning  of  the  meetings  for  the  entire  year.^ 
Boardman,  Douglass,  and  Bent  also  suggest  that  the  teachers 
should  have  a  voice  in  such  things  as  planning  the  time, 
place,  length,  and  frequency  of  the  meetings. 5  Wiles 

^Briggs  and  Justman,  0£.  cit . ,  p.  424. 

5 

Boardman,  Douglass,  and  Bent,  0£.  cit . ,  p.  220. 
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suggests  that  there  should  be  a  planning  committee  of 

£ 

teachers  which  would  be  changed  from  time  to  time.0  Adams 
and  Dickey  support  the  idea  that  issues,  objectives,  and 
plans  should  be  a  part  of  group  planning.^ 

Melchior  is  one  of  the  few  to  comment  on  the  matter 
of  making  staff  meetings  part  of  a  longer  program  of  pro¬ 
fessional  improvement.  He  believes  that  professional  meetings 
are  at  their  best  when  they  are  part  of  a  larger  program.^ 

The  opinions  of  the  respondents  on  these  questions 
seem  to  be  in  general  agreement  with  the  literature.  The 
reports  of  the  respondents  also  bear  out  the  suspicions  of 
some  of  the  writers  that  many  of  these  things  are  not  being 
practiced  now. 

III.  DECISION  FOR  HOLDING  MEETINGS 

The  purpose  of  this  set  of  questions  was  to  determine 
whether  the  respondents  favored  holding  the  meetings  on  a 
specified  day  and  at  a  specified  time  or  whether  they  favored 
holding  them  at  the  call  of  either  the  teachers  or  the 
principal.  The  respondents  also  reported  on  the  present 
practices. 

^Wiles,  op.  cit . ,  pp.  184-1$5. 

7 

Adams  and  Dickey,  op.  cit .  ,  pp.  149-150. 

g 

Melchior,  op.  pit.,  p.  44. 
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Opinions  and  reports  of  teachers .  Table  XIV  shows 
that  85  per  cent  of  the  teachers  thought  that  staff  meetings 
should  usually  be  held  on  a  specified  day  and  at  a  specified 
time.  Only  23  per  cent  thought  that  the  usual  practice  should 
be  to  have  meetings  when  the  principal  considered  it  neces¬ 
sary,  and  only  16  per  cent  thought  that  the  usual  practice 
should  be  to  hold  them  when  the  teachers  considered  it 
necessary.  Fifty-seven  and  64  per  cent  respectively  thought 
that  meetings  should  sometimes  be  held  when  the  principal 
considered  it  necessary  and  sometimes  when  the  teachers 
considered  it  necessary. 

Only  55  per  cent  of  the  teachers  reported  that 
meetings  were  usually  held  on  a  specified  day  and  at  a 
specified  time.  Forty-seven  per  cent  reported  that  meetings 
were  usually  held  when  the  principal  considered  it  necessary, 
and  only  8  per  cent  indicated  that  the  usual  practice  was 
to  hold  meetings  when  the  teachers  considered  it  necessary. 

Teachers  apparently  would  like  to  see  a  considerable 
increase  in  the  practice  of  holding  meetings  on  a  specified 
day  and  at  a  specified  time.  In  spite  of  this,  many  of  them 
thought  that  the  meetings  could  sometimes  be  held  when  the 
teachers  considered  it  necessary  and  sometimes  when  the 
principal  considered  it  was  necessary. 

Opinions  and  reports  of  principals .  Table  XIV  also 
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TABLE  XIV 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR  OPINIONS 
ON  HOW  CERTAIN  PRACTICES  CONCERNED  WITH  WHEN  MEETINGS  WILL 
BE  HELD  SHOULD  BE  CARRIED  OUT  AND  THEIR  REPORTS  ON 
HOW  OFTEN  THEY  ARE  CARRIED  OUT 


Usua 


Should 

be 

7.  Staff  meetings  held 

on  specified  day 
and  at  specified 

T 

85% 

time 

P 

S3 

8,  Meetings  held 

when  principal 
considers  it 

T 

23 

necessary 

P 

16 

9. Meetings  held 

when  teachers 
feel  it  is 

T 

16 

necessary 

P 

16 

lly  Sometimes  Seldom 


Are 

Should 

be 

Are 

Should 

be 

Are 

55$ 

to 

8% 

7$ 

34  ■$ 

64 

S 

7 

7 

28 

47 

57 

34 

18 

17 

31 

60 

45 

23 

22 

8 

64 

36 

19 

51 

15 

69 

56 

12 

25 

.  f.j’Vbi  ■  r..r  :  .  .1  .  c If  ■  ... 

it; 

;  • .. .  ■ 

-i”  ■.!■  :r-..  .■  . 


:jC 

■ 

: 

>■<: 

ft 

; 

VI 

u 

:  1'  '  "  :  ‘  j  "■ 

' 

..  r  .....  •  :  ■.  .  , 

’x  ■’ 

: 


r 

■.( 

1 

si 

•  "  , .  :.r' 

67 


shows  that  S3  per  cent  of  the  principals  thought  that  the 
usual  practice  should  be  to  hold  meetings  on  a  specified 
day  and  at  a  specified  time.  Only  16  per  cent  were  of  the 
opinion  that  the  usual  practice  should  be  to  hold  meetings 
at  the  call  of  the  principal,  and  the  same  percentage 
thought  that  the  usual  practice  should  be  to  hold  them  at 
the  call  of  the  teachers.  Sixty  per  cent  thought  that  they 
should  sometimes  be  held  when  the  principal  considered  it 
was  necessary,  and  69  per  cent  thought  that  they  could 
sometimes  be  held  when  the  teachers  considered  it  was  neces¬ 
sary. 

Sixty-four  per  cent  of  the  principals  reported  that 
the  usual  practice  was  to  hold  meetings  on  a  specified  day, 

31  per  cent  reported  that  the  usual  practice  was  to  hold 
them  when  the  principal  considered  it  was  necessary,  and  15 
per  cent  reported  that  the  usual  practice  was  to  hold  them 
when  the  teachers  considered  it  was  necessary. 

Principals  also  appear  to  favor  increasing  the  pro¬ 
portion  of  the  meetings  which  are  held  on  a  specified  day 
and  at  a  specified  time,  while  retaining  the  practice  of 
sometimes  holding  meetings  when  the  principal  or  the  teachers 
feel  that  one  is  necessary. 

Comparison  with  literature .  The  literature  in  the 
field  is  in  agreement  with  the  opinions  on  this  question. 
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Briggs  and  Justman  favor  holding  meetings  at  a  regular  fixed 
time  and  keeping  them  on  time. 9  Adams  and  Dickey  state  that 
the  meetings  should  be  scheduled.-*-^ 

IV.  SERVING  REFRESHMENTS 

Information  was  obtained  as  to  the  desirability  of 
serving  refreshments  in  connection  with  the  meetings,  and 
respondents  also  reported  on  the  present  practice. 

Opinions  and  reports  of  teachers.  Table  XV  shows  that 
37  per  cent  of  the  teachers  thought  that  there  should  usually 
be  refreshments  in  connection  with  the  meetings,  2$  per  cent 
thought  they  should  sometimes  be  served,  and  34  per  cent 
were  of  the  opinion  that  this  should  seldom  be  done. 

Thirty-nine  per  cent  of  the  teachers  reported  that 
refreshments  were  usually  served,  17  per  cent  stated  that 
they  sometimes  were,  and  41  per  cent  reported  that  refresh¬ 
ments  were  seldom  served. 

It  is  evident  that  there  is  considerable  variation 
in  both  opinions  and  practices  but  that  there  is  not  much 
difference  between  the  two. 

Opinions  and  reports  of  principals .  Table  XV  also 

^Briggs  and  Justman,  o£.  cit . ,  p.  43$ 

^Adams  and  Dickey,  o£.  cit . t  p.  153 
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shows  that  55  per  cent  of  the  principals  thought  that 
refreshments  should  usually  be  served  while  21  per  cent  were 
in  favor  of  having  them  served  sometimes  and  another  22  per 
cent  thought  this  should  seldom  be  done. 


TABLE  XV 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  REFRESHMENTS  SHOULD  BE  SERVED 
AND  THEIR  REPORTS  ON  HOW  OFTEN  THEY  ARE  SERVED 
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Fifty  per  cent  of  the  principals  reported  that 
refreshments  usually  are  served,  13  per  cent  reported  that 
they  sometimes  were,  and  34  per  cent  reported  that  they  were 
seldom  served. 

Here  again  there  is  considerable  variation  in  both 
opinions  and  reported  practices  but  not  too  much  difference 
between  the  two.  If  anything,  principals  appear  to  be  more 
in  favor  of  having  refreshments  served  than  were  the  teachers. 

Comparison  with  literature .  Among  the  authorities  who 
are  in  favor  of  this  practice  is  Wiles.  He  writes  that 
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refreshments  should  be  served  because  it  builds  good  human 
relations,  serves  as  a  break,  and  helps  to  relieve  tension.-^ 
Boardman,  Douglass,  and  Bent  favor  having  the  meeting  preceded 
by  a  social  period  during  which  refreshments  are  served 
particularly  if  it  is  at  the  end  of  the  school  day.  They 
also  report  that  this  is  done  in  many  schools.-*-- 

This  investigation  found  that  65  per  cent  of  the 
teachers  and  76  per  cent  of  the  principals  favored  serving 
refreshments  at  least  sometimes.  This  would  seem  to  indicate 
that  a  fairly  large  proportion  of  the  respondents  were  in 
agreement  with  the  ideas  of  the  authorities  mentioned  above. 

V.  CHAIRMAN  OF  THE  MEETING 

Respondents  indicated  how  often  they  thought  the 
principal  should  act  as  chairman,  how  often  a  teacher  should 
act,  and  how  often  there  should  be  no  chairman.  Reports  on 
current  practices  were  also  given. 

Opinions  and  reports  of  teachers.  Table  XVI  shows 
that  Si  per  cent  of  the  teachers  thought  that  the  principal 
should  usually  be  the  chairman,  5$  per  cent  indicated  that 
seldom  should  a  teacher  be  chairman,  and  $9  per  cent  were  of 
the  opinion  that  seldom  should  there  be  no  chairman  for  the 

■^Wiles,  ojd .  cit .  ,  p.  187. 

12 

Boardman,  Douglass,  and  Bent,  ££.  cit. ,  p.  228. 
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meeting . 

Eighty-seven  per  cent  reported  that  the  principal 
usually  acted  as  chairman,  and  SO  per  cent  reported  that  a 
teacher  was  seldom  in  the  chair.  Eighty-two  per  cent 
reported  that  seldom  was  there  an  attempt  to  hold  a  meeting 
without  a  chairman. 

The  practices  appear  to  approximate  the  opinions  with 
the  exception  that  about  40  per  cent  of  the  teachers  feel 
that  a  teacher  should  act  as  chairman  at  least  sometimes 
while  they  report  that  this  happens  in  only  13  per  cent  of 
the  cases;  however,  it  should  be  borne  in  mind  that  5$  per 
cent  of  the  teachers  thought  that  a  teacher  should  seldom 
act  as  chairman. 

Opinions  and  reports  of  principals .  Table  XVI  also 
shows  that  60  per  cent  of  the  principals  were  of  the  opinion 
that  the  principal  should  usually  act  as  chairman,  57  per 
cent  felt  that  a  teacher  should  sometimes  be  chairman,  and 
90  per  cent  indicated  that  seldom  should  there  be  any 
attempt  to  hold  a  meeting  with  no  chairman. 

The  principals  reported  that  S3  per  cent  of  them 
usually  acted  as  chairman.  Seventy-two  per  cent  reported 
that  seldom  was  a  teacher  the  chairman,  and  S3  per  cent 
indicated  that  seldom  was  there  no  chairman. 

Principals  appear  to  be  in  favor  of  giving  up  the 
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chair  a  little  more  often  in  favor  of  a  teacher,  although 
60  per  cent  still  feel  that  the  principal  should  usually  be 
the  chairman. 


TABLE  XVI 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  CERTAIN  INDIVIDUALS  SHOULD  ACT  AS 
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Comparison  with  literature .  A  statement  by  Boardman, 
Douglass,  and  Bent  comes  close  to  the  opinions  of  the  teachers 
and  principals  as  well  as  the  present  practices  in  this 
province.  These  writers  state  that  the  principal  presides 
over  the  meetings  in  about  four-fifths  of  the  high  schools  in 
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the  United  States,  but  that  there  is  a  growing  trend  for  the 
teachers  to  take  over  the  chair  in  some  meetings. ^  Wiles 
is  of  the  opinion  that  leadership  requires  skill  and  it  may 
be  well  for  the  official  leader  (principal)  to  act  as  the 
chairman  until  other  members  of  the  staff  can  be  trained. ^ 

VI.  ACTIVE  PARTICIPATION  IN  MEETINGS 


This  section  deals  with  the  opinions  and  reports  on 
the  degree  of  participation  by  the  teachers  and  by  the 
principals  during  the  meetings. 


Opinions  and  reports  of  teachers.  Table  XVII  shows 
that  96  per  cent  of  the  teachers  were  of  the  opinion  that 
they  should  usually  take  an  active  part  in  the  discussions, 

62  per  cent  felt  that  they  should  sometimes  make  reports, 
and  26  per  cent  felt  that  they  should  usually  make  reports. 
Sixty-nine  per  cent  were  of  the  opinion  that  the  teachers 
should  usually  be  the  most  active  individuals  at  the  meetings, 
while  only  15  per  cent  felt  that  the  principals  should  usually 
be  the  most  active. 

Seventy-nine  per  cent  of  the  teachers  reported  that 
they  usually  did  take  an  active  part  in  the  discussions,  but 

■^Boardman,  Douglass,  and  Bent,  op.  cit . ,  p.  226. 
iles,  o£.  cit . ,  p.  1S9. 
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fifty-seven  per  cent  stated  that  seldom  did  teachers  make 
reports  on  studies  or  reading.  Forty-five  per  cent  reported 
that  sometimes  teachers  were  the  most  active  while  43  per* 
cent  reported  that  they  usually  were.  Fifty  per  cent  re¬ 
ported  that  the  principal  was  sometimes  the  most  active,  and 
23  per  cent  reported  that  he  usually  was  the  most  active 
individual. 


TABLE  XVII 
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THEIR  REPORTS  ON  WHO  PARTICIPATES  IN  THE  MEETINGS 
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A  comparison  between  opinions  and  reports  seems  to 
indicate  that  teachers  favor  even  greater  teacher  partici¬ 
pation  in  the  meetings  than  there  is  at  present. 

Opinions  and  reports  of  principals.  Table  XVII  also 
shows  that  98  per  cent  of  the  principals  thought  that 
teachers  should  usually  take  an  active  part  in  discussions, 

40  per  cent  thought  that  teachers  should  usually  give 
reports,  and  55  per*  cent  thought  that  they  should  give 
reports  sometimes.  Seventy-four  per  cent  were  of  the  opinion 
that  the  teachers  should  usually  be  the  most  active  individu¬ 
als  while  only  11  per  cent  thought  that  the  principal  should 
usually  be  the  most  active. 

Ninety-one  per  cent  reported  that  teachers  usually 
took  an  active  part  in  discussions,  42  per  cent  indicated 
that  teachers  sometimes  made  reports,  and  another  1$  per 
cent  reported  that  they  usually  did.  Forty-six  per  cent  of 
the  principals  reported  that  the  teachers  were  usually  the 
most  active,  and  16  per  cent  indicated  that  the  principal 
was  usually  the  most  active.  The  percentages  who  reported 
that  these  individuals  were  sometimes  the  most  active  were 
45  per  cent  for  the  teachers  and  6$  per  cent  for  the 
principals. 

It  would  appear  that  principals  favor  even  greater 
teacher  activity  and  teacher  participation  than  is  being 
carried  out  at  present. 
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Comparison  with  literature .  The  authorities  in  the 
field  agree  with  the  opinions  on  the  matter  of  teacher 
participation  in  staff  meetings.  Kyte  states  that  teacher 
participation  and  activity  must  predominate  in  the  meeting. ^ 
One  of  the  basic  suggestions  given  by  Briggs  and  Justman  is 
that  teachers  should  participate  actively  in  the  meetings. 
This  is  also  supported  by  Melchior  who  lists  lack  of  teacher 
participation  as  one  of  the  reasons  why  staff  meetings  fail. 

Wiles  lists  some  of  the  duties  of  teachers  to  be  the 
realization  that  everyone  has  something  to  contribute,  the 
contribution  of  ideas,  and  taking  an  active  part  in  clari¬ 
fying  various  points  and  in  summarizing  the  meeting. 

It  would  appear  that  some  increase  in  teacher 
participation,  and  a  slight  decrease  in  the  activity  of  the 
principal  is  necessary  in  order  to  have  staff  meetings 
approach  more  closely  what  the  authorities  in  the  field 
and  the  teachers  and  principals  would  like  to  have. 

-^Kyte,  op.  cit . .  p.  293. 

16 

Briggs  and  Justman,  op.  crt . ,  p.  441. 

■^Melchior,  op.  cit .  ,  pp.  312-313. 

IB 

Wiles,  op.  cit.  .  p.  195. 
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VII.  ARRIVING  AT  DECISIONS 

This  section  of  the  chapter  deals  with  the  question 
of  how  to  settle  issues  discussed  at  staff  meetings:  by 
attempting  to  reach  a  consensus,  by  a  vote,  or  by  having  the 
principal  decide  those  things  on  which  the  teachers  have 
difficulty  agreeing. 

Opinions  and  reports  of  teachers.  Table  XVIII  shows 
that  Si  per  cent  of  the  teachers  thought  that  there  should 
usually  be  an  attempt  to  reach  a  consensus  on  issues, 
although  60  per  cent  also  stated  that  questions  should 
usually  be  decided  by  a  vote.  This  might  be  interpreted  as 
meaning  that  60  per  cent  favored  using  a  vote  after  there 
had  been  an  attempt  to  reach  a  consensus.  Thirty-eight  per 
cent  thought  that  the  principal  should  usually  decide 
questions  on  which  the  teachers  had  difficulty  agreeing 
while  another  forty-three  per  cent  thought  that  he  should 
sometimes  do  this. 

Seventy  per  cent  of  the  teachers  reported  that  there 
was  usually  an  attempt  made  to  reach  a  consensus,  and  4$  per 
cent  also  stated  that  questions  were  usually  put  to  a  vote. 
Twenty-six  per  cent  indicated  that  questions  were  sometimes 
decided  by  a  vote  while  23  per  cent  indicated  that  they 
seldom  were.  Thirty-eight  per  cent,  34  per  cent  and  24  per 
cent  respectively  indicated  that  the  principal  usually, 


>  C  T  i  . 

jf  ■  v  •  ■  .  '■  r  ■■■o'.  -  i  ■  •  .  ’10  nr  ‘  ItT 

.  •  j  .  •  •  .  -J ...  ;  1  f  .7  >'  r  -  \  r  O:  'V. 

c  0  <:  ■ 

:  '  '■ 

.  ' 

■ ;  l  ' .  !e  r '•■■■>■ '  '  i  ■  1  y  •  r  ;  '  .  !  c  >'  "1  -r.-i  r.‘  :fpr  t 

.  ■■  /■  .  •:  j-  '  <■;’  ■  :  ar 

;  •  ;  •  -  •  ■  •  ■■  ■  o;  ;§norJ  I'.r.G 

,  .  ;■  •  •  ;  ■ : 


f  v 

v  ry:  :  -  .  y  o , 

' 

. 

:  !  l:r  r 

'•  ,y:;jy  :.n:A 

syi :> 

vl.:  r!  j 

■  . 

' 

' 

HO 

•  ■  ■  ■ ; 

. 

• 

;■•.••■  e1 

a  ■  i 

•;  ‘  a  ■  o  :  ■  y\  y  . 

, 

o  ■  ‘i  ■  '  1 ;  T'y  ~i y  f/  v  ■  v.L  .a 

. 

■  '  • ; : 

■  -  '  :• 

i.Z  rr 

■  •  ::  t  ■■  r  J 

y, 

1  t  '  '  ' 

- '  ■ 

i  .  .?•••:>  j 

n  .  •*  y.  'y:v  a.j.  i  y  !  ■  a  \;-' 

:  f  0  .. 

j,'?  '■'!  ..  r" 

AC 

■  ■  ’  .,■■■;■ 

y.'i  J  * 

<  -:-l  ' 

.  .  ;  ■  •  .  . 

■ 

■  -  ■  <  :  '  :  y  ■  h  ‘  ■  '  y  :  y. 

■  •y  j.yyy 

73 

sometimes,  or  seldom  decided  questions  on  which  the  teachers 
had  difficulty  agreeing. 


TABLE  XVIII 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  CERTAIN  PRACTICES  CONCERNING 
DECISIONS  SHOULD  BE  CARRIED  OUT  AND  THEIR  REPORTS 
ON  HOW  OFTEN  THEY  ARE  CARRIED  OUT 


Usually  Sometimes  Seldom 


Should 

Should 

Should 

be  Are 

be  Are 

be  Are 

Questions  discussed 
decided  by  a  vote 

T 

6C$ 

1+8% 

29% 

26% 

10 % 

2% 

P 

45 

45 

45 

36 

8 

15 

Attempt  made  to 
reach  a  consensus 

T 

SI 

70 

13 

19 

3 

7 

on  issues 

P 

£5 

37 

13 

3 

0 

3 

Questions  on  which 
teachers  have  diffi¬ 

T 

33 

33 

43 

34 

17 

24 

culty  agreeing 
decided  by  principal 

P 

46 

45 

40 

37 

12 

15 

There  seems  to  be  some  contradiction  in  that  teachers 
appear  to  be  in  favor  of  increasing  both  the  number  of  times 
that  questions  are  decided  by  a  vote  as  well  as  the  number  of 
times  that  an  attempt  is  made  to  reach  a  consensus.  It 
could  be  assumed  that  this  means  more  questions  should  be 
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put  to  a  vote  after  an  attempt  has  been  made  to  reach  a 
consensus. 

Opinions  and  reports  of  principals.  Table  XVIII  also 
shows  that  45  per  cent  of  the  principals  thought  that 
questions  should  usually  be  decided  by  a  vote,  and  another 
45  per  cent  were  in  favor  of  doing  this  sometimes.  Eighty- 
five  per  cent  believed  that  there  should  usually  be  an 
attempt  to  reach  a  consensus.  Only  12  per  cent  of  the 
principals  felt  that  they  should  seldom  decide  questions  on 
which  the  teachers  had  difficulty  agreeing. 

Forty-five  per  cent  reported  that  questions  were 
usually  decided  by  a  vote,  and  another  36  per  cent  indicated 
that  they  sometimes  were.  Eighty- seven  per  cent  reported 
that  an  attempt  to  reach  a  consensus  was  usually  made. 
Fifteen  per  cent  reported  that  the  principals  seldom  decided 
the  questions  on  which  the  teachers  had  difficulty  agreeing. 
It  would  be  interesting  to  know  who  did  decide  the  questions 
in  these  cases. 

There  were  almost  no  differences  between  the  opinions 
of  the  principals  and  the  practices  which  they  reported. 

Comparison  with  literatu re .  Authorities  such  as 

IQ 

Bartky  ,  Wiles,  and  Adams  and  Dickey  are  very  much  in  favor 

■^John  A.  Bartky,  Supe rvision  as  Human  Relations 
(Boston:  D.  C.  Heath  and  Company,  195T7 
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of  attempting  to  reach  a  consensus.  Bartky  writes  that  in 
view  of  the  fact  that  persuasion  is  the  method  of  democratic 
decision,  it  is  the  only  approach  open  to  the  supervisor . 20 
Wiles  states  that  most  of  the  time  in  staff  meetings  should 
be  used  in  trying  to  reach  a  consensus  on  main  issues. 

Adams  and  Dickey  are  of  the  opinion  that  the  supervisor  must 
seek  a  consensus  as  a  basis  for  group  agreement. 

The  fact  that  over  $0  per  cent  of  the  respondents 
also  felt  that  an  attempt  should  usually  be  made  to  reach 
a  consensus  indicates  that  the  opinions  of  the  teachers  and 
principals  are  close  to  those  of  writers  who  should  be 
authorities  on  the  question. 

VIII.  KEEPING  A  RECORD  AND  SUMMARIZING 

Respondents  gave  their  opinions  and  reported  on 
whether  a  record  of  the  discussion  was  kept,  whether  the 
record  was  made  available  to  the  teachers,  and  if  the 
meetings  were  summarized  by  the  chairman  or  recorder. 

Opinions  and  reports  of  teachers.  Table  XIX  shows 
that  72  per  cent  of  the  teachers  thought  that  a  record  of 
the  discussion  should  usually  be  kept,  but  that  only  49  per 

20Ibid. .  p.  203.  21Wiles,  op.  cit .  ,  p.  196. 

Adams  and  Dickey,  op.  cit . ,  p.  160. 


.  ■  -  : 

r'  •  :  1  '  '  -  '  i  ':))  :  '  '  '  : 

’  ,  '  '  '  1  ■  : 

: m  ,'..a  bfU  '-0  sx~  y&tfo  iO.  bn s  sm'bA 

i  o  • 

'  '  '  "  '  ’ 

r-..;?  -  1  ■  ■  •  "i  ’  -  .  1  ’  : ' ' 1 

'  *  :  j  ' '  ' 

.  ,‘0  .  '  I  j. 

"  J:  .  ■  c  f  1&V£  i  i  r  '  ■ ..  .:‘.j 

. 

„ 

j  .<  .  ';/s5  •  ‘  '  ■  ■  ■.  C  ' T1B ■  \  \r'  '  '  ’ 

■  .  _  -  ;  ::  .  ■  5  ■  ,  -  f "  "  '  £■  ■/  f  } 

.  .  ,  . 

, 

*•  .  . ,  » 


cent  were  of  the  opinion  that  this  should  usually  be  made 
available  to  the  teachers,  and  another  27  per  cent  thought 
that  it  should  be  done  sometimes. 

Forty-three  per  cent  thought  that  it  should  be  the 
usual  practice  for  the  chairman  to  summarize  the  meeting, 
and  29  per  cent  stated  that  it  should  seldom  be  done. 

Only  45  per  cent  reported  that  a  record  was  usually 
kept  while  3$  per  cent  reported  that  one  was  seldom  kept. 
Sixty-six  per  cent  reported  that  seldom  was  a  record  made 
available  to  teachers  after  the  meeting,  and  69  per  cent 
indicated  that  seldom  were  the  meetings  summarized  either  by 
the  chairman  or  the  recorder. 

Teachers  appear  to  be  in  favor  of  increasing  the 
number  of  times  that  a  record  of  the  discussion  is  kept  and 
is  made  available  to  the  teachers.  They  also  favor  an 
increase  in  the  practice  of  summarizing  the  meeting. 

Opinions  and  reports  of  principals .  Table  XIX  also 
shows  that  $9  per  cent  of  the  principals  were  of  the  opinion 
that  a  record  of  the  discussion  should  usually  be  kept. 
Fifty-seven  per  cent  thought  that  this  record  should  usually 
be  made  available  to  the  teachers,  and  27  per  cent  thought 
that  it  sometimes  could  be.  Forty-six  per  cent  thought  that 
the  meetings  should  usually  be  summarized  and  another 
35  per  cent  indicated  that  this  should  sometimes  be  done. 
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Fifty-nine  per  cent  of  the  principals  reported  that  a 
record  was  usually  kept  and  23  per  cent  stated  that  it  was 
seldom  kept.  Fifty-five  per  cent  reported  that  a  record 
was  seldom  made  available  to  the  teachers,  and  51  per  cent 
reported  that  the  meetings  were  seldom  summarized. 


TABLE  XIX 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  CERTAIN  PRACTICES  CONCERNING 
A  RECORD  AND  SUMMARIZING  SHOULD  BE  CARRIED  OUT  AND 
THEIR  REPORTS  ON  HOW  OFTEN  THEY  ARE  CARRIED  OUT 


Usually  Sometimes  Seldom 


Should 

Should 

Should 

be  Is 

be  Is 

be  Is 

19.  Record  of  the 
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72% 

45  % 

15$ 

14% 
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3  8% 

discussion  kept 
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89 

59 
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23 

20.  Record  of  the 
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49 
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27 

11 

22 

66 

discussion  made 
available  to 
teachers 
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57 

23 

27 

IS 

13 

55 

21.  Meetings 
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43 
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25 

13 

29 

69 

summarized  by 
chairman  or 
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46 

22 

35 

23 

16 

1 — 1 
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recorder 


These  results  would  seem  to  indicate  that  principals 
favor  an  increase  in  keeping  records,  making  these  available 
to  teachers,  and  summarizing  the  meetings. 
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Comparison  with  literature .  Writers  in  the  field  of 


supervision  are  in  general  agreement  that  a  record  of  the 
meeting  should  be  kept  and  that  this  record  should  be  made 
available  to  the  teachers.  Wiles  states  that  the  record 
should  include  such  things  as  date,  meeting  place,  members 
present,  members  absent,  problems  discussed,  suggestions 
made,  decisions  reached,  responsibilities  assigned  and 
accepted,  and  plans  for  the  next  meeting.  He  adds  that  a 
record  is  essential  for  continuity  of  planning  and  for 
avoiding  the  wastage  of  time  through  needless  repetition. 23 

Boardman,  Douglass,  and  Bent  say  that  although  it  is 
not  generally  done  now,  it  should  be  a  general  practice  to 
keep  minutes  and  to  provide  teachers  with  these  minutes. 
Among  the  values  which  they  list  for  this  practice  are  that 
it  is  a  permanent  record  of  those  who  are  present,  of  the 
problems  discussed,  of  the  nature  of  the  discussions,  of  the 
decisions  made,  and  of  the  committees  appointed. Melchior 
adds  that  one  of  the  reasons  why  such  meetings  fail  is  that 
there  are  no  minutes  or  memoranda. 23 

Briggs  and  Justman  include  closing  the  meeting  with  a 
summary  as  one  of  their  basic  suggestions  which  are  to  be 

23W  iles,  op.  cit . ,  pp.  197-19$. 

pi 

^Boardman,  Douglass,  and  Bent,  op.  ci_t .  ,  p.  22$. 

^Melchior,  op.  cit..,  p.  313. 
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followed  in  holding  staff  meetings.  °  Kyte  includes  in  his 
principles  that  the  points  discussed  must  become  fixed  by 
means  of  a  summary  at  the  end  of  the  meeting. ^ 

The  opinions  of  the  authorities  appear  to  be  even 
stronger  than  those  of  the  respondents  concerning  the 
practices  of  keeping  a  record,  making  it  available  to  the 
teachers,  and  summarizing  the  meeting. 

IX.  FORMALITY  OF  MEETINGS 

The  purpose  of  this  set  of  questions  was  to  determine 
whether  teachers  and  principals  favored  formal  or  informal 
meetings  and  to  determine  which  type  was  commonly  being  held. 

Opinions  and  reports  of  teachers .  Table  XX  shows  that 
31  per  cent  of  the  teachers  thought  that  meetings  should 
usually  be  conducted  in  a  formal  manner,  32  per  cent  thought 
they  sometimes  should  be,  and  36  per  cent  felt  that  meetings 
should  seldom  be  formal.  Fifty-one  per  cent  indicated  that 
meetings  should  usually  be  informal,  29  per  cent  thought  they 
sometimes  should  be,  and  19  per  cent  felt  that  meetings 
should  seldom  be  informal. 

Sixty-two  per  cent  of  the  teachers  reported  that 

2^Briggs  and  Justman,  o jd.  cit .  . 

2^Kyte,  ojq.  cit.,  p.  293. 
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their  meetings  were  usually  informal,  and  55  per  cent 
reported  that  meetings  were  seldom  conducted  in  a  formal 
manner. 

Sixty-three  per  cent  of  the  teachers  thought  that 
meetings  should  be  formal  at  least  sometimes,  but  only 
41  per  cent  reported  that  they  were  so  at  least  sometimes. 
On  the  other  hand  SO  per  cent  expressed  the  opinion  that 
meetings  should  be  informal  at  least  sometimes  and  the 
same  number  reported  that  meetings  were  at  least  sometimes 
informal.  It  may  be  that  the  apparent  contradiction  is 
due  to  the  degree  of  informality  or  formality  which  is 
desired  and  which  is  actually  practiced. 

Opinions  and  reports  of  principals .  The  opinions 
and  reports  of  principals  as  shown  in  Table  XX  are  very 
much  the  same  as  those  of  the  teachers.  Thirty  per  cent 
of  the  principals  were  of  the  opinion  that  meetings  should 
usually  be  conducted  in  a  formal  manner  while  46  per  cent 
thought  that  they  should  usually  be  informal. 

Eighteen  per  cent  indicated  that  their  meetings  were 
usually  conducted  in  a  formal  manner  while  60  per  cent 
reported  that  the  meetings  were  usually  informal. 
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TABLE  XX 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  FORMAL  MEETINGS  SHOULD  BE  HELD 
AND  THEIR  REPORTS  ON  HOW  OFTEN  THEY  ARE  HELD 


Usually  Sometimes  Seldom 


Should 

Should 

Should 

be  Are 

be  Are 

be  Are 

22.  Meetings  conducted 

T 

31  % 

19  % 

32% 

22% 

3  6% 

55% 

in  formal  manner 

P 

30 

IS 

33 

26 

34 

50 

23.  Meetings  conducted 

T 

51 

62 

29 

IS 

19 

17 

informally 

P 

46 

60 

34 

22 

16 

17 

Comparison  with  literature .  Authorities  do  not  state 
very  much  about  the  formality  of  meetings;  however,  the 
emphasis  on  teacher  participation  must  presuppose  an  at¬ 
mosphere  in  which  teachers  are  willing  and  able  to  partici¬ 
pate.  Boardman,  Douglass,  and  Bent  feel  that  every  attempt 
should  be  made  to  keep  the  meetings  informal.  Perhaps  the 
reason  why  the  respondents  were  not  more  enthusiastic  about 
informal  meetings  is  that  they  feared  meetings  would  be 
informal  to  the  point  where  nothing  would  be  accomplished. 

p  d 

Boardman,  Douglass,  and  Bent,  o£.  cit .  .  p.  226. 
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X.  MAKING  ANNOUNCEMENTS 


The  purpose  of  this  set  of  questions  was  to  determine 
the  opinions  and  practices  concerning  the  method  of  making 
announcements  at  staff  meetings. 

Opinions  and  reports  of  teachers .  Table  XXI  shows 
that  65  per  cent  of  the  teachers  were  of  the  opinion  that 
announcements  should  usually  be  made  orally  and  another  24 
per  cent  thought  that  they  could  sometimes  be  made  in  this 
way.  Twenty- seven  per  cent  thought  that  notices  should 
usually  be  given  out  in  printed  form  and  read  by  the 
principal,  another  32  per  cent  thought  this  should  sometimes 
be  done,  and  39  per  cent  stated  that  it  should  seldom  be 
done.  The  percentages  who  favored  having  notices  handed  out 
but  not  read  aloud  were  23  per  cent  for  usually  and  32  per 
cent  for  sometimes.  Forty-three  per  cent  stated  that  this 
should  seldom  be  done. 

Of  the  total  number  of  teachers  85  per  cent  reported 
that  announcements  were  usually  made  orally.  Twenty-two 
per  cent  indicated  that  it  was  the  usual  practice  for  the 
principal  to  read  printed  announcements,  and  16  per  cent 
reported  that  announcements  were  usually  handed  out  but  not 
read  by  the  chairman.  These  reports  seem  to  involve  some 
overlapping  as  to  what  the  usual  practices  are. 

It  would  appear  that  teachers  favor  a  slight  decrease 
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in  the  number  of  verbal  announcements,  but  the  data  does  not 
reveal  definitely  what  should  replace  them. 


TABLE  XXI 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  VARIOUS  WAYS  OF  MAKING 
ANNOUNCEMENTS  SHOULD  BE  UTILIZED  AND  THEIR 
REPORTS  ON  HOW  OFTEN  THEY  ARE 


Usually  Sometime  s  Seldom 
Should  Should  Should 


be 

Are 

be 

Are 

be 

Are 

Announcements 
made  orally 

T 

65% 

$5f* 

24$ 

11  % 

&/> 

2% 

P 

40 

7S 

47 

20 

11 

0 

Notices  given 
to  teachers  in 

T 

27 

22 

32 

29 

39 

45 

printed  form  and 
read  by  principal 

P 

30 

14 

35 

29 

32 

51 

Notices  given  out 
in  printed  form 

T 

23 

16 

32 

23 

43 

56 

but  not  read  by 
the  chairman  or 
principal 

P 

16 

3 

40 

33 

40 

53 

Opinions  and  reports  of  principals.  Table  XXI  shows 
that  40  per  cent  of  the  principals  were  in  favor  of  usually 
making  announcements  verbally  while  another  47  per  cent 
favored  this  method  sometimes.  The  percentages  who  thought 
that  notices  should  be  handed  out  and  read  aloud  by  the 
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principal  were  30  per  cent  for  usually  doing  this,  35  per 
cent  for  doing  this  sometimes,  and  32  per  cent  for  seldom 
doing  it.  The  corresponding  percentages  for  handing  out 
notices  but  not  reading  them  aloud  were  16  per  cent,  40 
per  cent,  and  40  per  cent  respectively. 

Seventy-eight  per  cent  of  the  principals  reported 
that  the  usual  practice  was  to  make  announcements  orally  and 
another  20  per  cent  reported  that  this  was  sometimes  done. 
Fifty-one  per  cent  reported  that  seldom  were  notices  handed 
out  and  read  aloud,  and  53  per  cent  reported  that  seldom 
were  notices  handed  out  but  not  read  aloud. 

It  would  appear  that  the  principals  also  favor  a 
reduction  in  the  number  of  times  that  announcements  are 
made  orally.  There  are  some  indications  that  these  should 
be  replaced  by  printed  notices  which  are  either  read  aloud 
or  are  not  read  aloud. 

Comparison  with  literature .  The  authorities  generally 
agree  that  staff  meetings  should  not  be  called  for  the 
purpose  of  hearing  announcements  which  could  better  be 
covered  in  a  bulletin,  and  for  this  reason  they  do  not 
offer  many  suggestions  as  to  how  announcements  should  be 
made  at  the  meeting. 

Bartky  states  that  if  a  supervisor  has  an  order  to 
issue  he  calls  the  teachers  together  in  a  staff  meeting, 
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says  what  he  has  to  say,  and  dismisses  them  as  soon  as 

possible. Melchior  deplores  the  practice  of  calling 

teachers  together  and  talking  to  them  about  things  which 

30 

could  have  been  dealt  with  through  a  bulletin. 

It  would  seem  that  if  the  principal  has  some  announce¬ 
ments  to  make  they  should  be  made  orally  at  the  beginning  of 
the  meeting.  These  should  take  up  a  minimum  of  time  because 
most  announcements  should  be  made  from  day  to  day  through 
the  use  of  printed  bulletins,  intercommunication  systems, 
bulletin  boards,  etc.,  rather  than  leaving  them  for  staff 
meetings. 


XI.  ATTENDANCE  AT  MEETINGS 

Respondents  were  asked  to  express  their  opinions  on 
whether  all  teachers  in  the  school  should  attend  the  regular 
meetings  or  if  only  interested  teachers  should  attend. 
Reports  on  the  present  practices  were  also  asked  for. 

Opinions  and  reports  of  teachers.  Table  XXII  shows 
that  9$  per  cent  of  the  teachers  were  of  the  opinion  that 
usually  all  teachers  should  attend  the  regular  meetings,  and 
only  2  per  cent  felt  that  the  usual  practice  should  be  to 

2^Bartky,  op.  cit . ,  p.  190. 

3°m  elchior,  op.  cit . ,  p.  42. 
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have  only  interested  teachers  attend.  Eighty-nine  per  cent 
of  the  teachers  thought  that  the  latter  should  seldom  be  done. 


TABLE  XXII 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  TEACHERS  SHOULD  ATTEND  MEETINGS 
AND  THEIR  REPORTS  ON  HOW  OFTEN  THEY  DO  ATTEND 


Usually  Sometimes  Seldom 


Should 

Do 

Should 

Do 

Should 

Do 

All  teachers  in 

T 

98$ 

1% 

9% 

Ofo 

1% 

school  attend 
regular  meetings 

P 

93 

91 

0 

5 

0 

3 

Only  interested 
teachers  attend 

T 

2 

5 

6 

4 

S9 

34 

the  meetings 

P 

3 

5 

3 

3 

90 

S5 

Eighty-eight  per  cent  reported  that  usually  all 
teachers  do  attend,  and  only  5  per  cent  reported  that  it  was 
the  usual  practice  to  have  only  interested  teachers  attend. 
Another  4  per  cent  reported  that  this  was  sometimes  the 
case . 

Present  practice  seems  to  follow  opinions  closely 
except  that  teachers  appear  to  be  even  more  strongly  in  favor 
of  having  all  the  teachers  in  the  school  attend  the  meetings. 
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Opinions  and  reports  of  principals.  Table  XXII  also 
shows  that  9$  per  cent  of  the  principals  were  of  the  opinion 
that  it  should  be  the  usual  practice  to  have  all  teachers 
attend,  and  90  per  cent  stated  that  seldom  should  only 
interested  teachers  attend  the  regular  meetings. 

Ninety-one  per  cent  of  the  principals  reported  that 
all  teachers  usually  do  attend,  5  per  cent  reported  that 
usually  only  interested  teachers  attended,  and  another  3  per 
cent  reported  that  sometimes  only  the  interested  teachers 
attended  the  staff  meetings. 

Opinions  follow  the  practices  closely  and  principals, 
too,  seem  to  be  very  much  in  favor  of  having  all  the  teachers 
attend  the  meetings. 

Comparison  with  literature .  The  School  Act  does  not 
give  teachers  much  choice  in  the  matter  because  it  states 
that  one  of  the  duties  of  teachers  is  to  attend  all  meetings 
which  are  called  by  the  principal. ^  Boardman,  Douglass, 
and  Bent,  report  that  the  common  practice  is  to  have  all 
teachers  attend,  and  they  feel  that  this  is  a  wise  practice 
because  if  it  were  not  done  a  rift  would  develop  between 
those  teachers  who  do  attend  and  those  who  did  not.^2  Briggs 

^The  School  Act,  The  Revised  Statutes  of  Alberta, 
1955,  Section  36$,  (1)  s. 

32 

Boardman,  Douglass,  and  Bent,  0£.  cit. ,  pp.  221-222. 
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and  Justman  are  of  the  opinion  that  only  interested  teachers 
should  attend,  but  perhaps  their  purposes  for  holding  these 
meetings  were  different  from  those  which  the  other  authori¬ 
ties  had  in  mind. 

XII.  GRADE  LEVEL  MEETINGS 

Respondents  were  asked  to  give  opinions  and  to  report 
on  the  practices  concerning  the  holding  of  separate  staff 
meetings  for  teachers  of  elementary,  junior  high  school,  and 
senior  high  school  grades. 

Opinions  and  reports  of  teachers.  Table  XXIII  shows 
that  2$  per  cent  of  the  teachers  thought  it  should  be  the 
usual  practice  to  hold  separate  staff  meetings,  another  A 4 
per  cent  favored  its  use  sometimes,  and  25  per  cent  indicated 
that  it  should  seldom  be  done. 

Eleven  per  cent  reported  that  separate  staff  meetings 
were  usually  held,  19  per  cent  reported  that  they  sometimes 
were,  and  66  per  cent  reported  that  seldom  were  separate 
staff  meetings  held. 

The  opinions  would  appear  to  favor  greater  use  of 
this  practice  than  is  being  done  at  present. 

Opinions  and  reports  of  principals .  Table  XXIII  shows 
33]3riggs  and  Justman,  o£.  cit .  .  p.  437. 
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that  22  per  cent  of  the  principals  felt  that  there  should 
usually  be  separate  meetings,  63  per  cent  indicated  there 
sometimes  should  be,  and  only  13  per  cent  thought  that  there 
should  seldom  be  separate  staff  meetings. 


TABLE  XXIII 

PERCENTAGES  OF  316  TEACHERS  AND  119  PRINCIPALS  BY  THEIR 
OPINIONS  ON  HOW  OFTEN  SEPARATE  STAFF  MEETINGS  SHOULD 
BE  HELD  AND  THEIR  REPORTS  ON  HOW  OFTEN  THEY 

ARE  HELD 


Usually  Sometimes  Seldom 


Should 

Should 

Should 

be  Are 

be  Are 

be  Are 

Separate  staff 
meetings  held  for  T 

2  8fo 

11% 

44% 

19% 

25% 

66% 

elementary,  junior 
high,  and  senior  P 

22 

15 

63 

33 

13 

4S 

high  school 
teachers 


Fifteen  per  cent  of  the  principals  reported  that 
separate  meetings  were  usually  held,  33  per  cent  reported 
that  there  sometimes  were,  and  4$  per  cent  reported  that 
seldom  were  separate  meetings  held. 

Indications  are  that  principals  would  favor  increasing 
the  number  of  grade  level  or  divisional  meetings  which  are 


held. 
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Comparison  with  literature.  Kyte  is  one  of  the  few 
authorities  who  comments  on  this  question.  He  states  that 
specific  problems  could  be  grouped  and  discussed  in  three 
meetings:  entire  staff,  elementary,  and  secondary. 

Considering  the  wide  range  of  problems  that  arise  in 
a  school  in  which  all  grades  from  one  to  senior  high  school 
grades  are  taught,  this  suggestion  appears  quite  practical 
and  should  meet  with  the  approval  of  a  large  number  of 
teachers  and  principals. 

XIII.  SUMMARY  OF  CHAPTER  VI 

It  is  evident  in  a  number  of  instances  throughout  this 
chapter  that  teachers  and  principals  did  not  always  agree  on 
what  the  actual  practices  were.  In  other  cases  they  disagreed 
on  both  what  should  be  and  what  were  the  practices.  This 
latter  effect  could  be  due  to  an  unconscious  distortion  of 
facts  by  the  respondents,  or  it  may  be  that  the  teachers 
were  not  aware  of  what  the  practices  were  concerning  certain 
activities. 

Agenda  for  the  meetings.  The  respondents  generally 
agreed  with  the  literature  that  an  agenda  should  be  prepared 
beforehand.  This  does  appear  to  be  the  present  practice  in 
about  70  per  cent  of  the  cases  today.  Teachers  and  principals 

^Kyte,  op.  cit .  , 


p.  291. 
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favored  an  increase  in  the  number  of  times  that  an  agenda  is 
made  available  to  teachers  before  meetings. 

Planning  for  the  meetings.  Principals  appear  to  be 
doing  most  of  the  planning  for  staff  meetings  at  present. 

There  is  general  agreement  that  teachers  should  have  a 
greater  share  in  the  planning  with  the  principals  being  even 
more  willing  to  extend  the  participation  than  the  teachers 
appear  to  want. 

Decision  for  holding  meetings.  Over  SO  per  cent  of  the 
respondents  favored  having  staff  meetings  scheduled  for  a 
specified  day  and  at  a  specified  time.  Almost  60  per  cent  of 
the  respondents  indicated  that  this  was  done  in  their  schools. 

Serving  refreshments.  The  principals  appear  to  be 
more  in  favor  of  this  than  are  the  teachers  and  so  are  in 
closer  agreement  with  the  literature.  There  is  very  little 
difference  between  opinion  and  present  practice. 

Chairman  of  the  meeting.  The  principal  is  chairman 
of  most  of  the  staff  meetings,  but  both  teachers  and  princi¬ 
pals  feel  that  a  teacher  should  sometimes  act  as  chairman. 

Active  participation  in  meetings .  Teachers  did  not 
appear  to  be  taking  as  active  a  part  in  the  meetings  as  the 
respondents  felt  they  should  be. 
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Arriving  at  decisions.  Over  80  per  cent  of  the 
respondents  felt  that  there  should  usually  be  an  attempt  to 
reach  a  consensus,  but  many  of  these  were  also  not  opposed 
to  using  a  vote.  Indications  are  that  there  is  not  as  much 
effort  being  put  into  attempting  to  reach  a  consensus  as 
the  respondents  and  the  literature  feel  there  should  be. 

Keeping  a  record  and  summarizing.  Respondents 
appeared  to  favor  an  increase  in  keeping  a  record  of  the 
meeting,  making  this  record  available  to  the  teachers,  and 
in  summarizing  the  meeting. 

Formality  of  meetings.  There  is  considerable  vari¬ 
ation  in  both  opinions  and  practices.  About  60  per  cent  of 
the  respondents  indicated  that  their  meetings  were  usually 
informal,  and  there  were  some  indications  that  the  respondents 
favored  a  slight  decrease  in  the  number  of  informal  meetings. 
It  may  be,  however,  that  they  desired  a  decrease  in  the 
amount  of  informality. 

Making  announcements.  The  common  practice  appears  to 
be  to  make  oral  announcements.  Respondents  favored  a 
decrease  in  these,  and  the  literature  stresses  that  not  much 
time  should  be  taken  up  at  meetings  by  announcements. 

Attendance  at  meetings.  There  is  agreement  between 


opinions  and  practices  to  require  all  teachers  to  attend 
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the  regular  staff  meetings. 


Grade  level  meetings.  It  is  not  a  common  practice  to 
hold  separate  staff  meetings,  and  the  respondents  appeared 
to  favor  an  increase  in  the  number  of  times  that  these  were 


held. 
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CHAPTER  VII 


THE  VALUES  OF  HOLDING  STAFF  MEETINGS 

This  chapter  summarizes  the  reports  of  teachers  and 
principals  concerning  the  ways  in  which  they  found  staff 
meetings  helpful,  the  value  that  staff  meetings  have  for 
their  school  as  a  whole,  and  also  some  suggestions  given  by 
certain  teachers  as  to  why  they  have  not  found  their  staff 
meetings  to  be  helpful. 

I.  REPORTS  ON  WHETHER  OR  NOT  STAFF  MEETINGS  ARE  HELPFUL 

Wiles  has  stated  that  the  literature  of  supervision 
has  high  praise  for  staff  meetings  as  a  means  of  improving 
the  quality  of  a  school  and  staff  program. One  of  the 
questions  which  the  investigator  hoped  could  be  answered 
through  this  study  was  whether  or  not  the  staff  meetings  as 
we  know  them  do  help  teachers  to  improve  their  classroom 
instruction,  or  if  they  find  them  helpful  in  any  way  at  all. 
Respondents  were  asked  to  state  whether  or  not  staff  meet¬ 
ings  helped  them  to  improve  their  classroom  instruction,  and, 
if  so,  to  state  how  they  helped.  This  was  followed  by  a 
question  asking  whether  or  not  staff  meetings  helped  them 
in  any  other  way,  and  if  so,  to  state  how  they  were  helpful. 

■'■Wiles,  op*,  cit .  ,  p.  l£l. 


'  T.  '  ,!  i.  Y 

'  V:  ,1. 

:U 

' 

•  * 

n  f'iCf'77: 

'  j  . vr 

1 

■v 

' 

;  ■  '  ■' 

-■•r 

< 

8  r  • 

, 

.  r  o 

■ 

' 

1 

. 

;  1  i 

;1  : 

•  . 

S 

1 1  ' 

o  ; 

v. 

' 

,  •)  f, 

i 

■ 

7  ■  '■  t: 7 

J  .K 

'  r 

OX 

' 

Jr--;  :  7  ,:V'‘ 

' 

' 

■ 

•  - J  :> 

■;  ' ' '  v 

7. 

Y 

• 

• 

. 

-  t  5 

7 

i  v.  ‘7  7.  ‘cr:- 

:  < 

h  r  ■ 

■  \  "C  ;  '■ 

\ 

:  v  i  .ml 

'v  i  . 

. 

.  1 

i 

•to  ‘tor1? 

■  v  >7  .  n 


. 


r  :  r. 


100 


Reports  of  teachers .  Table  XXIV  shows  that  42  per 
cent  of  the  316  teachers  reported  that  staff  meetings  helped 
them  to  improve  their  classroom  instruction  and  also  helped 
them  in  other  ways.  Twenty-eight  per  cent  indicated  that 
meetings  did  not  help  them  to  improve  their  instruction  but 
did  help  them  in  other  ways.  Seven  per  cent  found  meetings 
helpful  for  improving  instruction  but  not  in  other  ways. 
Although  53  per  cent  felt  that  the  meetings  helped  them  to 
improve  their  instruction  and  70  per  cent  felt  that  they 
helped  in  other  ways,  12  per  cent  reported  that  they  did  not 
find  the  meetings  helpful  in  any  way. 


TABLE  XXIV 

SUMMARY  OF  THE  REPORTS  OF  316  TEACHERS  ON  WHETHER  OR  NOT 
THEY  FIND  STAFF  MEETINGS  HELPFUL 


Do  the  staff  meetings  help 
you  in  any  other  way? 

No 

Yes  No  Answer  Totals 


Do  the  staff 
meetings  help 
you  to  improve 
your  classroom 
instruction? 


Yes 

42$ 

No 

28 

No 

Answer 

Totals 

70 

% 

12 
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53* 

3  43 

3  3 


19 
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Reports  of  principals.  Table  XXV  shows  that  60  per 
cent  of  the  principals  reported  that  meetings  helped  them  to 
improve  their  classroom  instruction  and  in  other  ways  as 
well.  Five  per  cent  felt  that  meetings  helped  them  to 
improve  their  classroom  instruction  but  not  in  other  ways 
while  25  per  cent  reported  that  the  meetings  helped  them 
only  in  other  ways.  Two  per  cent  of  the  principals  indi¬ 
cated  that  the  staff  meetings  did  not  help  them  in  any  way 
at  all. 


TABLE  XXV 

SUMMARY  OF  THE  REPORTS  OF  119  PRINCIPALS  ON  WHETHER  OR  NOT 
THEY  FIND  STAFF  MEETINGS  HELPFUL 


Do  the 

staff  meetings  help 

you  in 

any  other 

way? 

No 

Yes 

No 

Answer 

Totals 

Do  the  staff 

Yes 

60  °Jo 

5$ 

hi 

71% 

meetings  help 

you  to  improve 

No 

25 

2 

2 

29 

your  classroom 

instruction? 

No 

- 

0 

0 

- 

Answer 

Totals 

$5 

7 

£ 

II.  HOW  STAFF 

'  MEETINGS 

HELP  TO 

IMPROVE 

INSTRUCTION 

This  section  summarizes  the  answers  given  by  the 
respondents  to  the  question  which  asked  them  to  indicate  how 
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the  staff  meetings  helped  them  to  improve  their  classroom 
instruction  if  they  had  found  the  meetings  helpful  in  this 
manner.  The  summaries  show  that  the  respondents  interpreted 
the  question  over  a  wide  range.  It  is  evident  that  many  of 
the  respondents  indicated  ways  in  which  they  found  the 
meetings  helpful  which  could  have  had  only  an  indirect  effect 
on  their  classroom  instruction. 

Reports  of  teachers.  Table  XXVI  lists  the  various 
ways  in  which  teachers  found  the  meetings  helpful  in 
descending  order  of  the  number  of  times  that  each  was 
mentioned.  The  item  which  teachers  mentioned  most  often  was 
that  they  were  made  aware  of  new  techniques  and  improved 
methods  of  teaching.  The  next  most  frequently  mentioned  was 
that  meetings  were  helpful  because  they  made  possible  an 
exchange  of  ideas  with  other  teachers  which  resulted  in 
improved  classroom  instruction.  Thirty-three  teachers 
mentioned  that  they  were  made  aware  of  methods  of  main¬ 
taining  discipline  at  staff  meetings,  and  one  can  readily 
see  how  this  would  improve  instruction.  The  fourth  item 
could  have  helped  teachers  only  indirectly  since  being  made 
aware  of  school  policy  and  established  procedures  could  not 
have  a  direct  effect  on  instruction. 

More  directly  connected  with  the  question  was  the 
item  in  fifth  position,  and  mentioned  by  twenty- two  teachers, 
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TABLE  XXVI 

REPORTS  OF  TEACHERS  ON  HOW  STAFF  MEETINGS  HELP  THEM  TO 
IMPROVE  THEIR  CLASSROOM  INSTRUCTION 

Number  of  times 
mentioned 

1.  Made  aware  of  new  techniques  and 

improved  methods  of  teaching  .  46 

2.  Through  an  exchange  of  ideas 

with  other  teachers  .  . .  3$ 

3.  Made  aware  of  methods  of 

maintaining  discipline  .  33 

4.  Made  aware  of  school  policy 

and  established  procedures  .  30 

5.  Obtained  solutions  to  specific 

problems .  22 

6.  Greater  cooperation,  unity,  and 

understanding  among  teachers  .  IS 

7.  Able  to  teach  better  through 

improved  morale  .  15 

S.  Teachers  exchange  material  and 

information  about  sources  .  12 

9.  Carried  out  special  projects  in 
certain  subject  fields  or  on 

certain  topics  .  12 

10.  Established  school  policy  .  10 


'  ;  '  -O 


.  ,  ■  ■  -!■ 


r  •:■■■■>•  'jj: 


; 

,  .  ...  ‘  ’  ‘  '  J  : 

'  : 

. 


L 


.  ,  :  '  '  '■ 
.  j 

■  -v  •  : 


VO’ 


r  :  ■  :  o:.  ,  ' 

.  ,  .  '  ;i  -'O’  /  '  • 


. 

.  '  - 

-xo 


i  '  o  -• 

.  . 

.  .  ‘  ■ 


104 


that  staff  meetings  helped  them  to  obtain  solutions  to 
specific  problems.  Eighteen  teachers  reported  that  the 
meetings  resulted  in  greater  cooperation  and  understanding 
among  the  teachers,  and  fifteen  others  reported  that  they 
were  able  to  teach  better  through  improved  morale.  It  could 
be  that  these  two  items  are  closely  related.  The  last  three 
among  the  ten  most  frequently  mentioned  items  were  that 
teachers  exchanged  materials  and  information  about  sources; 
that  the  staff  carried  on  special  projects  in  certain  subject 
fields;  and  that  school  policy  was  established  through  the 
staff  meetings. 

Reports  of  principals .  It  is  interesting  to  note 
that  while  principals  were  trying  to  bring  about  improve¬ 
ments  in  the  instruction  of  their  teachers,  they  were  also 
able  to  find  ways  and  means  of  improving  their  own.  Table 
XXVII  shows  that  the  principals  mentioned  almost  the  same 
means  as  did  the  teachers  but  not  necessarily  in  the  same 
order.  The  item  mentioned  by  twenty-eight  principals  was 
that  the  meetings  helped  them  to  improve  their  instruction 
because  there  was  an  exchange  of  ideas  and  a  cooperative 
solution  of  problems.  No  doubt  the  second  most  frequently 
mentioned  item,  that  of  greater  cooperation,  unity,  and  under¬ 
standing  among  teachers,  does  help  a  principal  greatly,  but 
this  could  only  bring  about  improved  instruction  indirectly. 
The  third  and  fourth  most  frequently  mentioned  means  were 
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that  principals  were  made  aware  of  new  techniques  and  improved 
methods  of  teaching,  and  that  they  were  also  made  aware  of 
methods  of  maintaining  discipline. 


TABLE  XXVII 

REPORTS  OF  PRINCIPALS  ON  HOW  STAFF  MEETINGS  HELP  THEM 
TO  IMPROVE  THEIR  CLASSROOM  INSTRUCTION 


Number  of  times 
mentioned 


1.  Exchange  of  ideas  and  cooperative 

solution  of  problems  .  2$ 

2.  Greater  cooperation,  unity,  and 

understanding  among  teachers  .  17 

3.  Made  aware  of  new  techniques  and 

improved  methods  of  teaching  .  14 

4.  Made  aware  of  methods  of 

maintaining  discipline  .  9 

5.  Established  school  policy  .  8 

6.  Able  to  teach  better  through  improved 

morale  .  7 

7.  Obtained  solutions  to  specific 

problems  .  7 


The  last  three  of  the  seven  most  frequently  mentioned 
ways  were  that  school  policy  was  established,  that  they  were 
able  to  teach  better  through  improved  morale,  and  that  they 
obtained  solutions  to  specific  problems. 
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III.  OTHER  WAYS  IN  WHICH  MEETINGS  ARE  HELPFUL 

This  section  summarizes  the  answers  given  by  the 
respondents  to  the  question  which  asked  them  to  state  other 
ways  in  which  they  found  staff  meetings  to  be  helpful.  Some 
of  the  ways  given  in  answer  to  this  question  by  some  of  the 
teachers  and  principals  were  the  same  as  other  respondents 
gave  in  answer  to  the  previous  question. 

Reports  of  teachers.  Table  XXVIII  shows  the  twelve 
most  common  answers  to  this  question  listed  in  descending 
order  of  the  number  of  times  each  was  mentioned.  The  most 
frequently  mentioned  item  here,  and  one  which  comes  up  in 
almost  every  question,  was  that  the  meetings  were  helpful 
because  they  brought  about  greater  cooperation,  unity,  and 
understanding  among  teachers.  Thirty-five  teachers  mentioned 
that  they  obtained  solutions  to  specific  problems  at  staff 
meetings. 

No  doubt  it  was  teachers  who  were  new  to  a  particular 
school  who  mentioned  that  they  were  made  aware  of  school 
policies  and  established  procedures.  Another  item  which 
continues  to  appear  is  that  teachers  were  made  aware  of 
maintaining  and  improving  discipline.  Some  teachers  also 
felt  that  the  meetings  resulted  in  greater  uniformity  of 
practices  and  also  improved  morale. 
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TABLE  XXVIII 

REPORTS  OF  TEACHERS  ON  WAYS  OTHER  THAN  IMPROVEMENT  OF 
INSTRUCTION  IN  WHICH  STAFF  MEETINGS  HAVE  HELPED  THEM 


Number  of  times 
mentioned 


1.  Greater  cooperation,  unity,  and 

understanding  among  teachers  .  56 

2.  Obtained  solutions  to  specific 

problems . . .  35 

3.  Made  aware  of  school  policies  and 

established  procedures  .  26 

4.  Made  aware  of  methods  of  maintaining 

and  improving  discipline  .  25 

5.  Resulted  in  greater  uniformity 

of  practices .  24 

6.  Increased  morale  .  21 

7.  Kept  informed  through  announcements 
of  coming  events  and  proposed  changes 

in  procedures .  1$ 

$.  Staff  planned  for  coming  events 

and  special  activities  .  16 

9.  Learned  what  other  teachers  were 

planning  and  doing .  14 

10.  Exchanged  ideas  with  other 

teachers  .  14 

11.  Exchanged  information  about 

students  with  other  teachers  .  10 

12.  Teachers  worked  together  to 

establish  practices  and  policies  .  $ 
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A  case  for  permitting  principals  to  make  announce¬ 
ments  at  staff  meetings  is  made  by  the  eighteen  teachers  who 
felt  that  meetings  helped  them  because  they  were  kept 
informed  of  coming  events  and  changes  in  procedures.  Closely 
associated  with  this  were  the  reports  of  sixteen  teachers 
that  the  staff  planned  for  coming  events  and  special  activi¬ 
ties  at  the  staff  meetings. 

Among  the  other  items  mentioned  were  that  teachers 
learned  what  others  were  doing,  exchanged  ideas  and  informa¬ 
tion,  and  worked  together  to  establish  practices  and  policies. 

It  would  appear  that  there  are  a  variety  of  ways  in 
which  teachers  find  the  meetings  helpful.  It  may  be  that 
some  of  these  are  things  which  happen  incidentally  rather 
than  being  planned. 

Reports  of  principals.  Table  XXIX  shows  the  answers 
of  the  principals  to  this  question  arranged  in  descending 
order  of  the  number  of  times  each  was  mentioned.  Twenty-six 
principals  felt  that  they  obtained  a  better  understanding 
of  the  teachers,  the  pupils,  and  their  problems  through 
their  staff  meetings.  Principals  mentioned,  as  did  the 
teachers,  that  staff  meetings  result  in  greater  cooperation, 
unity,  and  understanding  among  the  staff  members.  Principals 
also  mentioned  that  the  meetings  enabled  them  to  clarify 
school  policy  and  make  it  known  to  the  teachers,  and  that  the 
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TABLE  XXIX 

REPORTS  OF  PRINCIPALS  ON  WAYS  OTHER  THAN  IMPROVEMENT  OF 
INSTRUCTION  IN  WHICH  STAFF  MEETINGS  HAVE  HELPED  THEM 

Number  of  times 
mentioned 

1.  Obtained  a  better  understanding  of 

teachers,  pupils,  and  their  problems  ...  26 

2.  Greater  unity,  cooperation,  and 

understanding  among  teachers  .  19 

3.  Able  to  clarify  school  policy  and 

make  it  known  to  teachers .  14 

4.  Meetings  facilitate  the  administration 

of  the  school .  11 

3.  Increased  staff  morale  .  11 

6.  Group  solved  problems  and  helped 

to  make  decisions .  10 

7.  In  organizing  various  activities 

and  promoting  projects  .  9 

5.  Greater  uniformity  in  practices 

among  staff  members  .  7 

9.  Exchange  of  ideas  with  and  among 

staff  members .  6 

10.  Teachers  have  an  opportunity  to 
express  views  and  to  bring  up 

problems  .  6 


I 


'! .  '■ 


’■  !  W  . . j. 

■  ’  :r.  ' 


. 


5 


■  •• 


'  ■  :  r  -■  ■  ;;  .  J!  -lo 


Ci 


.  .  .  .  .  •  :  c. 

'  ;  '•..•■  ■■  I  :t :  .. 

.  .  .  ■'  C 

.  .  ,  ...  V  J,:  ~  ,  r  :  :  '  .  IDp  L 

..  :  ;  v  ri 

. ,  . 

■  '  v  :  •  •  >r.  v  ■  :  ‘  ;r  ;,o  ■ :. 

.  .  . . .  :■ 1  ' 


:  ■  ■' ■  .  i.<  r:  x;  rr- 

.  ...... 

. . .  . 

' 

C  t  ■■■  "  ■  ’  ■'  :  \ 

. .  .  .  .  .  , 


110 


meetings  facilitated  administration  in  other  ways  as  well. 

Principals  also  reported  that  meetings  improved  staff 
morale,  that  the  group  solved  problems,  that  the  group 
organized  various  activities,  and  that  the  meetings  resulted 
in  greater  uniformity  in  the  practices  throughout  the  school. 
Six  principals  reported  that  there  was  value  in  the  exchange 
of  ideas  with  and  among  staff  members,  and  the  same  number 
felt  that  there  was  value  in  giving  the  teachers  an  oppor¬ 
tunity  to  express  their  views  and  to  bring  up  problems. 

It  is  evident  that  many  principals  find  the  meetings 
helpful  in  carrying  out  their  administrative  duties  as  well 
as  providing  a  school  climate  which  enables  each  person  to 
do  his  job  better. 

IV.  VALUE  OF  STAFF  MEETINGS  FOR  SCHOOL  AS  A  WHOLE 

The  reports  of  the  teachers  and  principals  on  the 
value  of  staff  meetings  for  their  school  as  a  whole  are 
summarized  in  this  section.  There  is  again  some  overlapping 
with  the  things  mentioned  in  previous  sections. 

Reports  of  teachers .  Table  XXX  shows  that  eighty-one 
teachers  indicated  that  they  felt  the  value  that  staff 
meetings  were  for  their  school  as  a  whole  was  that  they 
resulted  in  greater  cooperation,  unity,  and  understanding 
among  the  teachers.  Closely  related  to  this  is  the  item 
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TABLE  XXX 

REPORTS  OF  TEACHERS  ON  THE  VALUE  WHICH  THEY  BELIEVE 
STAFF  MEETINGS  ARE  FOR  THEIR  SCHOOL  AS  A  WHOLE 

Number  of  times 
mentioned 

1.  Result  in  greater  cooperation, 

unity,  and  understanding  among  teachers  .  .  Si 

2.  Group  works  together  to  solve  problems 

and  to  make  plans .  43 

3.  Result  in  greater  uniformity  in 

practices .  31 

4.  Teachers  kept  informed  through  the 

announcements  which  are  made .  27 

5.  Of  little  or  no  value .  24 

6.  Teachers  made  aware  of  school 

and  school  board  policies  .  22 

7.  Meetings  essential  if  school  is 

to  operate  as  a  unit .  21 

S.  Result  in  improved  discipline  .  20 

9.  Result  in  improvements  in  instruction  ...  16 

10.  School  policy  is  established  .  14 

11.  Result  in  improved  staff  morale  .  14 

12.  Of  at  least  some  value .  13 
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mentioned  by  forty-three  teachers  that  the  value  in  the 
meetings  is  that  the  group  works  together  to  solve  problems 
and  to  make  plans.  The  third  most  frequently  mentioned  item 
is  another  one  which  keeps  recurring  and  that  is  that  the 
meetings  result  in  greater  uniformity  in  practices.  Another 
case  for  announcements  is  made  by  the  twenty-seven  teachers 
who  felt  that  the  main  value  of  the  meetings  was  that  they 
kept  the  teachers  informed. 

The  fifth  most  frequently  mentioned  item,  but 
mentioned  by  only  twenty-four  teachers,  was  that  the  meetings 
were  of  little  or  no  value.  Twenty- two  teachers  indicated 
that  the  meetings  were  of  value  because  through  them  the 
teachers  were  made  aware  of  school  and  school  board  policies, 
and  twenty-one  teachers  thought  that  the  meetings  were 
essential  if  the  school  is  to  operate  as  a  unit.  Other 
teachers  mentioned  that  the  meetings  result  in  improved 
discipline,  improved  instruction,  establishment  of  school 
policy,  and  in  improved  staff  morale. 

Thirteen  teachers  felt  that  their  meetings  were  of 
at  least  some  value,  but  did  not  indicate  exactly  what  they 
had  in  mind. 

There  are  again  great  variations  in  the  ways  in 
which  teachers  feel  that  the  meetings  benefit  their  schools 
as  a  whole.  Greater  cooperation  and  unity  among  the  staff 
is  again  at  the  top  of  the  list,  but  it  is  disappointing  to 
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find  improvement  in  instruction  in  ninth  position  mentioned 
by  only  sixteen  teachers. 

Reports  of  principals.  Table  XXXI  shows  that  the 
principals  believed  staff  meetings  have  about  the  same  values 
as  those  stated  by  the  teachers.  Greater  cooperation,  unity, 
and  understanding  among  the  teachers  was  again  at  the  top  of 
the  list,  and  greater  unity  in  organization  and  of  purpose 
was  in  second  position.  Principals  also  felt  that  the  main 
value  of  staff  meetings  in  some  schools  was  that  they  result 
in  improved  morale.  The  concern  which  principals  have  for 
administration  is  shown  in  the  fact  that  the  fourth  most 
frequently  mentioned  item  was  that  staff  meetings  result  in 
better  administration  of  the  school. 

Ten  principals  felt  that  the  value  of  staff  meetings 
for  their  school  was  that  they  brought  about  greater  uniform¬ 
ity  in  practices,  and  nine  others  felt  that  their  value  lay 
in  the  fact  that  the  group  works  together  to  discuss  and  to 
solve  problems.  Other  values  mentioned  were  that  they  made 
possible  an  exchange  of  ideas,  and  that  teachers  were  kept 
informed  through  announcements.  In  ninth  position  again 
being  mentioned  only  five  times  was  that  the  meetings  were 
of  value  because  they  resulted  in  improvements  in  instruction. 
The  last  of  the  ten  items  is  that  school  policy  is  established 
in  cooperation  with  the  teachers. 
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TABLE  XXXI 

REPORTS  OF  PRINCIPALS  ON  THE  VALUE  WHICH  THEY  BELIEVE 
STAFF  MEETINGS  ARE  FOR  THEIR  SCHOOL  AS  A  WHOLE 

Number  of  times 
mentioned 

1.  Result  in  greater  cooperation, 

unity,  and  understanding  among  teachers  .  .  28 

2.  Greater  unity  of  organization  and 

unity  of  purpose  in  the  school  program  .  .  18 

3.  Result  in  improved  staff  morale  .  16 

4.  Result  in  better  administration 

of  the  school  . .  10 

5.  Result  in  greater  uniformity  in 

practices .  10 

6.  Group  works  together  to  discuss  and 

to  solve  problems  . .  9 

7.  Exchange  of  information  and  ideas  .  7 

8.  Teachers  kept  informed  through  the 

announcements  which  are  made  .  6 

9.  Result  in  improvements  in  instruction  ...  5 

10.  School  policy  established  in 

cooperation  with  the  teachers  .  4 
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The  values  which  principals  believe  that  staff 
meetings  have  for  their  school  as  a  whole  reflect  their 
concern  for  good  administration.  It  is  unfortunate  that  only- 
five  principals  felt  that  the  value  of  their  staff  meetings 
was  that  they  resulted  in  improvements  in  instruction. 

V.  WHY  TEACHERS  HAVE  NOT  FOUND  MEETINGS  HELPFUL 

The  respondents  who  answered  that  their  staff  meetings 
neither  helped  them  to  improve  their  classroom  instruction 
nor  in  any  other  ways  were  asked  to  suggest  reasons  as  to 
why  the  meetings  had  not  been  helpful.  There  were  only  two 
principals  in  this  category  and  neither  of  them  suggested 
any  reasons.  Table  XXXII  shows  the  eight  most  common  reasons 
which  were  suggested  by  the  teachers. 

Nineteen  teachers  mentioned  that  meetings  had  not  been 
helpful  in  improving  instruction  because  instructional 
matters  were  not  discussed.  The  second  most  frequently 
mentioned  reason  was  that  meetings  were  not  helpful  because 
they  were  not  planned,  prepared,  or  organized  properly. 

Eight  teachers  stated  that  meetings  consisted  only  of 
announcements  and  the  same  number  felt  that  there  was  too 
much  discussion  and  too  few  decisions. 

Other  criticisms  were  that  the  topics  discussed  did 
not  pertain  to  the  proper  grade  level,  that  meetings  were 
not  held  regularly  enough,  and  that  meetings  dealt  only  with 
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administrative  matters.  Four  teachers  indicated  that  the 
reason  why  the  meetings  were  not  helpful  was  that  decisions 
were  made  but  were  never  carried  out. 


TABLE  XXXII 

SUGGESTIONS  GIVEN  BY  TEACHERS  AS  TO  WHY  STAFF  MEETINGS 

HAVE  NOT  BEEN  HELPFUL 

Number  of  times 
mentioned 

1.  Problems  of  teachers  or  methods 
of  improving  instruction  are 

not  discussed .  19 

2.  Meetings  are  not  planned,  prepared, 

or  organized  properly  ...  .  9 

3.  Meetings  consist  only  of  announcements 

with  little  teacher  participation  .  8 

4.  Too  much  discussion  without 

reaching  any  decisions  .  8 

5.  Topics  discussed  do  not  pertain  to 

proper  grade  level  or  subjects  .  7 

6.  Meetings  not  held  regularly  or 

often  enough .  5 

7.  Decisions  are  made  but  are  not 

carried  out .  4 


Considering  the  relatively  few  suggestions  given  here, 


teachers  must  be  reasonably  well  satisfied  with  their 
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meetings  or  have  few  constructive  suggestions  for  their 
improvement  if  they  do  not  find  them  helpful  as  they  are. 

VI.  SUMMARY  OF  CHAPTER  VII 

Reports  on  whethe r  or  not  staff  meetings  are  helpful. 
The  results  of  the  investigation  show  that  most  of  the 
respondents  did  find  staff  meetings  to  be  of  value.  Only  12 
per  cent  of  the  teachers  and  2  per  cent  of  the  principals 
reported  that  the  meetings  did  not  help  them  in  any  way. 

How  staff  meetings  help  to  improve  instruction. 
Teachers  reported  that  meetings  helped  them  to  improve  their 
instruction  because  they  were  made  aware  of  new  techniques 
and  improved  methods  of  teaching,  they  exchanged  ideas  with 
other  teachers,  and  they  were  made  aware  of  improved  methods 
of  maintaining  discipline.  Principals  indicated  these  same 
reasons  among  those  mentioned  most  frequently. 

Other  ways  in  which  meetings  are  helpful .  Both  the 
teachers  and  principals  indicated  that  staff  meetings  brought 
about  greater  cooperation  and  unity  among  staff  members. 
Teachers  found  meetings  helpful  because  they  obtained 
solutions  to  specific  problems  and  were  made  aware  of  school 
policy.  Principals  indicated  that  staff  meetings  also 
helped  them  to  understand  the  staff  and  students  and  facili¬ 
tated  the  administration  of  the  school. 
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Value  of  staff  meetings  for  school  as  a  whole.  Both 
teachers  and  principals  reported  that  the  main  value  in 
holding  staff  meetings  was  that  they  brought  about  greater 
unity,  cooperation,  and  understanding  among  staff  members. 

Why  teachers  have  not  found  meetings  helpful.  The 
reason  mentioned  most  frequently  was  that  problems  of 
teachers  or  methods  of  improving  instruction  were  not 
discussed  at  the  meetings. 
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CHAPTER  VIII 


PROBLEMS  ENCOUNTERED  IN  HOLDING  STAFF  MEETINGS 

The  respondents  were  asked  to  state  the  main  problems 
which  the  staff  encountered  in  attempting  to  carry  on  staff 
meetings.  The  answers  to  this  question  are  summarized  in 
this  chapter. 


I.  REPORTS  OF  TEACHERS 

Table  XXXIII  shows  the  problems  which  were  mentioned 
in  decreasing  order  of  the  number  of  times  that  each  one 
was  mentioned.  The  most  frequent  answer  given  to  the 
question  was  that  no  or  few  problems  were  encountered,  and 
this  was  mentioned  by  forty-seven  teachers.  Thirty-nine 
teachers  felt  that  finding  a  time  suitable  for  all  was  a 
problem,  while  thirty  were  concerned  with  the  lack  of 
interest  and  participation  on  the  part  of  the  teachers.  The 
next  two  problems  were  mentioned  only  sixteen  times  each; 
these  dealt  with  controlling  the  discussion  and  reaching  a 
consensus  or  uniformity  of  action. 

The  sixth  most  frequently  mentioned  problem  was  the 
difficulty  of  finding  topics  of  common  interest  to  all 
staff  members  followed  by  the  problems  arising  out  of  the 
reluctance  of  some  of  the  staff  members  to  stay  after  school. 
Some  of  this  reluctance  may  be  partly  due  to  the  fact  that 
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TABLE  XXXIII 

REPORTS  OF  TEACHERS  ON  THE  PROBLEMS  ENCOUNTERED  IN  HOLDING 

STAFF  MEETINGS 

Number  of  times 
mentioned 

1.  No  problems  encountered  . .  47 

2.  Finding  a  time  which  is  suitable  for 

all  staff  members .  39 

3.  Lack  of  interest  and  participation 

on  the  part  of  the  teachers .  30 

4.  Controlling  discussion  with  respect 
to  staying  on  the  topic  and  not 

spending  too  much  time  on  one  topic  ....  16 

5.  Reaching  a  consensus  and  also 

obtaining  uniformity  of  action  .  16 

6.  Finding  problems  which  are  common 

to  all  staff  members .  13 

7.  Teachers  reluctant  to  or  can’t  stay 

after  school .  11 

8.  Meetings  are  too  lengthy .  10 

9.  Getting  teachers  together  for  the 

meeting — some  are  tardy .  8 

10.  Meetings  are  held  infrequently .  7 

11.  All  teachers  do  not  attend .  7 

12.  Meetings  dominated  by  the  principal  ....  7 

13.  Inadequate  planning  and  preparation 

of  the  agenda  and  for  the  meeting  in 
general  . 
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ten  teachers  mentioned  that  their  meetings  were  too  long. 

Among  other  problems  mentioned  were  getting  teachers 
together  for  the  meeting,  getting  all  teachers  to  attend, 
infrequent  meetings,  and  meetings  which  were  dominated  by 
the  principal.  Seven  teachers  felt  that  inadequate  planning 
and  preparation  for  the  meeting  was  a  problem. 

It  is  interesting  to  note  that  many  of  the  problems 
which  the  teachers  mention  are  problems  which  concern  teachers 
and  could  perhaps  be  solved  by  the  teachers.  That  is  they 
would  be  solved  if  teachers  were  more  willing  to  stay  after 
school,  more  ready  to  participate  in  the  meeting,  more  agree¬ 
able  to  views  of  others,  and  so  on. 

II.  REPORTS  OF  PRINCIPALS 

Table  XXXIV  shows  the  problems  mentioned  by  the 
principals  in  decreasing  order  of  the  number  of  times  that 
each  was  mentioned.  The  most  frequently  mentioned  problem 
dealt  with  the  lack  of  time  in  which  to  plan  and  hold  the 
meetings.  Seventeen  principals  felt  that  their  problems 
arose  out  of  the  reluctance  of  teachers  to  stay  after  school. 
The  third  most  frequently  mentioned  problem  and  one  which 
was  mentioned  the  most  frequently  by  the  teachers  was  that 
no  or  few  problems  were  encountered. 

Principals  also  stated  that  finding  problems  of  common 
interest,  lack  of  interest  in  research  and  problems  of  the 
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TABLE  XXXIV 

REPORTS  OF  PRINCIPALS  ON  PROBLEMS  ENCOUNTERED  IN  HOLDING 

STAFF  MEETINGS 

Number  of  times 
mentioned 

1.  Lack  of  time  in  which  to  plan  for 

and  hold  meetings  .  .......  22 

2.  Teachers  reluctant  to  or  can’t  stay- 

after  school . .  .  .  17 

3.  No  or  few  problems  encountered .  11 

A.  Finding  topics  of  interest  to  all .  10 

5.  Lack  of  interest  on  the  part  of  the 
staff  in  research  and  problems  of 

the  school  as  a  whole .  9 

6.  Controlling  discussion  with  respect  to 
staying  on  the  topic  and  not  spending 

too  much  time  on  one  topic .  8 

7.  Finding  a  time  which  is  suitable 

for  all  staff  members  . .  8 

8.  Keeping  the  meeting  short  and  yet 

covering  all  the  topics .  5 

9.  Lack  of  participation .  5 

10.  Personal  feelings  among  staff  members  ...  3 

11.  No  suitable  place  in  which  to  hold 

meetings  .  3 
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school  as  a  whole,  and  the  difficulty  of  controlling  the 
discussion  all  added  to  the  difficulty  of  attempting  to 
hold  staff  meetings.  Eight  principals  indicated  that  there 
was  some  problem  in  finding  a  time  which  was  suitable  for 
all  staff  members.  This  problem  was  also  mentioned  by 
thirty-nine  teachers  perhaps  indicating  that  they  were  more 
concerned  with  time  than  the  principals  thought  they  were. 

Other  problems  mentioned  were  keeping  the  meetings 
short  and  yet  covering  all  business,  lack  of  participation, 
personal  feelings  among  staff  members,  and  having  no  suit¬ 
able  place  for  holding  the  meetings. 

It  would  seem  that  many  of  the  problems  listed  by  the 
principals  have  to  do  with  the  time  factor,  and  interest  in 
and  participation  in  the  meetings  by  the  teachers. 

III.  SUMMARY  OF  CHAPTER  VIII 

Forty-seven  teachers  and  eleven  principals  reported 
that  no  problems  or  few  problems  were  encountered.  Most  of 
the  other  problems  had  to  do  with  the  time  factor  and  with 
lack  of  interest  or  lack  of  cooperation  on  the  part  of  the 
teachers  in  carrying  out  the  meetings. 
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CHAPTER  IX 


HOW  STAFF  MEETINGS  COULD  BE  MADE  MORE  EFFECTIVE 

This  chapter  summarizes  the  responses  given  to  the 
question  asking  how  staff  meetings  could  be  made  more 
effective . 


I.  OPINIONS  OF  TEACHERS 

Table  XXXV  shows  the  opinions  of  teachers  as  to  how 
staff  meetings  could  be  made  more  effective.  The  most 
frequent  suggestion,  and  one  which  was  made  by  forty-four 
teachers  was  that  there  should  be  greater  participation  on 
the  part  of  the  staff  both  in  planning  the  meetings  and 
during  the  meetings.  Closely  associated  with  this  was  the 
suggestion  made  by  thirty-seven  teachers  to  the  effect  that 
meetings  should  be  better  planned. 

The  third  most  frequently  given  suggestion  was  that 
meetings  should  be  more  concerned  with  improving  instruction. 
This  was  followed  by  suggestions  that  meetings  should  be 
held  regularly,  that  teachers  should  give  reports,  and  that 
an  agenda  should  be  made  available  to  the  teachers  before 
meetings . 

Sixteen  teachers  felt  that  it  would  help  to  have 
shorter  and  more  frequent  meetings,  and  fourteen  thought 
that  the  meetings  should  be  more  formal.  Twelve  teachers 
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TABLE  XXXV 

SUMMARY  OF  THE  OPINIONS  OF  TEACHERS  AS  TO  HOW  STAFF 
MEETINGS  COULD  BE  MADE  MORE  EFFECTIVE 

Number  of  times 
mentioned 

1.  Greater  participation  on  the  part 
of  the  staff  both  in  planning 

and  during  the  meetings .  44 

2.  Meetings  should  be  better  planned  .  37 

3.  Meetings  should  deal  with  methods 

of  improving  instruction  .  31 

4.  Meetings  should  be  held  regularly— 

have  a  specified  day  and  time .  29 

5.  Teachers  should  give  reports  on 

books,  research,  and  studies  .  19 

6.  Agenda  should  be  made  available 

to  teachers  before  the  meeting  .  IS 

7.  Have  shorter,  more  frequent  meetings  ...  16 

£.  Hold  more  formal  meetings .  14 

9.  Meetings  should  be  part  of  a  larger 

program .  12 

10.  Hold  separate  meetings  for 
elementary,  junior,  and  senior  high 

school  teachers  .  12 

11.  No  or  few  improvements  possible .  11 

12.  Meetings  should  be  held  in  school 

time . 9 
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thought  that  each  meeting  should  be  part  of  a  larger  program 
and  the  same  number  thought  that  meetings  would  be  improved 
if  they  were  held  separately  for  elementary,  junior,  and 
senior  high  school  teachers.  The  eleventh  and  twelfth  most 
frequently  mentioned  items  were  that  no  or  few  improvements 
were  possible,  and  that  the  meetings  should  be  held  in  school 
time . 

Although  the  most  frequent  suggestion  made  was  that 
dealing  with  teacher  participation,  the  others  cover  a  wide 
area.  The  teachers  suggest  that  meetings  would  be  improved 
by  better  planning,  informing  teachers  of  the  agenda,  holding 
more  formal  meetings,  holding  shorter  meetings,  and  so  on. 

II.  OPINIONS  OF  PRINCIPALS 

Table  XXXVI  shows  the  opinions  of  principals  on  how 
staff  meetings  could  be  made  more  effective  listed  in 
descending  order  of  the  number  of  times  that  each  item  was 
mentioned.  Sixteen  principals  felt  that  meetings  should  be 
better  planned,  and  the  same  number  thought  that  in-service 
training  projects  should  be  carried  out.  Eleven  principals 
were  of  the  opinion  that  each  of  the  following  would  increase 
the  effectiveness  of  staff  meetings:  making  meetings  part  of 
a  larger  program,  placing  more  emphasis  on  the  improvement 
of  instruction,  and  obtaining  greater  cooperation  from  the 
staff  members. 
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TABLE  XXXVI 

SUMMARY  OF  THE  OPINIONS  OF  PRINCIPALS  AS  TO  HOW  STAFF 
MEETINGS  COULD  BE  MADE  MORE  EFFECTIVE 

Number  of  times 
mentioned 

1.  Meetings  should  be  better  planned  .  16 

2.  Carry  out  in-service  training 

projects:  reading,  reports,  etc .  16 

3.  Meeting  should  be  part  of  a 

larger  program  .  11 

4.  Place  more  emphasis  on  the  improvement 

of  instruction .  11 

5.  Greater  cooperation  and  a  more 
professional  attitude  on  the  part 

of  staff  members .  11 

6.  Greater  participation  on  the  part 

of  the  staff .  8 

7.  Involve  the  staff  in  planning  the 

meetings  .  7 

8.  Have  shorter,  more  frequent  meetings  ...  7 

9.  Make  use  of  at  least  some  school  time  ...  6 

10.  Meetings  should  be  held  regularly  .  5 
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Eight  principals  thought  that  there  should  be  greater 
participation  on  the  part  of  the  staff  and  another  seven 
indicated  that  the  staff  should  be  involved  in  planning  the 
meetings.  Other  suggestions  made  were  that  meetings  should 
be  shorter  but  more  frequent,  that  at  least  some  school  time 
should  be  used,  and  that  meetings  should  be  held  regularly. 

Other  than  the  idea  that  there  should  be  more  staff 
cooperation  and  a  more  professional  attitude  on  the  part  of 
the  staff,  the  suggestions  given  by  principals  do  not  differ 
greatly  from  those  of  teachers. 

III.  SUMMARY  OF  CHAPTER  IX 

Principals  and  teachers  seem  to  be  of  the  opinion 
that  meetings  could  be  made  more  effective  if  the  meetings 
were  better  planned  and  involved  more  teacher  participation 
both  in  planning  and  during  the  meeting  itself.  There  were 
also  suggestions  to  the  effect  that  each  individual  meeting 
should  be  made  a  part  of  a  larger  program  and  should  be  part 
of  a  continuing  project.  Both  teachers  and  principals  felt 
that  there  should  be  more  emphasis  on  the  improvement  of 
instruction.  Among  other  suggestions  made  was  the  one  to 
the  effect  that  shorter  but  more  frequent  meetings  should  be 


held 


J 


• 

c 

• 

.7  fJO 

:,7.:'7  ;  ,;t;7 

• 

/ 

' 

■  ’  .  ;  r  ; 

■ 

■ 

■  •  i 

,  7* ; 

.  ,  ( 

3d  1  '  ; 

:  - 

t 

■  ■ 

1 

77/ ::  : 

.  - 

■■■ 

•  :  ■  :  . 

7  ■ 

1  • 

.  1  ’ 

;  :  v;  ;  '|.lV,n-  i  n  ■ 

.7  7  7: 

'  •  ■  • 

7 

•d  1; 

rrr.  ; 

. 

.  -  ,  " 

K 

'•  mom 

:<■  ■' 

'  ■ 

!  '  •• 

;  ■ 

■ 

77 

' 

• 

5  • 

•  . 

■  7 

' 

. 

. 

7  • 

7-  7  V.U 

. 

■ 

■ 

' . I  i  7:7 

j  i r 

' 

77.  ■'  Mjjo-o  7  a 

t  :• 

■  L-j  ' j 77 

7  '1  r: 

• 

ty>  ■: 

; 

•  7  r  ■  -  ,ic;  7i 

■ 

. 

flf  r7i  7 

id  ;  I 

d  do  d 

“  .1-  '  ’ 

V 

.  . 

.  .  7  j;  .77 

. 

:  : 

• 

•:  i  .  '  ^ 

:-rf. 

7 

• 

...  -J* 

! 

( 

/  777;,  ’ 

,  7. 

■'"i.  • :  r  ;  ■  7'  ’  '  7 

■ 

t 

: 

- 

■  i  ,t  m 

.1:  .77717. 

•;  7.0 

'lO  .7  ■  7  7.  '7 

•;  77. 

- 

■  ■  ■  7  '  o  '  - 

•: 

. 


CHAPTER  X 


CONCLUSIONS  AND  RECOMMENDATIONS 

The  conclusions  stated  in  this  chapter  are  based  on 
the  study  while  the  recommendations  are  based  both  on  the 
study  and  on  the  literature  which  was  surveyed. 

I.  CONCLUSIONS 

1.  Many  meetings  as  they  are  being  held  at  present  lack 
over-all  planning  and  lack  teacher  participation  in 
planning  meetings  and  in  deciding  on  what  practices 
and  procedures  will  be  used.  This  is  not  as  much  a 
matter  of  allowing  them  to  participate  as  it  is  of 
obtaining  their  participation. 

2.  Teachers  and  principals  do  not  agree  on  what  the  main 
purposes  for  holding  staff  meetings  should  be.  Nor 
do  they  agree  on  the  emphasis  which  should  be  put  on 
various  other  purposes  for  which  staff  meetings 
could  be  held.  Teachers  and  principals  do  agree  on 
what  topic  is  given  the  most  time  and  attention  at 
staff  meetings,  but  disagree  on  the  relative  amount 
of  time  and  attention  which  is  given  to  various  other 
topics.  Both  groups  of  respondents  desire  some 
changes  from  the  present  practices  in  what  is 
discussed  at  staff  meetings,  but  they  do  not  agree 
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on  what  some  of  these  changes  should  be. 

3.  The  opinions  of  teachers  and  principals  do  not 
always  agree  with  the  practices  which  they  report. 
There  are  also  some  differences  between  the  practices 
and  what  authorities  suggest  should  be  done.  Usually 
there  is  agreement  between  the  opinions  of  teachers 
and  principals  and  authoritative  statements  concern¬ 
ing  various  practices. 

4.  Most  teachers  and  principals  believe  that  staff 
meetings  help  them  in  some  ways,  but  not  all  of 
them  feel  that  the  meetings  help  them  to  improve 
their  classroom  instruction. 

5.  The  main  value  of  holding  staff  meetings  seems  to 
be  that  they  result  in  greater  cooperation,  unity, 
and  understanding  among  staff  members.  It  is  the 
writer’s  opinion  that  if  the  meetings  achieved  little 
else,  they  would  be  worth  holding  for  this  reason 
alone . 

6.  Teachers  would  find  the  meetings  even  more  helpful 
if  an  attempt  were  made  to  use  them  to  improve 
classroom  instruction. 

7.  Many  of  the  problems  encountered  in  holding  staff 
meetings  arise  out  of  the  time  factor  and  the  lack 
of  interest  on  the  part  of  some  staff  members. 
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II .  RECOMMENDATIONS 

The  writer  has  one  main  recommendation  which  was 
suggested  in  part  by  Boardman,  Douglass,  and  Bent  and  in 
part  by  Briggs  and  Justman.  The  former  suggested  that  the 
teachers  should  have  a  part  and  a  voice  in  planning  such 
things  as  the  time,  place,  length,  and  frequency  of  the 
meetings.*''  The  latter  suggested  that  the  first  meeting  each 
year  should  be  devoted  to  the  cooperative  planning  of  the 

o 

meetings  for  the  entire  year.  It  is  the  opinion  of  the 
writer  that  if  these  two  things  were  done,  that  is,  involving 
the  teachers  in  planning  the  details  and  in  planning  meetings 
for  the  whole  year,  the  time  spent  in  staff  meetings  would  be 
put  to  much  better  use  and  everyone  would  benefit  more  from 
the  meetings. 

Teachers  must  be  involved  in  deciding  such  things  as 
the  purpose,  the  time,  the  number  of  meetings,  and,  in  short, 
the  various  practices  and  procedures  which  were  discussed  in 
previous  chapters.  As  a  guide  the  writer  makes  the  following 
recommendations  with  the  suggestion  that  they  could  be 

■'■Charles  W.  Boardman,  Harl  R.  Douglass,  and  Rudyard  K. 
Bent,  Democratic  Supervision  in  Secondary  Schools  (Boston: 
Houghton  Miflin  Company,  1953*17  P«  220. 

2 

Thomas  H.  Briggs  and  Joseph  Justman,  Improving 
Instruction  Through  Supervision  (New  York:  Macmillan,  1952), 
p .  A2A  * 
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modified  to  suit  the  circumstances  of  a  particular  school. 

1.  The  main  purpose  for  holding  staff  meetings  should 
be  to  improve  the  school’s  instructional  program 
with  a  reduction  in  the  amount  of  time  and  emphasis 
devoted  to  administrative  detail. 

2.  From  two  to  four  hours  should  be  spent  each  month  in 
holding  staff  meetings. 

3.  Each  school  should  hold  two  regular  staff  meetings 
each  month. 

4.  Each  meeting  should  not  be  less  than  one  hour  nor 
more  than  two  hours  in  length. 

5.  One  of  the  meetings  each  month  should  be  held  after 
school  hours,  but  an  attempt  should  be  made  to  hold 
part  of  the  other  meeting  in  school  hours. 

6.  The  meetings  should  be  held  on  a  day  early  in  the 
week. 

7.  If  the  size  of  the  group  permits,  meetings  should  be 
held  in  the  staff  room.  Otherwise  the  library,  or  a 
classroom  could  be  utilized. 

$.  An  agenda  should  be  prepared  beforehand  and  should  be 
made  available  to  the  teachers  at  least  one  day 
before  the  meeting. 

9.  Teachers  should  take  part  in  planning  each  of  the 

meetings  as  well  as  the  meetings  for  the  entire  year. 

10.  Each  of  the  meetings  should  be  part  of  a  larger 
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program  of  in-service  training  or  of  professional 
improvement . 

11.  Meetings  should  be  scheduled  for  a  particular  day 
and  for  a  specific  time.  Meetings  should  start  and 
end  on  time. 

12.  Refreshments  should  be  served  before  the  meeting 
which  is  held  entirely  outside  of  school  hours. 

13.  A  teacher  should  sometimes  act  as  chairman,  but  the 
principal  should  be  in  the  chair  when  administrative 
matters  are  being  discussed. 

14.  Teachers  should  be  encouraged  to  take  an  active 
part  in  the  discussions  and  should  be  invited  to 
make  reports  on  reading  and  on  studies. 

15.  An  attempt  should  always  be  made  to  reach  a  con¬ 
sensus.  If  this  fails,  the  question  could  either  be 
put  to  a  vote  or  left  for  the  principal  to  decide. 
Which  of  the  two  is  used  will  depend  upon  the  nature 
of  the  issue. 

16.  There  should  be  a  recorder  and  minutes  of  the 
meeting  should  be  kept.  The  meeting  should  end 
with  a  summary,  and  a  summary  of  the  meeting  in 
printed  form  should  be  distributed  to  the  teachers 
the  day  after  the  meeting. 

Most  of  the  meetings  should  be  informal,  but  this 
should  not  be  carried  to  an  extreme. 
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1$.  Most  of  the  schools  should  be  able  to  make  use  of 
bulletins  to  make  day  to  day  announcements. 
Announcements  should  not  be  left  until  there  is  a 
staff  meeting.  Those  which  have  to  be  made  at  the 
meetings  should  be  made  orally. 

19.  All  teachers  in  the  school  should  attend  the 
regular  meetings. 

20.  Meetings  of  teachers  of  a  particular  grade  or  a 
particular  subject  should  be  held  when  the  topics 
to  be  discussed  are  not  of  general  interest  or 
concern. 
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CHAPTER  XI 


SUMMARY  OF  THE  INVESTIGATION 

The  main  purposes  of  this  study  were  to  determine 
what  were  the  opinions  of  teachers  and  principals  concerning 
various  staff  meeting  procedures  and  also  to  determine  what 
the  present  practices  were  with  respect  to  the  same  topics 
which  were  covered  in  opinions.  An  attempt  was  also  made  to 
determine  if  and  how  respondents  found  the  meetings  helpful 
and  what  their  suggestions  were  for  improving  the  meetings. 

In  order  to  determine  these  various  things  a  question¬ 
naire  was  sent  to  576  teachers  and  principals  in  schools 
throughout  the  province.  The  sample  was  limited  to  teachers 
in  non-city  schools  and  schools  which  included  at  least  one 
senior  high  school  grade.  Over  eighty  per  cent  returns 
were  received. 

The  questionnaire  study  revealed  that  teachers  were 
of  the  opinion  that  the  main  purposes  for  holding  staff 
meetings  should  be  to  discuss  school  discipline  and  pupil 
management  followed  by  attempting  to  improve  the  school’s 
instructional  program.  Principals  thought  that  the  main 
purposes  should  be  to  try  to  improve  the  school’s  instruction¬ 
al  program  and  to  evaluate  the  present  instructional  program 
in  the  school.  Both  teachers  and  principals  were  of  the 
opinion  that  a  minimum  amount  of  time  and  attention  should 
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be  given  to  providing  an  opportunity  for  the  principal  to 
make  announcements,  studying  and  discussing  community 
relations,  and  providing  a  social  activity  for  teachers. 

The  reports  of  teachers  and  principals  agreed  that 
most  of  the  time  and  attention  at  staff  meetings  was  given 
to  discussing  school  discipline  and  pupil  management. 

Teachers  appeared  to  be  content  with  this  but  felt  that  more 
time  and  attention  should  be  devoted  to  trying  to  improve 
the  school1 s  instructional  program,  evaluating  the  present 
program  and  developing  staff  unity  and  morale.  They  also 
indicated  that  less  time  should  be  taken  up  by  principal’s 
announcements.  Principals  felt  that  more  time  and  attention 
should  be  devoted  to  attempting  to  improve  the  school’s 
educational  program,  and  evaluating  the  present  program,  and 
that  less  time  should  be  spent  on  discussing  school  discipline 
and  pupil  management.  The  literature  in  the  field  agrees 
that  most  of  the  time  should  be  spent  discussing  ways  and 
means  of  improving  the  instructional  program  in  the  school. 

Respondents  appeared  to  be  willing  to  have  the  amount 
of  time  which  they  spent  at  staff  meetings  increased.  Over 
60  per  cent  indicated  that  they  were  in  favor  of  spending 
at  least  two  hours  per  month  while  more  than  one-half  reported 
that  they  spent  less  than  one  hour  each  month  at  staff 
meetings.  The  number  of  meetings  could  also  be  increased. 

This  is  indicated  by  the  fact  that  over  one-half  of  the 
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respondents  favored  holding  at  least  two  meetings  each  month 
while  more  than  two-thirds  reported  that  only  one  meeting  was 
held . 

The  most  favorable  length  for  staff  meetings  seems  to 
be  from  one  to  two  hours.  Forty-four  per  cent  of  the  teachers 
and  34  per  cent  of  the  principals  reported  that  their 
meetings  were  either  longer  or  shorter  than  this.  More  than 
fifty  per  cent  of  the  teachers  would  be  in  favor  of  holding 
meetings  after  school  hours  as  they  seem  to  be  held  most 
frequently,  but  there  are  also  indications  that  many  of  them 
would  like  to  make  use  of  some  school  time. 

Many  of  the  respondents  had  no  preference  as  to  what 
day  of  the  week  should  be  used  for  holding  staff  meetings. 

Days  which  are  earlier  in  the  week  appeared  to  be  favored  by 
opinion,  practice,  and  by  the  literature.  The  staff  room 
appears  to  be  the  most  suitable  place  for  holding  meetings 
and  is  the  place  which  is  most  commonly  used. 

The  respondents  favored  having  an  agenda  prepared 
beforehand  as  it  seems  is  done  in  many  schools.  Respondents 
favored  an  increase  in  the  number  of  times  that  an  agenda 
is  made  available  to  teachers  before  the  meetings.  The 
reports  indicated  that  the  principals  were  doing  most  of  the 
planning  for  staff  meetings  while  opinions  favored  giving 
the  teachers  a  greater  share  in  this.  Opinions  also  seemed 
to  indicate  that  meetings  should  be  scheduled  for  a  particular 
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day  and  at  a  particular  time  and  that  it  should  not  be  a 
general  practice  to  hold  meetings  only  when  the  principal  or 
the  teachers  felt  it  was  necessary. 

Most  of  the  respondents  favored  having  refreshments 
served  at  least  sometimes.  The  reported  practices  showed 
as  much  variation  as  did  the  opinions.  Principals  appeared 
to  be  more  in  favor  of  having  refreshments  served  than  were 
the  teachers. 

The  investigation  revealed  that  both  teachers  and 
principals  would  favor  having  a  teacher  act  as  chairman 
more  often  than  this  is  being  done  now,  and  that  they  also 
felt  that  there  should  be  an  increase  in  teacher  partici¬ 
pation  at  the  meetings. 

It  was  also  revealed  that  over  $0  per  cent  of  the 
respondents  thought  that  there  should  usually  be  an  attempt 
made  to  reach  a  consensus  but  that  at  times  questions  could 
be  decided  either  by  a  vote  or  by  the  principal.  Respondents 
also  favored  an  increase  in  the  practice  of  keeping  a  record, 
summarizing  the  meetings,  and  in  making  a  summary  available 
to  the  teachers. 

Results  appeared  to  show  that  respondents  favored  a 
slight  decrease  in  the  number  of  informal  meetings.  This 
may  be  a  reaction  to  the  degree  of  informality  rather  than  to 
informal  meetings  as  such.  Another  practice  in  which 
respondents  felt  that  there  should  be  a  decrease  was  in  the 
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number  of  oral  announcements.  It  may  be  that  respondents 
preferred  to  have  announcements  made  from  day  to  day  through 
printed  bulletins  rather  than  having  all  of  them  left  for 
staff  meetings. 

There  is  general  agreement  in  both  opinions  and 
practices  concerning  the  fact  that  all  teachers  should 
attend  the  regular  meetings.  Some  respondents  favored  hold¬ 
ing  grade-level  staff  meetings.  This  should  probably  be 
done  more  often  than  it  is  in  larger  schools  and  when  topics 
to  be  discussed  concern  only  teachers  of  particular  grades 
or  particular  subjects. 

Most  of  the  respondents  felt  that  staff  meetings  were 
of  some  value,  and  over  one-half  indicated  that  the  meetings 
helped  them  to  improve  their  classroom  instruction.  The 
main  ways  which  were  reported  were  that  meetings  made  teachers 
aware  of  new  techniques  and  improved  methods  of  teaching, 
that  meetings  made  possible  an  exchange  of  ideas  with  other 
teachers,  and  that  teachers  were  made  aware  of  improved 
methods  of  maintaining  discipline.  Teachers  stated  that  the 
meetings  also  enabled  them  to  obtain  solutions  to  specific 
problems,  and  principals  reported  that  meetings  helped  them 
in  the  administration  of  the  school.  The  main  general 
value  in  holding  staff  meetings  appeared  to  be  that  they 
brought  about  greater  unity,  cooperation,  and  understanding 
among  staff  members.  Some  teachers  suggested  that  the  main 
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reason  why  they  had  not  found  the  meetings  helpful  was  that 
no  attempt  had  been  made  to  use  them  to  try  to  improve 
instruction. 

The  main  problems  encountered  in  holding  meetings 
appear  to  be  a  lack  of  time  in  which  to  plan  and  to  hold 
meetings  and  also  a  lack  of  participation  and  interst  on  the 
part  of  some  staff  members.  For  this  reason  the  main 
suggestions  which  the  respondents  had  to  make  for  improving 
the  meetings  were  that  there  should  be  more  and  better 
planning  and  that  the  teachers  should  participate  in  planning 
the  meetings. 

The  main  conclusions  reached  as  a  result  of  the  study 
were  that  many  meetings  lack  adequate  planning,  that 
teachers  and  principals  do  not  agree  entirely  on  what  the 
purposes  of  staff  meetings  should  be  or  are,  that  opinions 
of  teachers  and  principals  do  not  always  agree  with  the 
practices,  and  that  most  teachers  and  principals  do  find 
staff  meetings  helpful.  The  main  value  in  holding  the 
meetings  is  that  it  brings  about  greater  cooperation  among 
staff  members.  Other  conclusions  reached  were  that  teachers 
would  find  the  meetings  more  helpful  if  they  were  used  for 
the  purpose  of  discussing  instructional  improvement,  and 
that  the  main  problems  encountered  arise  out  of  the  time 
factor  and  lack  of  interest  and  participation  on  the  part 
of  some  staff  members. 
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The  main  recommendation  made  was  that  the  meetings 
should  be  the  result  of  more  planning  and  that  the  teachers 
should  take  a  greater  part  in  this  planning.  Other  recom¬ 
mendations  which  staff  members  should  consider  were  making 
instructional  improvement  the  main  aim  and  purpose  of  staff 
meetings,  increasing  the  time  spent  in  staff  meetings, 
making  use  of  some  school  time,  preparing  an  agenda  before¬ 
hand,  scheduling  meetings  for  a  particular  day,  and  serving 
refreshments  at  some  of  the  meetings.  It  is  also  the  opinion 
of  the  writer  that  a  teacher  should  sometimes  act  as  the 
chairman  and  that  teachers  should  take  a  more  active  part  in 
the  meetings  themselves.  Meetings  should  not  be  used  up  by 
the  principal  in  the  process  of  making  announcements.  The 
meetings  should  be  summarized  by  the  recorder  and  a  summary 
should  also  be  made  available  to  teachers  after  the  meeting. 
It  is  also  recommended  that  all  teachers  attend  the  regular 
meetings,  but  that  at  times  meetings  could  be  held  for 
teachers  of  particular  grades  or  particular  subjects. 

If  these  recommendations  were  carried  out  within  the 
framework  of  teacher  participation  and  planning,  the 
meetings  should  become  a  more  profitable  and  enjoyable  part 
of  the  activities  of  every  school  staff. 
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APPENDIX 


Questionnaire 


QUESTIONNAIRE  RE:  STAFF  MEETINGS 
PART  I 


146 


A. 

1.  Your  present  position:  (Check  one ) 

Teacher  .  Vice-Principal  .  Principal  .... 

2.  Grade  or  grades  you  are  now  teaching:  . 

3.  Number  of  years  of  teaching  experience:  . 

4.  Marital  status:  Single. .  Married  ......  Widowed  .... 

5.  Sex:  Male  .  Female  . . 

6.  Number  of  full  time  teachers  in  your  school  including 

the  principal:  . . . 

7.  Grades  included  in  your  school:  . 


B.  Base  your  answers  to  the  following  questions  on  what  you 
think  would  be  ideal  for  your  particular  school. 

1.  The  following  is  a  list  of  purposes  for  which  staff 

meetings  might  be  held.  Use  the  numbers  from  1  to  11  to 
rank  them  in  what  you  feel  should  be  their  order  of 
importance  for  holding  staff  meetings  in  your  school. 

The  one  you  number  1  will  be  the  most  important;  the  one 
you  number  11  will  be  the  least  important. 

. (a)  To  discuss  proposed  administrative  changes. 

. (b)  To  provide  an  opportunity  for  the  principal  to  make 

announcements  to  the  staff. 

. (c)  To  study  and  discuss  teachers’  classroom  problems. 

. (d)  To  discuss  school  discipline  and  pupil  management. 

. (e)  To  develop  staff  unity  and  morale. 

. (f)  To  try  to  improve  the  school’s  instructional  program 

through  a  study  of  newer  methods  and  procedures. 
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(g)  To  provide  a  social  activity  for  teachers. 

(h)  To  discuss  professional  matters  other  than  those 
relating  directly  to  instruction. 

(i)  To  study  and  discuss  community  relations. 

(j)  To  review  current  administrative  practices. 

(k)  To  evaluate  the  present  instructional  program  in 
your  school. 


2.  In  general,  how  much  time  do  you  think  should  be  spent  in 
holding  staff  meetings  in  your  school  in  any  one  month 
period?  Check  one . 

(a)  Less  than  2  hours  .  (b)  2  to  4  hours  . 

(c)  4  to  6  hours  .  (d)  6  to  8  hours  ..... 

(e)  More  than  3  hours  . 

3.  How  should  the  time  you  have  indicated  in  (2)  be  distribu- 
ted  according  to  the  length  of  meetings  and  the  number  of 
meetings?  Check  only  one  in  each  column. 

Number  of  meetings  per  month.  Length  of  each  meeting . 


(a)  One  (a)  Less  than  one  hour  . 

(b)  Two  (b)  From  1  to  lg  hours  . 

(c)  Three  (c)  From  lg  to  2  hours  . 

(d)  Four  (d)  Two  hours  or  longer  .... 


(e)  More  than  four  . 

4.  Keeping  practical  circumstances  in  mind,  when  do  you  think 
staff  meetings  should  be  held  in  your  school?  Check  only  one . 

(a)  Before  school  ....  (b)  During  noon  hour  . 

(c)  During  school  hours  ...  (d)  After  school  . 

(e)  Partly  in  school  hours,  partly  after  school  . 

5.  Apart  from  any  personal  commitments  you  may  have,  on  what 

day  of  the  week  should  staff  meetings  be  held?  Check  only  one. 


(a)  Monday 
(c)  Wednesday 
(e)  Friday 


(b)  Tuesday 

(d)  Thursday 

(f)  Any  school  day 
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6.  Where  do  you  think  the  staff  meetings  in  your  school 
should  be  held?  Check  only  one . 

(a)  In  a  classroom  ..... 

(b)  In  the  principal’s  office  . 

(c)  In  the  staff  room  . 

(d)  In  the  library  . 

(e)  In  the  lunch  room  . 

(f)  In  the  Home  Economics  room  . 

(g)  In  any  suitable  room  . 


C.  How  often  do  you  think  each  of  the  following  practices 

should  be  used  in  connection  with  the  staff  meetings  which 
are  held  in  your  school?  Check  one  response  for  each 
statement . 


Usually  Sometimes  Seldom 


1.  An  agenda  should  be  prepared 
for  the  meeting  beforehand. 

2.  An  agenda  should  be  made  up 
at  the  beginning  of  the 
meeting . 

3.  There  should  be  no  definite 
agenda,  but  one  should  be 
made  up  as  the  meeting 
progresses . 

A.  An  agenda  should  be  made 
available  to  the  teachers 
before  the  meeting. 

5.  The  principal  should  plan  the 
content  and  procedures  of  the 
meetings . 

6.  The  teachers  should  take  a 
part  in  planning  the  content 
and  procedures  of  the  meetings 

7.  Staff  meetings  should  be  held 
on  a  specified  day  and  at  a 
specified  time. 

3.  Meetings  should  be  held  when 
the  principal  considers  it 
necessary. 
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9.  Meetings  should  be  held  when 
the  teachers  feel  it  is 
necessary. 

10.  Refreshments  should  be  served 
in  connection  with  the  meeting 

11.  The  principal  should  act  as 
chairman. 

12.  A  teacher  should  act  as  the 
chai rman. 

13.  There  should  be  no  chairman. 

14.  The  teachers  should  take  an 
active  part  in  the  discussions 

15.  Teachers  should  make  reports 
on  studies  they  have  made 

or  reading  they  have  done. 

16.  Most  questions  discussed 
should  be  decided  by  a  vote. 

17.  An  attempt  should  be  made 
to  reach  a  consensus  on 
issues. 

IS.  The  principal  should  decide 
questions  on  which  the 
teachers  have  difficulty 
agreeing. 

19.  A  record  of  the  discussion 
should  be  kept. 

20.  A  record  of  the  discussion 
should  be  made  available 
to  teachers  after  the 
meeting. 

21.  Each  meeting  should  be  part 
of  a  larger  program. 
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Usually  Sometimes  Seldom 


22.  The  meetings  should  be  con¬ 
ducted  in  a  formal  manner. 

23.  The  meetings  should  be  informal. 

24.  Announcements  should  be  made 
orally. 

25.  The  principal  should  read 
notices  which  are  given  to  the 
teachers  in  printed  form. 

26.  Notices  should  be  given  out  in 
printed  form,  but  should  not 
be  read  by  the  chairman. 

27.  The  meetings  should  end  with  a 
summary  by  the  chairman  or 
recorder. 

28.  The  teachers  should  be  the  most 
active  individuals  at  the 
meetings . 

29.  The  principal  should  be  the 
most  active  individual  at 
the  meetings. 

30.  All  teachers  in  the  school 
should  attend  the  regular 
meetings. 

31.  Only  interested  teachers  should 
attend  the  meetings. 

32.  Separate  staff  meetings  should 
be  held  for  elementary,  junior 
high  school,  and  senior  high 
school  teachers. 


This  is  the  end  of  Part  I  of  the  questionnaire; 
please  turn  the  page  and  continue  with  Part  II. 
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PART  II 

A.  Base  your  answers  to  the  following  questions  on  the 

practices  which  are  followed  in  holding  staff  meetings  in 
your  school  at  the  present  time. 

1.  Use  the  numbers  from  1  to  11  to  rank  the  following 

according  to  the  amount  of  time  and  attention  which  is 
given  to  each  one  of  them  during  the  staff  meetings 
which  are  held  in  your  school.  The  one  you  number  1 
will  be  given  the  most  time  and  attention;  the  one  you 
number  1_1  will  be  the  one  which  is  given  the  least  time 
and  attention. 

.  (a)  Evaluating  the  present  instructional  program  in 

your  school. 

.  (b)  Studying  and  discussing  community  relations. 

.  (c)  Providing  a  social  activity  for  teachers. 

.  (d)  Developing  staff  unity  and  morale. 

.  (e)  Studying  and  discussing  teachers’  classroom  problems 

.  (f)  Discussing  proposed  administrative  changes. 

.  (g)  Reviewing  current  administrative  practices. 

.  (h)  Discussing  professional  matters  other  than  those 

relating  directly  to  instruction. 

.  (i)  Trying  to  improve  the  school’s  instructional 

program  through  a  study  of  improved  methods  and 
procedures. 

.  ( j )  Discussing  school  discipline  and  pupil  management. 

.  (k)  Providing  an  opportunity  for  the  principal  to  make 

announcements  to  the  staff. 


2.  On  the  average,  how  much  time  is  spent  in  holding  staff 
meetings  in  your  school  in  any  one  month  period?  Check  one 


(a)  Less  than  2  hours 
(c)  4  to  6  hours 
(e)  More  than  $  hours 


(b)  2  to  4  hours 
(d)  6  to  8  hours 
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3.  How  is  the  time  you  have  indicated  in  (2)  distributed 
according  to  the  numbers  of  meetings  and  the  length  of 
each  meeting?  Check  only  one  in  each  column. 

Number  of  meetings  per  month.  Length  of  each  meeting. 


(a)  One  (a)  Less  than  one  hour  . 

(b)  Two  (b)  From  1  to  lj  hours  . 

(c)  Three  (c)  From  lj  to  2  hours  . 

(d)  Four  .....  (d)  Two  hours  or  longer  .... 


4. 

When  are  staff  meetings  usually  held  in  your  school? 
Check  only  one . 

(a)  Before  school  .  (b)  During  noon  hour  ... 

(c)  During  school  hours  .....  (d)  After  school  ... 

(e)  Partly  in  school  hours,  partly  after  school  ... 

5.  On  what  day  of  the  week  are  staff  meetings  usually  held? 
Check  one . 


(a)  Monday  .  (b)  Tuesday 

(c)  Wednesday  .....  (d)  Thursday 

(e)  Friday  .  (f)  No  regular  day 

(g)  Other:  State . 


6.  Where  are  the  staff  meetings  in  your  school  usually  held? 
Check  only  one . 

(a)  In  a  classroom  . 

(b)  In  the  principal’s  office  . 

(c)  In  the  staff  room  . 

(d)  In  the  library  . 

(e)  In  the  lunch  room  . 

(f)  In  the  Home  Economics  room  . 

(g)  Other .  State  where  . 


C.  How  often  are  each  of  the  following  practices  used  in 

connection  with  the  staff  meetings  which  are  held  in  your 
school?  Check  one  response  for  each  statement. 

Usually  Sometimes  Seldom 

1.  An  agenda  is  prepared  for  the 

meeting  beforehand.  .  .  . 
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2.  An  agenda  is  made  up  at  the 
beginning  of  the  meeting. 

3.  There  is  no  definite  agenda 
but  one  is  made  up  as  the 
meeting  progresses. 

4.  An  agenda  is  made  available 
to  the  teachers  before  the 
meeting. 

5.  The  principal  plans  the 
content  and  procedures  of 
the  meetings. 

6.  The  teachers  take  a  part  in 
planning  the  content  and 
procedures  of  the  meetings. 

7.  Staff  meetings  are  held  on  a 
specified  day  and  at  a 
specified  time. 

8.  Meetings  are  held  when  the 
principal  considers  it 
necessary. 

9.  Meetings  are  held  when  the 
teachers  feel  it  is  necessary 

10.  Refreshments  are  served  in 
connection  with  the  meetings. 

11.  The  principal  acts  as  chairman. 

12.  A  teacher  acts  as  chairman. 

13.  There  is  no  chairman. 

14.  Teachers  take  an  active 
part  in  the  discussions. 

15.  Teachers  make  reports  on  studies 
they  have  made  or  reading  they 
have  done. 
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16.  Most  questions  discussed 
are  decided  by  a  vote. 

17.  A  record  of  the  discussion 
is  kept. 

1$.  A  record  of  the  discussion 

is  made  available  to  teachers 
after  the  meeting. 

19.  An  attempt  is  made  to  reach 
a  consensus  on  issues. 

20.  The  principal  decides 
questions  on  which  the 
teachers  have  difficulty 
agreeing. 

21.  Each  meeting  is  part  of  a 
larger  program. 

22.  The  meetings  are  conducted 
in  a  formal  manner. 

23.  The  meetings  are  informal. 

24.  Announcements  are  made  orally. 

25.  The  principal  reads  notices 
which  are  given  to  the  teachers 
in  printed  form. 

26.  Notices  are  given  out  in 
printed  form  but  are  not  read 
by  the  principal  or  chairman. 

27.  The  meetings  end  with  a 
summary  by  the  chairman  or 
recorder. 

2$.  The  teachers  are  the  most 
active  individuals  at  the 
meetings . 

29.  The  principal*ls  the  most 
active  individual  at  the 
meetings. 


30.  All  teachers  in  the  school 
attend  the  regular  meetings. 
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31.  Only  interested  teachers  attend 
the  meetings. 

32.  Separate  staff  meetings  are 
held  for  elementary,  junior 
high  school,  and  senior  high 
school  teachers. 


D.  Anser  the  following  questions  in  the  spaces  provided.  If 

you  require  additional  space,  write  on  the  back  of  the  sheet. 


1.  Do  the  staff  meetings  in  your  school  help  you  to  improve 
your  classroom  instruction?  Check  one . 

Yes  .  No  . 

2.  If  you  have  checked  Yes  above,  state  how  the  staff 
meetings  have  helped  you. 


3. 


Do  the  staff  meetings  in  your  school  help  you  in  any 
other  way?  Check  one . 

Yes  .  No  . 


4.  If  you  have  checked  Yes  in  (3),  state  in  what  other  ways 
you  have  found  the  staff  meetings  helpful. 

5.  If  you  have  checked  No  in  both  (1)  and  (3),  suggest  some 
reasons  as  to  why  the  staff  meetings  have  not  been  helpful. 

6.  Of  what  value  do  you  think  staff  meetings  are  for  your 
school  as  a  whole? 

7.  What  are  the  main  problems  which  the  principal  and/or 
staff  encounter  in  holding  staff  meetings  in  your  school? 

3.  In  what  ways  do  you  think  your  staff  meetings  could  be 
made  more  effective? 

9.  Please  use  this  space  for  any  additional  comments  which 
you  wish  to  make. 
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